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CONTENT OF EDUCATION OF ARTISTIC-AESTHETIC TASTE OF
FUTURE TEACHERS

Djumatova Luiza Tozaboy qizi
National Institute of Educational Pedagogy named after Kori Niyozi basic
doctoral student
luizatozaboyqizi99@gmail.com

Abstract: This article examines the content and essence of education of artistic-
aesthetic taste of future teachers, the opinions of research scientists.

Keywords: aesthetic taste, artistic-aesthetic education, culture, value, history,
sophistication, world scientists, concept, fine art, painting, schoolchild.

COAEPKXAHHUE BOCIIMTAHMSA XYIOKECTBEHHO-
3CTETUYECKOI'O BKYCA BYAYIIIUX YYUTEJEN

Jxkymarosa Jlynsa To3a0oi ku3u
HannonanbHbIN UHCTUTYT Menaroruku oopasoBanus nmenu Kopu Huésu
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AHHoOTauus: B [1aHHOW cTaThe pacCMATPUBAKOTCS COJCPKAHUE U CYIIHOCTH
BOCIIUTAHUSL XYJ0KECTBEHHO-ICTETUUECKOTO BKyca OYIyIIMX Yy4HUTENeH, MHEHUS
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BO‘LAJAK O‘QITUVCHILARNING BADITY-ESTETIK DIDNI
TARBIYALASHNING MAZMUN MOHIYATI
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Annotatsiya: Ushbu maqolada bo‘lajak o‘qituvchilarning badiiy-estetik didni
tarbiyalashning mazmun mohiyati, tadqiqotchi olimlarning fikrlari haqida so‘z
yuritilgan.

Kalit so‘zlar: estetik did, badiiy-estetik tarbiya, madaniyat, qadriyat, tarix, nafosat,
jahon olimlari, tushuncha, tasviriy san’at, rangtasvir, maktab o‘quvchisi.

Bugungi kunda yurtboshimiz tomonidan ta’lim-tarbiya tizimidagi tarbiya
masalalariga e’tiborni kuchaytirish zarurligini takidlanayotgan bir paytda, oliy ta’lim
muassasalaridagi bo‘lajak o‘qituvchilarning ham tarbiya borasidagi qarashlarini va
fikrlarini o‘rganish borasida qator tadqiqot ishlari olib borilmoqda. Shu munosabat
bilan, biz tanlagan tadqiqot ishimiz yuzasidan bir nechta ma’lumotlarga va tarbiyaviy
qarashlarga ega bo‘ldik. Mavzuimiz doirasida fikr yuritadigan bo‘lsak, avvallo,
bo‘lajak o‘qituvchilarning badiiy-estetik didini tarbiyalashning mazmun mohiyati
hagida tushunchaga ega bo‘lishimiz zarur.

Estetik did nima? U ganday paydo bo‘lgan? Kimlar estetik did haqida qanday
fikrlar bildirgan? Ushbu savollarga quyidagicha javob bersak.

Estetik did- insonning fikr mulohazalari, xulg-atvori, xatti-harakatlari, modiiy va
ma’naviy ijodkorligi orqali namoyon bo‘ladi. Estetik did vogea -hodisalarning estetik
sifatlarini inson tomonidan idrok etmoq va baholamoq jaroyanida olinadigan goniqish
yoki qonigmaslik tuyg‘usi orqali ifoda topadi. Estetik did zaminida go‘zallikni
xunuklikdan ajrata bilish va undan beg‘araz shodlanish, lazzatlanish qobiliyati
yotadi[1;65;208].

Tarixga nazar tashlaydigan bo‘lsak, gadimgi davrlarda insonlarning muloqot
natijalari va madaniy xulq atvorlaridan kelib chiggan holda estetik did va tarbiya
rivojlanib kelgan. Insonlarning bir-biriga hurmati, mulogot madaniyati, o‘zga millat
yoki irq vakili bo‘lishidan qat’iy nazar ularning milliy madaniyati-urf odatini
qadrlashining namoyon bo‘lishi odamlar orasida estetik didni rivojlanishiga sabab
bo‘lgan. Eng qadimgi kishilarning istaklari, orzu-umidlari eposlardagi afsonaviy
obrazlar gqiyofasida o ‘z ifodasini topgan. Afsonalar, dostonlar, to ‘y sayillari, xalq yi
g’inlarida, bayramlarda, safarlarda aytilgan kuy-qo ‘shiqlar, laparlar, lirik she’r,
magollar, badiiy-san’at asalari estetika fanining uzoq tarixga ega ekanligidan dalolat
beradi[ 1; 14; 208].

Jahon tadgiqgotchi olimlarining badiiy-estetik didni tarbiyalashga oid bir nechta
fikrlariga nazar tashlasak, ular shunday deyishgan:

Lev Vygotskiy - badiiy ta’limni nafagat estetik rivojlanish, balki kognitiv
jarayonlarning rivojlanishiga ham ta’sir ko‘rsatadi deb hisoblagan. U, shuningdek,
badiity faoliyat orqali ijtimoiy va madaniy o‘zgarishlarni o‘rgatish muhimligini
ta’kidladi. Uning fikriga ko‘ra, badiiy-estetik didni tarbiyalsh o‘quvchilarga nafaqat
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estetik didni, balki ijtimoly muhitda o‘zini tutish, o‘z-o‘zini anglash kabi
gobiliyatlarni ham rivojlantirishga yordam beradi.

John Dewey badiiy ta’limni o‘rganishda estetik tajribaning markaziy o‘rni haqida
gapirgan. Deweyning fikricha, badiiy ta’lim jarayonida shaxs o‘zining estetik
dunyogarashini shakllantiradi va shu orgali kreativ va ijodiy fikrlash gobiliyatlarini
rivojlantiradi. Dewey badiiy ta’limni individual va jamiyat rivojlanishining ajralmas
gismi deb hisoblaydi.

Elliot Eisner badily ta’lim va estetik kompetensiyaning rivojlanishidagi
o‘qituvchining roli haqida gapiradi. U badily kompetensiyani nafagat san’atni
o‘rganish, balki o‘quvchilarning umumiy estetik sezgirlik va ijodiy fikrlashlarini
rivojlantirishning muhim vositasi sifatida ko‘rgan. Eisnerning fikriga ko‘ra, badiiy
ta’limni o‘rganish orqali o‘quvchilar estetik va ijtimoiy qobiliyatlarini rivojlantiradi
[2;344;440 ].

Estetik did va uning tarixi hagida bir oz bo‘lsa ham tushunchaga ega bo ‘Idik.
Bularning negizidan badiiy-estetik did haqida so‘z yuritadigan bo‘lsak, badiiy-estetik
did — san’at, madaniyat, sheriyat va san’at asarlarida oz aksinin topgan, insonlarning
shaxsiy dididan kelib chiggan holda namoyon bo‘ladigan madaniy-ma’rifiy qarash
deb hulosaga kelamiz. Badiiy-estetik didni tarbiyalashda bizga avvalo tabiatdagi
go‘zalliklar, nafosat va insonlarning mehnat faoliyatining samarasi yordamga keladi.
Estetik tarbiya tizimida mehnat muhim o°rin tutadi. Tub igtisodiy islohotlar sharoitida
odamlarning estetik talabi va didi tobora ortib borayotganini e’tibordan chetda
goldirib bo‘lmaydi. Zamonaviy estetik mezonlarga javob beradigan mehnat faoliyati,
ishlab chigarish va iste’mol madaniyati va go‘zallik ideallari o‘rtasidagi uzviy
bog‘liglik estetik tarbiya tizimining tarkibiy qismi sifatida ishlaydi. Bunda badiiy-
estetik tarbiya bozor iqgtisodiyoti munosabatlarining kelajakdagi ishtirokchisining
rivojlangan jamiyat a’zosi sifatida shakllanishini ta’minlaydi[3;2; 6]. Bo‘lajak
o‘qgituvchilarning badiiy-estetik didni tarbiyalashning mazmuni shundan iboratki,
tasvirly san’at darslarida bo‘lajak o‘qituvchilar kompozitsiya yaratish jarayonida
qanday qilib bolaga rasm chizish texnikalarini o‘rgatish bilan birgalikda bolada
badiiy-estetik didni shakllantirishning bosqichlarini ham o ‘rganib borishadi. Ya’ni,
kompozitsiya yaratishda ranglarni did bilan to‘g‘ri tanlash, tartib bilan ranglash
jarayonini o‘rganish va o‘rgatish , estetik didga va milliy umuminsoniy gadriyatlarga
amal qilgan holda yaratilayotgan kartinaning g‘oyasini estetik jithatdan to‘g‘ri talqin
qilish kabi uslubiy qo‘llanmalar bilan tanishishadi. Rangtasvir fanlarida badiiy-
estetik didga ko‘proq e’tibor qaratiladi. Sababi, rangtasvir fanida bajarilishi kerak
bo‘lgan mavzular kompazitsiyasi ranglar texnikasi bilan uzluksiz bog‘ligligi tufayli,
bo‘lajak o‘qituvchilarga kompozitsiya yaratish jarayonida pastanovkani qanday did
bilan joylash kerakligi, ranglarni bir - biriga hamohangligi, qog‘ozga joylanish
jarayonida ko‘proq nimalarga ahamiyat qaratish kerakligi va rang texnikalaridan
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foydalanganda ritmga, simmetriyaga va perspektivaga ahamiyat qaratish zarurligi
ugtiriladi.

Tadqiqotchi Najmiddinova S. fikriga ko‘ra, estetik madaniyatni shakllantirish
jarayonida pedagogik usullar quyidagi tarzda belgilanishi mumkin:
1. Darslardagi ilg‘or tadbirlar: Pedagogik metodlardan foydalanib, darslarda ilg‘or
tadbirlar o‘tkazilishi mumkin. Masalan, bo‘lajak o‘qituvchilarning ko‘rgazmali
chiqishlar qilishi, rasmlar ko‘rik tanlovlarini tashkil etishi yoki musiqa ijro etish bilan
bog‘liq tadbirlar o‘tkazilishi mumkin. Bu kabi tadbirlar maktab o‘quvchilarining
estetik madaniyatiga giziqish uyg‘otadi va ularni ilg‘or hamda faol bo‘lishga undaydi.
2. Ta’limiy sarguzashtlar: Estetik madaniyatni shakllantirish jarayonida talabalarga

ta’limiy sarguzashtlarni o‘tkazish orqali amaliy mashg‘ulotlar yoki so‘rovnomalarni
tashkil etish muhimdir. Bu bo‘lajak o‘qituvchilar uchun ijobiy va hayratlantiruvchi
tajriba bo‘lib, ularga ko‘nikmalarini mustahkamlash uchun ilg‘or amaliyotlar
o‘tkazish zarur.

3. Muhokama: Estetik madaniyatni shakllantirish jarayonida pedagogik usullardan
biri bo‘lajak o‘gituvchilarni muhokama qilishdir. Bu usul talabalarning fikrlarni
ifodalash va muhokama orgali estetik madaniyatga nisbatan chuqurroq tushuncha
hosil gilishlariga yordam beradi.

4. Tahliliy va o‘qish usullari: Estetik madaniyatni shakllantirish jarayonida pedagogik
usullar tahliliy va o‘qish usullarini 0‘z ichiga oladi. Bu usul bo‘lajak o‘qituvchilarga
zamonaviy ijtimoiy-tarixiy, huqugiy rivojlangan mamlakatlar yoki lotin asosida nashr
etilgan asarlarni o‘qish, tadqiq qilish va tahlil gilish imkoniyatlarini beradi.

5. Ko‘rgazmali mashqglar va boshqa faoliyatlar: Estetik madaniyatni shakllantirish
jarayonida talabalar uchun ta’limiy mashg‘ulotlar va ommaviy imkoniyatlarni tagdim
etish muhim ahamiyatga ega. Masalan, musiqa, raqgs, chizma mashg‘ulotlari va
boshqga jismoniy faoliyatlar yordamida talabalar estetik madaniyatni shakllantiradilar.
6. Ijtimoiy faoliyatlar yoki jamoatchilik: Estetik madaniyatni shakllantirishda
jamoatchilik va 1ijtimoiy faoliyatlar ham muhim o‘rin tutadi. Bu bo‘lajak
o‘qituvchilarning ijtimoiy muhit bilan alogalarini rivojlantirish, jamoa bilan
hamkorlik qilish va jamiyatning umumiy estetik madaniyatini o‘rganishga yordam
beradi[4;206;514].

Maktabda o‘quvchilar orasida rasm chizish jarayonida bir nechta xatolarga yo ‘I
qo‘yiladi. Ba’zi xollarda 5-sinf o ‘quvchisi bilan 2-sinf o’quvchisining chizish
texnikasi bir xilligidan o‘quvchilarda badiiy- estetik did tarbiyasi yaxshi
rivojlanmagan degan xulosaga kelamiz. Buning sababini o ‘qituvchidan qidiramiz.
Shunday salbiy holatlarga duch kelmaslik uchun bo ‘lajak o ‘qituvchilarning darsiga
bo‘lgan kompetensiyasini oliy o‘quv yurtining 1 kursdanoq rivojlantirishga
kirishishimiz lozim. Bo‘lajak o‘qituvchilar kelajakda maktab dargohida yosh
o‘quvchilarga dars berish jarayonida turli xil muammolarga duch kelmasliklari uchun



MUALLIM | YYUTEAb | TEACHER Nel | 2025

ham hozirdan oz kasblarini sevib qunt bilan o°‘qib- o‘rganishlari, badiiy-estetik didni
tarbiyalashga etiborni kuchaytirishlari zarur. Zero, ta’lim va tarbiya doimo birgalikda
go‘llaniladigan kuchdir.

Xulosa qilib aytganda bo‘lajak o‘qituvchilarning badiiy-estetik didini
tarbiyalashda avvalo ularning badiiy-estetik  kompetensiyalarini  yanada
mustahkamlash, darslarda ilg‘or tadbirlar, estetik madaniyatni shakllantirish,
ko‘rgazmali mashglar va boshqa faoliyatlardan, ijtimoiy faoliyatlar yoki jamoatchilik
bilan hamkorlik qilish kabi bir nechta prinsiplarni o’zlashtirishlari zarur. Oldinga
go‘yilgan maqsadga erishishda bo‘lajak o‘qituvchilar avvalo o‘zlarining ustlarida
mustagqil tarzda ko‘proq ishlashlari va bilimlarini yanada mustahkamlashlari kerakdir.
Shu asosdagina bo‘lajak o‘qituvchilar kelajak avlod uchun munosib ustoz darajasiga
erishishadi.
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EPISTEMOLOGICAL AND PSYCHOLOGICAL MECHANISMS OF
FORMAL LOGIC IN THE CONCEPT OF THE LAWS OF PHYSICS
Toshpulatova Shakhlo Ochilovna
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Tashkent state pedagogical University and doctoral student of the National Institute
of Education Pedagogy named after Corey Niyazi
sh.ochilovna@inbox.uz.

Abstract: The purpose of this article is aimed at planning the scientific process
through a system of levels of gnesiological and psychological mechanisms of formal
logical thinking when teaching physical science to future physics teachers. This
article examines new approaches and methods of logical thinking mechanisms in
teaching the methodology of teaching physics.

Keywords: logical thinking, competence, competence, qualification, national
program

QIIUCTEMOJIOI'NYECKHUE U IICUXOJIOT'HMYECKHUE MEXAHU3MBbI
®OPMAJILHOM JIOTUKH B KOHIEIIIUA 3AKOHOB ®U3UKH
Tommyaarosa Hlaxiao OunioBHa
Hoktop dumocodun o negaroruke (PhD).dots,

TamKeHTCKUI TOCYJapCTBEHHBIN NEAArOTUYECKUN YHUBEPCUTET U TOKTOPAHT
HanunonansHOro MHHCTUTYTa NeAaroruku oopaszosanust umenu Kopu Husizu

AHHOTanmMs: B 3TON crarbe paccMaTpUBAIOTCSA IUIAHUPOBAHWE HAYYHOTO
IPOLIECCAa YEepe3 CHUCTEMY YPOBHEM THOCEOJOTHMYECKHX U  ICHUXOJIOTUYECKHUX
MEXaHU3MOB (POPMaTHHO-IOTUYECKOTO MBIIUICHUS MPU O0ydYeHUH (PU3UKE OymayIIrX
yunutened ¢pusnku. Takke HOBbIE MOAXOAbI U METOJbI HCIOIb30BaHUS MEXaHNU3MOB
JIOTUYECKOTO MBIIIJICHUS PU 00yYEeHUN METOAMKE MPEnoiaBaHus (PU3UKH.

KitoueBble cJi0Ba: JIOTMYECKOE MBbILIUIEHUE, (QHU3UKA, KOMIIETEHTHOCTb,
KOMIIETEHIIMSI, KBaIM(UKAIMsl, HAallMOHAJIbHAs porpaMmma

FIZIKA QONUNLARI KONSEPSIYASIDA FORMAL MANTIQNING
EPISTEMOLOGIK VA PSIXOLOGIK MEXANIZMLARI.
Toshpo'latova Shaxlo Ochilovna
Pedagogika fanlari doktori (PhD).dots,

Toshkent davlat pedagogika universiteti va Qori Niyoziy nomidagi Milliy pedagogika
instituti doktoranti

Annotatsiya: Ushbu maqolada bo'lajak fizika o'gituvchilariga fizikani
o'gitishda rasmiy-mantiqiy fikrlashning gnoseologik va psixologik mexanizmlari
darajalari tizimi orgali ilmiy jarayonni rejalashtirish muhokama gilinadi. Shuningdek,
fizikani o‘qitish metodikasida mantiqiy fikrlash mexanizmlaridan foydalanishning
yangicha yondashuv va usullari.

Kalit so‘zlar: mantigiy tafakkur, fizika, kompetensiya, malaka, malaka, milliy
dastur
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At present, due to the gradual transformation of the traditional education
system into a qualitatively new education system, where the student from the position
of a passive consumer of knowingly known and often outdated information goes into
an active position of a creative person, the education system is faced with the acute
task of modifying traditional methods of teaching subjects, in particular, science pays
tribute to the collective nature of modern scientific activity, describing what is
happening in science as the actions of the collective subjects of scientific knowledge.
Such collectivism, of course, not only has the right to exist, but also largely
contributes to the description of the real face (more precisely, many-sided) of modern
science, in which it is increasingly difficult to see the faces of specific scientists.
Nevertheless, behind all the collective subjects of scientific knowledge is ultimately a
separate scientist, since it is not abstract subjects that think, not science at all, but
specific people. As S. Tulmin put it, "it is physicists, not physics" who explain
"physical phenomena.” As a result, the basis of any act of logical thinking is the
individual thinking of scientists, subordinate to logical and psychological laws.
Logical thinking is considered to be creative and endowed with appropriate attributes.
This position, however, also has opponents who seek to present scientific thought as
the implementation of ready-made algorithms. However, firstly, science does not
have algorithms for all occasions, new problems cannot always be solved by analogy
with old ones, based on existing algorithms. Secondly, even the algorithms that are in
the arsenal of science are not always available to each specific scientist: he may not
know about their existence, not be able to use them, etc. And as a result, he is often
forced to engage in the "invention of the drone,” which, of course, is creative - but
not at the social, but at the individual level - the process. Thirdly, the initial elements
of this process - the explained phenomenon, the knowledge on the basis of which the
explanation is built, and others - can be well known to science. However, the way
they are joined in a particular act of logical thought is generally unique, and as a
result, these acts are usually creative. Even the implementation of a formal-logical
operation can be creative: "it would seem that an operation so simple from a formal
point of view as deducing from two premises some conclusion in meaningful science
can be a renaissance business if the internal connection between the premises is not
visible." Logical thinking has one more feature that gives it a creative character. It is
usually aimed at explaining the phenomena studied by scientists, which is one of the
main goals and main functions of scientific knowledge. And explanations are
generalizations (that is why once developed explanatory schemes can be used later),
implicitly including the statement that if this reason manifests itself in the future, then
the corresponding consequences will occur, and therefore inevitably - if adequate,
naturally - give new knowledge, and therefore are creative.

Thus, it is rather difficult to deny the creative nature of logical thinking, not
only the thinking of Newton or Einstein, but also the everyday thinking of an
ordinary representative of science - if, of course, he thinks about the objects being
studied, and not about anything extraneous. One of the main features of creative
thinking consists in a unique phenomenology arising from the specific perception of a
mental act by its subject. In the mind of the subject, only the result of thinking
emerges - a found solution, accompanied by an intuitive feeling of its adequacy, and
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the process itself remains with the future of physics teachers. Therefore, scientific
discoveries are usually made in the form of sudden insights ("insight") and in rather
unexpected situations: in the bathroom (Archimedes), under the apple tree (Newton),
on the omnibus bandwagon (Poincaré), in a dream (Mendeleev and Kekule), etc. -
after a "physical pause that refreshes intellectually,” crowning a kind of “creative
forgetting.” Nevertheless, when A. Einstein created the theory of relativity, the
images of the clock and the falling elevator played a significant role, in D. Kekule's
discovery of the benzene ring formula - the image of a snake biting its tail. I.P.
Pavlov relied on the image of a telephone exchange as a visualized model of the
nervous system, D. Pento used the image of "squeezed roots," etc. In addition to such
images, which are the support of individual thinking of scientists, individual,
"collective” images are also known that facilitate mutual understanding between
them. For example, "color — ness" and "aroma" of quarks, "charm" of elementary
particles, etc. Scientists also prefer to evaluate the product of scientific research in a
figurative form, speaking of "elegant™ or "beautiful” solutions, and the truth is not
only reliable for them, but also "beautiful, good, simple, understandable, perfect,
unifying, alive, necessary, final, fair, ordinary, easy, self-sufficient or funny." If the
self-observations of people of science indicate that the history of science has captured
many pronounced "visualizers," such as Einstein or Faraday, and the latter, according
to eyewitnesses, has always relied on visual images and did not use algebraic
representations at all. And almost all outstanding physicists were distinguished by
pronounced figurative thinking. But, perhaps, the most interesting hypothesis in this
regard is that in physics the main condition for the victory of some scientific
paradigms over others is the creation of better opportunities for visualizing
knowledge, and therefore the whole history of this science can be represented as the
history of visualization of physical concepts. But back to psychological research,
which not only demonstrates the necessity of visualization in the process of creative
thinking, but also highlights its specific role. The awareness of the solution of any
creative task, phenomenologically perceived as its location, is always preceded by its
visualization, drawing with the eyes. In the minds of the subjects, only those
decisions that are "lost" visually emerge. Studies show that most scientists use
various forms of thinking, although they usually prefer one of them, related to both
their individual characteristics and the nature of the science to which they belong. So
physicists and especially biologists are much more likely to resort to figurative
thinking than representatives of the humanities. The method of visualization is also
related to the nature of scientific discipline. For example, physicists - moving
inorganic objects. The tendency to visualization seems to be inherited: it is more
often resorted to by those scientists whose fathers, by the nature of their activities,
were also "visualizers." In the process of creative thinking, images and concepts are
not alternative, but suggest each other. The concept is a means of explicating the
image and giving it a generally significant meaning. An image is a means of
individual assimilation of a concept, its correlation with personal experience and
inclusion in individual thinking. If we use the scheme of K. Opper, who divided our
world into three parts - the world of things, the world of ideas and the world of
people (by the way, also an image) - we can say that concepts are the display of

12



MUALLIM | YYUTEAb | TEACHER Nel | 2025

things in the world of ideas, and images are the display of concepts in the world of
people. The concept is a means of epistemologizing things, the image is a means of
psychologizing the concept. And yet the main language of creative thinking is visual
Images, and it translates what has already been said into the language of concepts. As
a result, the main properties of creative thinking are determined by the characteristics
of this language. Patterns of creative thinking are patterns of development and
interaction of images, and not the laws of logic that determine the relationship
between concepts. For example, after analyzing Galileo's thought process, which led
to his discovery, M. Wertheimer concluded: "Of course, Galileo used operations of
traditional logic, such as induction, inference, formulation and conclusion of
theorems, as well as observation and skillful experimentation. But all these operations
are carried out in their place and in the general process. The process itself is a re-
centering of ideas, which stems from the desire to achieve an exhaustive
understanding. This leads to a transformation, as a result of which phenomena are
considered as part of a new, clear structure... The transition from the old vision to the
new led to fundamental changes in the meaning of concepts. " Thus, the change in the
meaning of concepts is a consequence, the display in the logic of those changes that
the image undergoes. Interesting results were obtained by comparing representatives
of various sciences - physics, biology, sociology and psychology.

The greatest ability to logically correct thinking was discovered by
psychologists, and most of the logical errors were made by physicists -
representatives of the most "prosperous™ discipline, which is the "leader of natural
science." These differences, of course, can be attributed to a more thorough training
in the formal logic of representatives of the humanities, but a more paradoxical
possibility can be allowed - the feedback of the "benefit — gain" of science with the
logic of thinking of its representatives. In general, the conclusion "scientists are not
logical or at least not more logical than other people” quite accurately characterizes
their observance of the rules of formal logic. It must be emphasized that, as the
history of many scientific discoveries and the effectiveness of modern science show,
the deviation of logical thinking from the principles of formal logic does not mean its
inadequacy, deviation from the truth. Instead, the new truth can only be discovered
extralogically. M. Vertgeimer's analysis leaves no doubt that if Galileo and Einstein
had thought within the limits of formal logic, their discoveries would not have been
made. The same is confirmed by the history of other scientific discoveries.

Thus, two reasons for the extralogicality of logical thinking - epistemological
and psychological - act in the same direction, reinforcing each other. New knowledge
cannot be constructed by means of formal logic, and therefore creative thinking does
not observe it much. The main material of creative thinking from which it "sculpts"
its product is images, and therefore formal logic does not express its internal laws. As
a result, the extralogicity of human thinking, stemming from its figurative nature,
creates the basis for breaking through logical thinking and the limits of formal logic,
which is necessary for building new knowledge.
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RUS TILINI CHET TILI SIFATIDA O QITISHNI TASHKIL ETISHNING
XUSUSIYATLARI

Sh.Abdullayeva
Muhammad al-Xorazmiy nomidagi Toshkent axborot
texnologiyalari universiteti Urganch filiali “O zbek tili

va ijtimoiy fanlar” kafedrasi dotsenti, f.f.n

Annotatsiya: Maqola rus tilini chet tili sifatida o'gitishga bag'ishlangan.
Universitetning zamonaviy ta'lim tizimida rus tilini chet tili sifatida o'gitishning
0'ziga Xos Xxususiyatlariga ega bo'lgan turli xil uslublardan foydalanmasdan dars
o'tkazish mumkin emas. Biz o'qitish usullariga turli xil yondashuvlarni tavsifladik,
rus tilini chet tili sifatida samarali o'rganish uchun zarur bo'lgan ta'lim funktsiyalarini
amalga oshirdik, ulardan biri rus tilini chet tili sifatida o'gitish usullariga shaxsga
yo'naltirilgan yondashuvni Kiritishdir.

Kalit so'zlar: Rus tilini chet tili sifatida o'gitish, o'quv jarayonini tashkil etish,
o'qitish metodikasining xususiyatlari, talabaga yo'naltirilgan yondashuv

OCOBEHHOCTU OPTAHMU3AIIMU OBYUEHUS PYCCKOMY A3BIKY
KAK THOCTPAHHOMY
Kannunar ¢punonornyeckux HaykK, AOLUEHT Kadeapbl «Y30eKCKHil SI3bIK U
COIMAJIbHBIC HAYKW» Y preHuckoro ¢uirana TankeHTCKOro yHUBEpCUTETa
UH(OPMAITMOHHBIX TEXHOJIOTHI nMeHrn Myxammana an-Xopazmuii 111,
AOnynaeBa

AHHOTaHI/Iﬂ . Cratbs IIOCBAIIICHA IMPpCIIO4aBaHHIO PYCCKOTO A3bIKa KaK
WHOCTpaHHOTO. B coBpemeHHOU o00pa3oBaTelbHON CHCTEME By3a HEBO3MOXKHO
IMPOBOAWUTL 3aHATHUSA 0e3 MCII0JIb30BaHUA pas3IMdYHBIX METOAMUK, HUMCIOIIHUX CBOHU
O0COOEHHOCTH 00Yy4YeHHUs PYCCKOMY SI3BIKY KaK MHOCTpaHHOMY. OmHCaHbI pa3TudHbIC
MOAXOJbl K METOJAMKE OOyYeHMs, peaqnu3oBaHbl oO0pa3oBaTeyibHbie (YHKIINH,
HeoOXxoauMble 111 3PPEKTUBHOTO OOYUYEHHs] PYCCKOMY SI3bIKY KaK MHOCTPAaHHOMY,
OI[HOf/i M3 KOTOPLIX ABJSCTCA BHCAPCHUC JTUYHOCTHO-OPUCHTUPOBAHHOI'O IMOAXOA4 B

METOJIUKY 00YUYEHUsI PYCCKOMY SI3bIKY KaK HHOCTPAHHOMY.
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KioueBble ciioBa: mpenofaBaHWe PYCCKOTO s3bIKa KaK  HMHOCTPAHHOTO,
opraHu3anusi y4eOHOro MpoIecca, 0COOCHHOCTH METOAMKUA OOY4YEHUS, JTHIHOCTHO-

OpHGHTHpOBaHHHﬁ IHoaxon

FEATURES OF ORGANIZING TEACHING RUSSIAN AS A FOREIGN
LANGUAGE
Candidate of Philological Sciences, Associate Professor of the Department of Uzbek
Language and Social Sciences of the Urgench branch of the Tashkent University of
Information Technologies named after Muhammad al-Khwarizmi Sh.D. Abdullaeva
Abstract: The article is devoted to teaching Russian as a foreign language. In the
modern educational system of the university it is impossible to conduct classes
without using various methods that have their own characteristics of teaching Russian
as a foreign language. Various approaches to teaching methods are described,
educational functions necessary for effective teaching of Russian as a foreign
language are implemented, one of which is the introduction of a student-oriented
approach to the methodology of teaching Russian as a foreign language.
Key words: teaching Russian as a foreign language, organization of the educational

process, features of teaching methods, student-oriented approach

Rus tilini chet tili sifatida zamonaviy kasbiy o'gitish rus tili o'gituvchisining
maxsus kasbiy tayyorgarligini talab giladi, buning uchun chet ellik talabalarga rus
mentalitetining rus tilida aks etishini - rus xarakterini, sirli rus galbini, rus ruhini va
boshgalarni ko'rsatish muhimdir. Bu xususiyatni rus adabiyoti, rus ertaklari,
magollari va magollarini o'rganish, rus tili grammatikasi, rus tilini o'rganish,
mintagaviy nutgni o'rganish, grammatikani o'rganishda ko'rsatish mumkin.

Rus tilini chet tili sifatida o'rgatish talabalar uchun ham, o'gituvchilar uchun
ham juda qgiyin, lekin ayni paytda gizigarli jarayondir. Muvaffagiyatli o'gitish uchun
rus tilini chet tili sifatida o'gitishning turli usullarini batafsil o'rganish, shuningdek,
talabalarning shaxsiy va madaniy xususiyatlarini hisobga olish kerak. Shuni ta'kidlash

kerakki, chet tili o'gituvchisi darsni kommunikativ-nutq asosida qurishning
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ahamiyatini belgilab beruvchi va o'quvchilar bilan yaxshi munosabatda bo'lishga

imkon beradigan kommunikativ-tarbiyaviy funktsiyaga alohida e'tibor berishi kerak.
Chet elliklar rus tilini o'rganishda ko'pincha o'rganilayotgan materialning
murakkabligi tufayli turli muammolarga duch kelishadi. Birog, bu masala o'gituvchi
uchun ham muammoga aylanadi, chunki u murakkab, muammoli lingvistik
hodisalarni tushuntirishning eng yaxshi usulini topishi kerak.

Rus tilini o'rganayotgan talabalar bilan ishlashda eng muhimi, til to'sig'ini
engib o'tish va "mulogotga kirish", ya'ni jonli mulogotga kirishishdir.

Ularga boshga madaniy muhitda erkin harakat gilish imkonini beradigan
muloqot qobiliyatlari va qobiliyatlari kerak. Til materiallari ba'zi mintagaviy
tadgigotlar materiallariga asoslangan bo'lishi kerak, shunda ular moslashtirilgan
matnlardan Rossiya haqgida ko'prog ma'lumot olishlari mumkin.

Chet tilli muhitda chet ellik talaba uchun til o‘rganish murakkab jarayondir.
Eng muhimi, doimiy ravishda to'ldirilishi kerak bo'lgan so'z boyligini kengaytirish
ustida ishlash; har kuni yangi so'zlarni o'rganish kerak. Vagti-vaqti bilan
o'quvchilarga bir xil darsda ishlatilgan yangi so'zlarni berish kerak, shunda ularni
o'rganish va eslab qolish osonrog bo'ladi, keyin ularni rus tilida so'zlashadigan
mubhitda kundalik mulogotda qo'llaydi.

Rus tilini o'rganishdagi muammolar alifbo va fonetikani o'rganishning eng
dastlabki bosgichida boshlanishi mumkin. Talabalar har bir harf va har bir tovushni
ganday talaffuz qilishni eslab qolishlari kerak. Qattig va yumshoqg belgilarning
xususiyatlarini tushuntirish muhim, chunki ular tovushga ega emas, lekin ajratuvchi
belgilar bo'lib, oldingi undosh tovushning qgattigligi yoki yumshoqligini bildiradi. Rus
fonetikasining o'ziga xos xususiyatlari chet elliklar uchun katta giyinchilik tug'diradi,
shuning uchun o'gituvchi bu jihatga e'tibor berishi va muntazam ravishda fonetik
mashglar, fonetik diktantlar o'tkazishi, tovushlarni o'rgatish va sozlash uchun turli
mashqlarni bajarishi kerak. Talabalar tovushlarni qulogga garab ajratishni
o'rganishlari kerak, chunki so'zlarni tovush orqali tanib olishda ma'lum giyinchiliklar
mavjud. Fonetikani o'rganishda o'gituvchi o'gitishning reproduktiv usuliga amal

gilishi kerak; u tovushlarni to'g'ri talaffuz qilish va so'zlarni talaffuz gilishning
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namunasiga aylanishi kerak. Chet elliklar bilan ishlash amaliyoti shuni ko'rsatadiki,

har bir rus tili darsining boshlang'ich bosqichida artikulyatsiya apparatlarini o'qitish
doimiy bo'lishi kerak.

Milliy-madaniy komponentga ega bo'lgan material rus tilini o'qitish tizimiga
turli yo'llar bilan mos kelishi mumkin. Ruslarning hissiyotliligi, do'stonaligi va
xushmuomalaligi bizning kundalik hayotimizda aks ettirilgan undov belgilari, ellips
va kamaytiruvchi go'shimchalarning ko'pligida namoyon bo'ladi.

Rus tili o‘qituvchisi o‘quvchilarni so‘z yasashda til, mentalitet va madaniyat
o‘rtasidagi munosabatni ko‘rishga o‘rgatishi maqsadga muvofiqdir.

Rus tili darslarini tashkil etishda chet ellik talabalarga til va madaniyat
o‘rtasidagi munosabatni yetkazish, jumladan, birinchi navbatda o‘quvchilarni rus
tilida gapirishga, rus tilida mulogot gilishga, rus madaniyati bilan yagindan
tanishishga o‘rgatish zarur. Rus tilini o‘quvchilarga samarali o‘rgatish uchun chet tili
sifatidagi rus tili o‘qituvchisi tilni qiyosiy o‘rganish usulidan foydalangan holda,
ularning nutgiy xulg-atvorining milliy-madaniy xususiyatlarini ham hisobga olishi
kerak. Shuning uchun u moslashuvchan va qulay individual pedagogik mulogotda
namoyon bo'ladigan professional ko'p madaniyatli kompetentsiyaga ega bo'lishi
kerak. Nutg madaniyati odob-axlogi mulogotning muayyan odob-axlog goidalariga
rioya qilishni va birinchi navbatda, og'zaki bo'lmagan mulogotda millatlararo
farglarni hisobga olishni talab giladi, chunki ma'lumotlarning 80% dan ortig'i og'zaki
bo'lmagan tarzda o'gilishi aniglangan.

Talabalar bilan ishlashda darsda o‘quvchiga yo‘naltirilgan yondashuvni
qo‘llash orqali siz til o‘rganishda yuqori natijalarga erishishingiz mumkin. Aynan shu
yondashuv bilan butun o'quv jarayonining asosiy ishtirokchisi o'quvchining
shaxsiyati hisoblanadi. O‘qituvchi esa “axborot manbasi” va “nazoratchi”’ga aylanadi,
shu sababli chet tili sifatidagi rus tili o‘qituvchisi uchun tashqi ko‘rinishidan boshlab
bilimdon va samimiy inson giyofasini egallash muhim ahamiyatga ega.

Rus tilini chet tili sifatida o‘rgatishda talabalarga yo‘naltirilgan yondashuv
quyidagilarga alohida e’tibor berishni talab qiladi:

- rus tili o'gituvchisining chet tili sifatida ko'p girrali kasbiy tayyorgarligi;
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- auditoriyaning milliy-madaniy xususiyatlarini hisobga olish;

- talabalarning kelajakdagi kasbiy faoliyatiga qgiziqishi [1].

Ta’lim jarayonida oldimizda muhim vazifa — gisga muddatda rus tilini yaxshi
biladigan talaba tayyorlash vazifasi turibdi. Belgilangan maqgsadga erishish - talabani
cheklangan o'gish davrida o'z mutaxassisligi muammolari hagida gapirishga va ona
tilida so'zlashuvchilar nutgini tushunishga o'rgatish. Shu munosabat bilan o'gitish
an'anaviy va innovatsion usullarni uyg'unlashtirgan holda, lekin o'gitishda ham,
kompyuter texnologiyalaridan foydalanishda ham mulogot tamoyiliga urg'u berilgan
holda amalga oshirilishi kerak.

Chet tili sifatida rus tilini an‘anaviy o'gitish maxsus matnlarni o'gish, tushunish
va tarjima qilishga, shuningdek, maxsus terminologiyani, ya'ni ilmiy uslub
sintaksisini o'rganishga garatilgan. Asosiy bilimlarni yaratish bo'yicha ishlar, aynigsa,
boshlang'ich bosqgichda, tilni o'rganishning aniq algoritmlari bo'yicha tashkil etilishi
kerakligiga alohida e'tibor garatish lozim. Biz ishni matnni o'gishdan boshlaymiz,
lekin ideal holda biz "intonatsiyani o'gish” yordamida ma'lumotni "ovozdan" idrok
etishga harakat qilishimiz kerak. Ushbu uslub zamonaviy intensiv metodik
ishlanmalarda keng yoritilgan.

Chet ellik talabalar bilan ishlashning ko‘p yillik tajribasi shuni ko ‘rsatadiki,
o‘quvchilar kundalik hayotda uchraydigan, lekin maxsus terminologiyani bilishni
talab qiladigan vazifalarni bajarishlari kerak bo‘lgan sun’iy yaratilgan vaziyatga
sho‘ng‘ish usuli ham samaralidir. Rus tili darslarida lug'at bilan tanishish, mashq
qilish va mustahkamlashning ko'plab usullari mavjud; Bu jarayonda o‘qituvchining
malakasi ham muhim rol o‘ynaydi.

Professional yo'naltirilgan dialogik aloga mexanizmida bir nechta tarkibiy
gismlarni ajratib ko'rsatish kerak:

a) maqgsadlar (talaba ganday magsadda mulogotga kirishadi);

b) mazmuni (bir kishidan ikkinchisiga uzatiladigan ma'lumotlar);

v) axborotni gayta ishlash va dekodlash vositalari va usullari;

d) axborot uzatiladigan kanallar.
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Boshga har ganday dialogik matn singari, professional dialog ham tematik
jihatdan birlashtirilgan tarkib bloklariga bo'linishi mumkin. Ularning har biri 0'z
kommunikativ maqgsadiga ega. Suhbatni o'tkazish gobiliyati grammatika bilan tengdir
va bu ikki soha bir-birisiz mumkin emas. Ushbu ikki yo'nalishni malakali birlashtirish
uchun og'zaki amaliyot darsda o'tilgan grammatikani takrorlashning yarmidan iborat
bo'lishi kerak. Talabalar og'zaki nutgini rivojlantirishni mashq qilishlari uchun
dialoglardan iloji boricha tez-tez foydalanish tavsiya etiladi.

Og'zaki nutg ko'nikmalarini rivojlantirishda uning monolog elementi
dialogikdan kam emasligini unutmaslik kerak. Shuning uchun biz dialogda monolog
replikalarining hajmini oshirishga, keyin esa og'zaki nutgning sof monolog
shakllariga o'tishimiz kerak. Belgilangan magsadga fagat mulogotga yo'naltirilgan
darsliklar va o'quv go'llanmalar asosida erishish mumkin. Va rus tilini o'rganishning
dastlabki bosgichida eng muhim maqgsadlardan biri bu o'gish bo'lib, u nutg
faoliyatining boshga turlarini o'zlashtirish vositasi bo'lib xizmat giladi, bu tilni
o'rganishning ushbu bosgichida aynigsa muhimdir.

Ma’lumki, xorijlik talabalar universitetda o‘qishlari davomida tilni umuman
o‘zlashtirishga yuqori motivatsiyaga ega bo‘ladilar.

Shunday qilib, rus tilini chet tili sifatida muvaffagiyatli o'gitish, birinchi
navbatda, o'quvchining shaxsiy imkoniyatlarini maksimal darajada rivojlantirish,
uning intellektual salohiyatini rivojlantirish va ijodiy qobiliyatlarini rivojlantirishga
imkon beradigan shaxsga yo'naltirilgan yondashuvdan foydalanish orgali erishish
mumkin.
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TUBBUM TABJIUMJIA TAJTABAJIAPT A TAPC BEPHUIII )KAPAEHUJIA
MYAMMOJIM YKUTUIIHUHI' CAMAPAJTIOPJIMT'N

boooeBa 3yxpa Hypuiiiaesna
TomkenT JlaBnatr Tubouér Yuusepcureru, Hopman Ba natonoruk ¢puznoaorus
kadenpacu, TomKeHT
AnHoramusi: TabauMm TH3uMuAa Tanaba CEHUIApHUHT MYCTaKuil —(UKp
IOPUTHILM, MYCTaKWJ cypbaTAa OWIMM OJUINra WHTWIMIIK Tanad KUJIWHAIH.
byHuHr Hatwxkacuga OWJIMMIIApPHHM Y3JAIITHPUIN >KApa€HU WXKOIUU TYyC OJIaIu.
ynunraex, YKUTyBYM TajaOajapHU YKUINTa MOKOAMM MyHOcabarna Oymuiira,
MYCTaKWUIMKKA, HWIIYaHIMKKa ofamiantupumu jo3uM. Iy ca®abmu myammora
aCOCJIaHTaH YKUTHUII TEXHOJIOTHICH MaKcaara MyBO(QUKIUD.
Kaaut cy31ap: myamMmora acocjiaHraH YKUTHII, TrpaduKId OpraHaiisep,
IEJarOruK TEXHOJIOT .

IOOEKTUBHOCTD ITPOBJIEMHOI'O OBYYEHUA
B ITPOLECCE OBYYEHUSA CTYAEHTOB B MEIUIIUHCKOM
OBPA3OBAHUHN
boboeBa 3yxpa Hypuiiiaesna
Tamkentckuit I ocyrapcTBeHHbI MeIUIIMHCKNN Y HUBEPCUTET,
kKadeapa HOpMaJIBLHOM U maToJIorudeckon puznosoruu, TamkeHT

AnHotamusi: Cucrema oOpa3oBaHHs TpeOyeT OT CTYACHTOB CaMOCTOSTEIHHOTO
MBIIUJICHUS] ¥ CTPEMJICHHS K CaMOCTOsITeNIbHOMY 00y4eHuio. B pesynbpTare mporecc
YCBOEHUSl 3HAaHUW NpPUOOpeTaeT TBOpUECKUil xapakrtep. Takxke mnpenoaaBaTelb
JIOJDKEH TpuydaTh CTYIEHTOB K TBOPYECKOMY OTHOIIEHUIO K  yuele,
CaMOCTOSITENIBHOCTH,  TpynomoOuto. IlosTomy  menecoobpa3Ha  TEXHOJIOTHS
MPOOJIEMHOTO OOYUEHHUS.

KiawuyeBble ciaoBa: mnpoOieMHOe oOydeHHe, TpauyecKuil opraHaisep,
Mearoru4eckas TeXHOJIOTUS.

THE EFFECTIVENESS OF PROBLEM-BASED LEARNING IN THE
PROCESS OF TEACHING STUDENTS AT A MEDICAL UNIVERSITY

Boboeva Zukhra Nurillaevna
Tashkent State Medical University, Department of Normal and Pathological
Physiology, Tashkent

Abstract: The education system requires students to think independently and
strive for independent learning. As a result, the process of acquiring knowledge takes
on a creative character. The teacher should also teach students a creative approach to
learning, independence, and diligence. Therefore, problem-based learning technology
Is advisable.

Keywords: problem-based learning, graphic organizer, pedagogical
technology.

22



MUALLIM | YYUTEAb | TEACHER Nel | 2025

Tabnum xapa€Huga YKUTYBUM-TIeAaror OWaMM Oepuil OMiIaH YeKJIaHMAac/AaH,
tanabajgapHUHT (ukpnam QaonudaTura xaM paxOapiuK KWwiaay, YKyBUWIapAa
UIIJAarM MYCTaKWUIMK, MKOJIKOPJIUK KOOWIMATIAPUHU YCTHpPaAM Ba Iy TapuKa
YypranuiaéTral HapCaHUHI OHIVIM PABUILIA  Y3IAIITUPUO OJIMHUILNTA SPULIHIIAIN.
WHCOHHUMHT aKIMA-UHTEIJIEKTyall MMKOHMATIAPUHMHI OYWIMIIM, y (UKp Ba
daomusaT 606uma MycTakwi Oyica MykaMMall paBuIla pyeéora ynukaau. 3aMOHaBUN
NeAaroruKaHuHT OJIAN/Ia TypraH acocuil Bazudanapaan Oupu - KaapilapHu Taképrant
xapaéauaa (¢daH Oyiinda MaIFyJIOTAapHU TAIIKWI KWIWIIAA 3aMOHABUN YKUTHIII
BOCUTAJIAPUHU KYJIJIAll OPKAIH YHUHT CU(GATUHU OIIMPHIL, YKyBUMIAPHUHT OWINM
Japa)kacUHHU, (PUKpJIall KOOWIMATHHU SHAIA AXIIWIIALLIUD.

Tabnum onum xapaéHuaa OUTUMIIADHU Y3MAINTHPUINAA CE3THU, HUIPOK,
TacaBByp, Tadakyp KaOu MCUXUK kapaéHnap (aosl UIUTUPOK ITAAU Ba aMaluETAA
cuHa0® kypunaau. TanabanapHUHT 3pKUH (DUKpJall KOOWJIMATUHU YKYyB Ba amallui
MAaIIFyJI0Tiap YTKa3uIl My OuiiaH YCTUPHUII Kepak.

®dyngamentan Qannap Tasabanapaa MyTaxacCHCIMKKa ouj Tadakkyp Ba
AyHEKApallHU MIAKIUIAaHTHPUIIA KaTTa axaMmusTra osra. YJIapHUHT Baszudacu
OpraHm3mja Keda€TraH [aTOJIOTUK Ba MOP(QOJOTUK Kapa€Hiap, YyJIapHUHT
KOHYHUATIAPUHU  Y3JIAIITUPUO,  KacaJUIMKIap  MATOT€HE3UMHUHI  MOJIEKYJISIp
MEXaHU3MJIapH, KaCAUIMKIAPHU OJIMHM OJIII Ba JABOJAIIHMHI MaTOINE€HETHK
acocliap, KaCaJUTMKJIApHU TaIUIXKMC KWIKII Ba JABOJAll caMapaJopJIMTUHU Ha30pat
KWIMIITa ypratum, MmugoKopiapAa KIMHUK (UKpJIAIIHA PUBOXKIAHTUPUII YUYH
3aMUH sipaTuO Oepaau.

VKkutnma Hazapuii GMIMMIAp KaHYAIMK KAThHil 6aéH KWIMHCA, YKyBUHM
TagabaHUHT (UKP IOPUTUINM XaM UIYHYaJIUMK aHUK Ba paBllaH Oyiaau Ba VKyB
MaTepUasIapUHU OHIVIM Y3JIAIITUPUIL JAapakacu XaM OILaJIu.

Myammora — acocnmaHTaH  YKUTUII - TabiuM  OCPHUIIHMHT  acOCUH
TEXHOJIOTHsUIapuaaH XucoOnaaHaau. TakIuM KWIMHIaH MyamMMoO Tana0aHu YKUTHUII
*Kapaénura onu6 kupaau. bynna tanabanap y30K MyIJaTiv TYpFyH MabllyMOTra 3ra
Oynagwiap. by TabMUMHUHT Makcaau Tanabanapaa OWiui, YpraHull, W3JIaHHII
KYHUKMaJapuHU pUBOXJIaHTUpHIL. By skapaénaa TanabanapHUHT (UKpIIall J0Upacu
KeHrasau, Tanabanap MyaMMOHHM XaJl KWJIUII MOOalHUIa Japciukiap, 3JIEKTPOH
pecypciapaan (Qoigananagunap, Oy y3 HaBOaTuaa  yJIapHUHT MYCTakuia YKUO
VpraHuiuIapUHUHT caMapajopIUTuHU OIIUPAIN.

[Tatodusnonorus ¢danuga papc YTUIN >KkapaéHUIA D3BPUCTUK METOJHUHT
KYJUIAHMILIK M>KOOMM HaTHKa KypcaTtau. DBPUCTUK METOJl — MYaMMOHM KyWuIlga
€UMMUHM U3JaIla, Xal KWIdga Oup-Oupu OwinaH y3BHM OOFJIMK CaBOJI-KaBOO
Tap3ujia MyaMMo eduMH Tonuiaau. Jape yrunummaa YKyB MaTepuaiu TapkuOuaaru
MabJIyMOT acocuja MyaMMOJM caBoJulap Ty3unaau. TamaGamap Oy caBosuiapra
MyCTakmJl Tal€pinaHMO KelraH MaTepuajulap  acocuja >KaBoO TONUII OpKaJu
MyaMMOHUHT €UYUMHUHH Tomaauiap. by >kapaéH GeBocuTa YKUTYBUMHUHI HA30paTu
OCTHJIa KeYau.

By memoonunz maxcaou: Tanabamnapaa VypraHwiran MaB3y Oyiiuua
OMIMMJIAPHHHT TYPFYH MYyCTAXKAMJIAHMIIMHM TAbMMHIALL; YKyBUMIApIA HKOIMIA
W3JIAaHUII OPKAJIH (PUKpIa KOOMIMATHHYU OMIMPUII Ba MXKOAMNA (DUKPIOBYHU IIAXCHU
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maxkanTupaay; Knmauk ¢ukpnam KYHUKMAacMHU XOCHI Kunuil. Ag3zanauxnapu:
TanabanapHuHT MYCTaKHUJI VK10 VpraHUIUIApUHUHT caMapagopiuru
omaan;MyamMmMoHU TaxJIWI  KWINIL, Kapop KaOyJl KWWl KYHUKMAacUHU
MIAKJUTAHTUPAAN, OWIUMUIAru OYVIUIMKHYM TYyiaupanu;Tanabanapaa >kKaBoOrapiuk
XUCCHHHM aH4a owmupau; MyaMMO po3ara KelaraHJa YHHHI €YMMHHU TONUIIAA
TE3KOPJIMKKA YpraHaaud Ba MabiIyMOT, GUKpap aJMallMHYBU ¥3apO MYJIOKOTHU Ba
amoa OWJIaH UIUIAITHU TabMHUHIIAWIU

Japcnune ymrkazunuw mapmuéu: 1. Tanabamap 3-4 xumugan ubopar
rypyxJjapra OynuHagwiap. 2.YJnapHUHT Hazapuil Ownumu OaxoJiaHrad, amayidid
TXPUOAHUHT YTKA3WJUII BOCUTANIapU, TapTUOM TyumryHTupwianud. 3. Tamabanap
Vpracuna Basudanap takcumiaHaau. 4. Myammo Tanabanap ypracujga Myxokama
KWIMHAAU. 5. MyaMMOHHMHT €4MMH YKUTYBUYMTa TaKIUM 3THJIA]IN.

Hatwxkanmapaun MyxokakMa KWivIga Kydugard unuiap Oaxapuiau:l'ypyx
ab30JIapu TaxpuOaga Kypran xapa€HIapHU y3apo Myxokama KUjiaauiap; MaTojJoruk
*KapaCH pUBOXJIAHUIIMAArK cabad oKuOAT 3aHXKUPUHM Ty3aawiap; MyamMMoHH
€YMMUHH Ha3apHil acociaira Xxapakar Kujaaauiap. by unuiapHu amainra omupuniaa
“SWOT”-raxmun xansanu, “Huma yayH?” ymamMacuHu Xap Oup Typyx ajoxuiaa
tynnupagmiap. CyHrpa, Oy >kajgBajulap acocujia MaTOJOTHK jKapaHJIapHHU ro3ara
KeNuIil cababiapyuHu, aCOPATUHU TYIIYHTUPHUO OEpHIll YIyH TaKAUMOT Tai€piad, xap
6up rypyx amoxuma Y3 QUKPUHHM GaéH KWIagM. YKUTYBYH Xap Oup rypyxda
TaKJAMMOTUJAH KEHUH, YIApHUHT EpUTHIMaraH TOMOHJIApHU, Ha3apHuil acociiaHMaraH
KHCMJIApU XaKuAa TYLIYHTUpUII Oepaau Ba Oy KaMUWIMKIAp Typyxya Tajiadanapu
TOMOHU/JIaH OapTapad FTUIAIN.

“Anemus” Ba “JICMKOIIMTO3 Ba JICUKONEHHS MAaB3yCHA aMalud MAaIIFyJIOT
VTkazuiranga Taxpuba Oaxapull »kapa€Hula Typyx Tajabanapu rypyxdanapra
TaKCUMJIaHWO, yjap Taxpuba VTKa3uIl TEXHUKACH OWIAaH TaHUIUITUPHUIIIM.
TaxxpubazaH Ky3maHraH Makcaj TYIIYHTUpWIIW. Tamabanap TaXpuOaHW YTKa3HII
xapa€Huna KyHT Owinan unuiaguwiap. Cynrpa, “Huma yuyn? “ yuzmacu Ba “SWOT”-
TaxJIMI >KaJBaJIUHU Tynaupaunap. by kagBammapHu TYIAMpHIT  MoOalHUAA
Ky3aTHUIIl HATHXKaJapUHU Kal gapakaga TYIWK udoaanail dHT aCOCHM Kouaa KO
OJIMH]IH.

Tamabanap Oemopiap KOHUAAH Tal€piaHTaH IIpenapaTiapHyd  amMaiuu
MaIIFyJIOTIAPHUHT J1abopaTop KUCMHUJA MHKPOCKON &EpaamMuaa Kypub, TaxXJIui
kuiiap. Cyurpa, “Huma yuyH? “ um3amacu Ba “SWOT”- taxiun xaaBanyd Ba
“BeHH” auarpaMMacuHd  TYaaupuO, Oy KacaJUIMKIApHU o3ara KeJITUPYBUU
cababnap, maToreHe3MHW OEBOCUTAa Ha3apuil  MabiaymoTiap OWIaH MaHTUKUN
acocnab Oepaunap. by KacalMKIApHUHT OJIIMHU OJIUII YYyH KaHJaild vopa
TanOupiap Kypull XakKuja MabiIyMOT Oepauiap . XaMKOpJIHMKIA y3apo VKU’ Ba
“Viinanr- Ky TInKa MIUaHr-QEKp aTMaIIuAT TeXHUKACHIaH (oiiantaHran X0
TrypyX/Jia UIIHYU TAllKWJI 3TUII ailHU MakcaJra 3pUIIUIIHA TAbMUHIAIN.
['ypyxda Tanmabamapu KOH CypTMaJapWHU TaTaXJIMJI KWJIUII >KapaéHuga Kyhduaaru
CABOJUIAPHM €PUTHIL OPKAJIU MABJYMOT Talépiaaauiap:

v TacBuparu npenapar Kaiicu aneMmusira xoc?

v' By aHeMusHU 103ara KeJITUpyBYH cababiap, apT MapouTiap;
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v' KoOH maK/um 3JIeMEHTIapU/Ia fo3ara KeJlaJuraH MaTojJoTruK Y3rapuiniap
Ba  yIApHUHI  OpraHM3MJa  lo3ara  KelaJuraH TMaTOJOTMK  JKapaéHiap
PHUBOXJIAHUIIUAATH POJIH;

v' By aHCMUSIHUHT OJITHHU OJIMII YOpa TaJ0UpIIapH.

['ypyxganap €3raHyiapuHyd TakKKOclIad, TaxXJIHJI KWiIHO, YMyMHH MablIyMOTHH
TaKIUM STAWIAP.
ly meron opkanu YKyB MAaIIFyJIOTIapu YTKa3wiraHna Tanadanap MaB3yHU

Y3TamTupHIIa WKOIUN EHIOMTaHIuKIapy cabad, yTapHUHT (PAoUIUTH OIITaHIUTH
Tyailnu TypryH OuinMra sra OyiaraHinkiapu HaMoEH OYau.
JPUMIIWITaH HATHKAJIAD

1. Tanabanap ATHOJOTHK (QaKTopiap, MAPT IIAPOUTIAPHUHT KacaJUIUKIIap
MaTOreHe3uAaru PO XaKkuaa TypFyH MabJIiyMoTra 3ra Oyinauinap

2. Tanmabamapaa OwnWil, YpraHuil, HW3JAHWUII KYHUKMadapuHU, (UKpPIapHU
MYyCTaKWJI paBHIlJa JaIWUIAp AacoCHaa IIapXJall KYHUKMajapd MyKammall
PUBOKJIAHIN

3. TanabanapHuHr (QuKpiam JoWpacu KEHraiau, MyaMMOHH  Xaj KWJIMII
MoOaliHuIa JAAapCIMKIAp, 3JIEKTPOH pecypciapaaH (oiganannd, MycTakuia YKuO
YypraHui caMapaopiaury OmIIy.

4. TanaGanap OMJIMMIIApUHU KaThbU MAaHTUKUN TU3UMIA COJIMIIHY YpraHauiap

5. baxxapran MIUIapUHM KeNATrycuaard KacOui QaonusTugaru axaMusTUHU
aHTIanIap

6. Tamaba MyamMmMonm XoJaTAa Y3 HyKTaW Hazapura sra OyIn0 TaxjIvT KAJTUII
KYHUKMAacura sra OyJiiu.

Anaduériap

1. X.A.AcunbekoBa. Hami myTh — 0310pOBIIEHUE OKPY>KAIOIIHI Cpebl /
K. Oxonornueckuii BecTHUK Y30ekucrtana, 2013 r., Ne5-6, 13-20 cTp.

2. llL.ITynatoB. Jlapc camapanopiuruuau tabmuniani /K. YMymrtabium dannapu
Metoaukacu, 2015i1., Ne7, 7-9 Getnap.

3. Pecniy6nuka TabiuM Mapkasu TypkuM makonanapu K. YMymrabsium daniapu
Metoaukacu, 2013i., Nel10, 3-5 6eTnap.

4. M. Xampaes ,1.06unoBa. Jlapcnapnapna “rpaduk opranaizep” ycynuaan

doitmananum //Ymymrtabium pannapu metonukacu xyp. T., 2014ii., Ne7,9-10

oer.

5. b.AOnynnaeBa. MHTerpanusiaiurad 1apc YKUTYBUMHU W3JIAHUILTA YOPJIAi U

/[YmymTabauMm panmapu metoaukacu xkyp. T., 2013#., Nel0, 22-23 Ger.

25



MUALLIM | YYUTEAb | TEACHER Nel | 2025

Positive and Negative Factors Affecting Students’ Minds in English Lessons
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Teacher of Fergana State University,
doctor of philosophy (PhD)
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Annotation: The learning environment within English lessons significantly impacts student

engagement, motivation, and ultimately, learning outcomes. This article explores the multifaceted
factors, both positive and negative, that influence students' cognitive and emotional states during
English language instruction. We examine the roles of teacher characteristics, pedagogical
approaches, classroom climate, learning materials, and individual student differences in shaping the
learning experience. Drawing on existing literature, empirical research, and pedagogical theories,
this review aims to provide a comprehensive understanding of these factors and their implications
for effective English language teaching.

Keywords: English language learning, student engagement, classroom climate, motivation, teacher
effectiveness, positive psychology, affective factors, cognitive load.

Ingliz tili darslarida talabalar ongiga ta'sir giluvchi ijobiy va salbiy omillar

Abduraxmonov Voxidjon Abdusattorovich
Farg‘ona davlat universiteti o‘qituvchisi, falsafa fanlari doktori (PhD)
filologiya fanlarida abdurahmonovvohidl4@gmail.com
https://orcid.org/0009-0000-4870-5390
tel:+99890 230 50 86

Annotatsiya: Ingliz tili darslaridagi o'quv muhiti o'quvchilarning faolligiga, motivatsiyasiga va
pirovardida ta'lim natijalariga sezilarli ta'sir ko'rsatadi. Ushbu maqola ingliz tilini o'qitish jarayonida
talabalarning kognitiv va hissiy holatiga ta'sir qgiluvchi ijobiy va salbiy ko'p girrali omillarni
o'rganadi. Biz o'gituvchining o'ziga xos xususiyatlari, pedagogik yondashuvlar, sinf iglimi, o'quv
materiallari va o'quvchilarning individual farglarining ta'lim tajribasini shakllantirishdagi rolini
ko'rib chigamiz. Mavjud adabiyotlar, empirik tadqgigotlar va pedagogik nazariyalarga tayangan
holda, ushbu sharh ushbu omillar va ularning ingliz tilini samarali o'gitishga ta'sirini har tomonlama
tushunishga garatilgan.

Kalit so'zlar: Ingliz tilini o'rganish, talabalarning faolligi, sinfdagi iglim, motivatsiya,
o'gituvchining samaradorligi, ijobiy psixologiya, affektiv omillar, kognitiv yuk.

IloJi0xkuTeIbHBIE U OTPHIIATEIbHBIE (PAKTOPHI, BJAUAIOIIME HA MbIILJIEHHE YYAIIHUXCH HA
YPOKAaX aHIJIMICKOrO sI3bIKa
A0nypaxmMoHoB Bokcnakon AdaycaTropoBuy
IIpenonaBatens depraHckoro rocyaapcTBEHHOTO YHUBEpCHTETA, TOKTOp ¢unocopuu (PhD)
no ¢unonornyeckum Haykam abdurahmonovvohid14@gmail.com
https://orcid.org/0009-0000-4870-5390
Ten:+99890 230 50 86

AHHOTanusi: YyeOHas cpega Ha YpOKax AaHTIMKACKOTO sI3bIKa CYIIECTBEHHO BIIMSIET Ha
BOBJIEYEHHOCTh, MOTHBAIIMI0 M, B KOHEUYHOM WTOre, pe3yibTaTbl oOyueHus. B 3Toil crarbe
paccMaTpUBAIOTCSl MHOTOTPaHHbIE (PAKTOPBI, KaK MOJI0KUTENbHBIE, TAK U OTPULIATeNIbHBIE, KOTOpPBIE
BIMSIOT HAa KOTHUTMBHOE M SMOLMOHAIBHOE COCTOSHUE CTYAEHTOB BO BpeMsi OOy4eHHus
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AHTJIMHACKOMY SI3BIKY. MBI M3y4aeM pOJIM XapaKTEPUCTUK YUHTENS, MEJaroruv4ecKuX MOIXO/0B,
KIMMaTa B Kjacce, Yy4YeOHBIX MaTepuajioB ¥ WHAMBUAYAIbHBIX pa3IUYMid  y4almuxcs B
dbopmupoBanuu ombiTa o0ydeHus. Omupasch Ha CYHIECTBYIONIYIO JUTEPATYPY, IMIHPUUYECKUE
MCCIICIOBAHMS U MEAarorHuecKue TEOPHH, 3TOT 0030p HANpaBJeH Ha 00ECIIEYeHHE BCECTOPOHHETO
MOHUMAHUS ATUX (DAKTOPOB M UX MOCIEACTBUHN I 3(PPEKTUBHOTO MPENoIaBaHUs aHTIUHCKOTO
SI3BIKA.

KiroueBble cj10Ba: M3y4YeHUE aHIIIMKUCKOTO S3bIKa, BOBJICUCHHOCTh YYaIMXCsl, KIMMaT B Kilacce,
MoTuBanusl, ASP(OEKTUBHOCTh YUYUTENsI, IO3UTHUBHASA ICHUXOJIOTHS, addekTuBHBIE (AKTOPHI,
KOTHUTHBHAsI Harpy3Ka.

Introduction

English language proficiency is increasingly recognized as a critical skill for
academic success, professional advancement, and global citizenship. Consequently,
effective English language instruction is paramount. However, creating an optimal
learning environment that fosters positive cognitive and emotional states in students
Is a complex undertaking. Numerous factors interact to influence students' minds,
affecting their engagement, motivation, and ultimately, their ability to acquire and
retain the English language. This article aims to provide a comprehensive overview
of the key positive and negative factors that impact students' cognitive and emotional
states during English lessons. By understanding these factors, educators can make
informed decisions to create more supportive and stimulating learning environments
that promote student success. We will explore the influence of teacher characteristics,
pedagogical approaches, classroom climate, learning materials, and individual student

differences.

Methods.This article is a literature review, synthesizing findings from
empirical research, theoretical frameworks, and pedagogical literature related to
factors affecting students’ minds in English lessons. A systematic search was
conducted using databases such as ERIC, JSTOR, Google Scholar, and Education

Source. Keywords included "English language learning,” "student motivation,"

"classroom climate,” "teacher effectiveness,” "affective factors,” "cognitive load,"

"student engagement,” "positive psychology,” and "language anxiety." The search
was limited to peer-reviewed articles, research reports, and book chapters published

in English. The selected literature was analyzed for common themes, conflicting
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findings, and methodological limitations. The synthesis of this information formed

the basis for the discussion of positive and negative factors affecting students' minds

in English lessons.

Results. The literature review identified several key factors that significantly
influence students' cognitive and emotional states during English lessons, categorized
as either positive or negative influences.

A. Positive Factors:

» Effective Teacher Characteristics:

Enthusiasm and Passion: Teachers who demonstrate genuine enthusiasm for
the English language and a passion for teaching create a more engaging and
motivating learning environment.

Caring and Supportive Attitude: A supportive and empathetic teacher can build
trust and rapport with students, fostering a sense of belonging and reducing anxiety.

| Teacher Characteristic | Student Mindset Impact |
e e |
| Enthusiasm | Increased Motivation |
| Supportiveness | Reduced Anxiety |
| Clarity of Instruction| Improved Comprehension |
| Patience | Enhanced Confidence |

(Image 1: A photograph of an enthusiastic teacher engaging with students in a
lively English lesson.)

» Engaging Pedagogical Approaches:

Communicative Language Teaching (CLT): Emphasizing real-world
communication and interaction makes learning more relevant and enjoyable.

Task-Based Learning (TBL): Students actively engage in meaningful tasks
that require them to use English in practical ways.

Project-Based Learning (PBL): Students work collaboratively on extended
projects that integrate various language skills and promote creativity.
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Table 2: Pedagogical Approaches and their Benefits
| Pedagogical Approach | Primary Benefit |
e
| Communicative Language Teaching | Increased fluency |
| Task-Based Learning | Improved Practical Application |
| Project-Based Learning | Enhanced Collaboration |

» Positive Classroom Climate:

Respectful and Inclusive Environment: A classroom where all students feel
valued and respected, regardless of their background or language proficiency, fosters
a sense of safety and belonging.

Collaborative Learning Activities: Encouraging collaboration and peer support
can reduce anxiety and promote a sense of shared responsibility.

(Image 2: A photograph showcasing students working collaboratively on a
group project in an English class.)

* Appropriate Learning Materials:

Authentic Materials:Using real-world texts, such as articles, videos, and songs,
makes learning more engaging and relevant. Varied and Engaging
Activities:Incorporating a variety of activities, such as games, role-plays, and
discussions, caters to different learning styles and keeps students motivated.

* Fostering a Growth Mindset: Encouraging students to believe that their
abilities can be developed through dedication and hard work promotes resilience and
a willingness to embrace challenges.

B. Negative Factors:
« Language Anxiety:

Fear of Making Mistakes: Students may be hesitant to participate in class if
they are afraid of making mistakes and being judged by their peers or the teacher.

Test Anxiety: The pressure of tests and exams can induce significant stress
and anxiety, hindering performance.

» High Cognitive Load:
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Overwhelming Amount of Information: Presenting too much information at
once can overwhelm students and hinder their ability to process and retain the
material. Complex Grammar Rules: Difficulty understanding and applying complex
grammar rules can lead to frustration and discouragement.

* Negative Classroom Climate:

Bullying and Discrimination: Experiences of bullying or discrimination based
on language proficiency or cultural background can create a hostile and unwelcoming
learning environment.

Teacher Criticism: Excessive or harsh criticism can damage students' self-
esteem and motivation.

» Lack of Relevance:

Perceived Meaninglessness of Content: Students may be less engaged if they
perceive the learning material as irrelevant to their interests or future goals.

Table 3: Negative Factors and their Impact
| Negative Factor | Student Mindset Impact | Possible Remedies |
e
| Language Anxiety | Reduced participation | Create Supportive Env. |
| High Cognitive Load | Reduced Memory Retention | Adjust pace |

| Negative Classroom Climate | Increased Fear and stress | Promote Diversity

« Fixed Mindset: Believing that intelligence is fixed and unchangeable can
lead to a fear of failure and a reluctance to embrace challenges.

(Image 3: A picture representing students looking stressed and overwhelmed in
a classroom setting.)

C. Individual Differences:

It’s essential to recognize that the factors impacting students’ minds can be
influenced by personal differences such as:

* Learning Styles: Visual, auditory, kinesthetic, etc. A teacher who only
delivers information in a written way will not be as effective as one who adapts their
method to encompass all students.
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. Personality: Introverted or extroverted personality types can affect
participation. A wise teacher adjusts their method to encourage introverted students
whilst managing any over-participation from more extroverted ones.

» Confidence: A quiet student may struggle more to grasp English concepts

than one who is confident in attempting answers.

Discussion: The findings of this literature review underscore the importance of
creating a holistic learning environment that attends to both cognitive and emotional
factors. The positive influences highlighted in this review, such as effective teacher
characteristics, engaging pedagogical approaches, a positive classroom climate, and
appropriate learning materials, all contribute to a supportive and stimulating learning

environment that fosters student engagement, motivation, and success.

Conversely, negative factors, such as language anxiety, high cognitive load,
and a negative classroom climate, can hinder learning and create a sense of
frustration and discouragement. It is crucial for educators to be aware of these

potential pitfalls and to implement strategies to mitigate their impact.

Key Researchers and Educators

Several researchers and educators have made significant contributions to the
understanding of factors affecting students' minds in language learning.

» Stephen Krashen: Known for his Input Hypothesis, which emphasizes the
importance of comprehensible input for language acquisition.

« Jane Arnold: A prominent researcher in the field of positive psychology in
language learning, emphasizing the role of emotions and well-being in student
success.

* Zoltan Dornyei: A leading scholar in motivation research, exploring the
factors that drive student engagement in language learning.

 David Ausubel: Known for his work on meaningful learning and the
importance of connecting new information to existing knowledge structures.

These scholars, among others, have provided valuable insights into the
complex interplay of cognitive, emotional, and social factors that influence students'
learning experiences.
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Implications for Practice

The findings of this review have several practical implications for English
language teachers:

« Cultivate a positive classroom climate: Create a supportive, respectful, and
inclusive environment where students feel safe to take risks and make mistakes.

 Employ engaging pedagogical approaches: Use communicative language
teaching, task-based learning, and project-based learning to make learning more
relevant and enjoyable.

* Provide appropriate learning materials: Select authentic materials and
incorporate a variety of activities to cater to different learning styles and interests.

* Reduce language anxiety: Create opportunities for students to practice
English in a low-stakes environment, and provide encouragement and positive
feedback.

* Manage cognitive load: Present information in a clear and organized

manner, and provide many opportunities for students to practice and consolidate their

learning.

Conclusion: Creating a positive learning environment that promotes student
engagement, motivation, and success is essential for effective English language
instruction. By understanding the various factors that influence students' minds,
educators can make informed decisions to create more supportive and stimulating
learning environments that cater to the diverse needs of their students. Future
research should continue to explore the complex interplay of cognitive, emotional,
and social factors in language learning, with a particular focus on identifying
effective interventions to mitigate the negative impact of language anxiety, cognitive
overload, and other obstacles to student success. Further qualitative research may also
provide further insight into less well-understood factors such as the impact of the
teacher's mental health upon the students. By focusing on the human aspect and
encouraging a growth mindset, teachers can create lessons where a student can
blossom in their English-speaking ability.

32



MUALLIM | YYUTEAb | TEACHER Nel | 2025

References

1. Arnold, J. (2011). Positive psychology in SLA. Multilingual Matters.

2. Ausubel, D. P. (1968). Educational psychology: A cognitive view. Holt,
Rinehart & Winston.

3. Dornyei, Z. (2001). Motivational strategies in the language classroom.
Cambridge University Press.

4. Krashen, S. D. (1985). The input hypothesis: Issues and implications.
Longman.

5. Oxford, R. L. (1990). Language learning strategies: What every teacher
should know. Newbury House.

6. Spielberger, C. D. (1983). State-trait anxiety inventory: A comprehensive
bibliography. Consulting Psychologists Press.

7. Abdurahmanov Vohidjon Abdusattorovich, Methodological and semantic
classification of alternative interrogative pronouns. FSU. SCIENTIFIC NEWS-
HAYYHbBIN BECTHHUK. ®EPT'Y Nel, 2022r

8. Abdurahmanov, V. Abdupattoev, M Bisubstantivation in alternative interrogative
sentences. Issues of linguistic theory and practice. 2022
https://doi.org/10.5281/zen0d0.6528949

9. M. Abdupattoev, V. Abdurahmonov (2021). Microtext composition.

ACADEMICIA: AN INTERNATIONAL MULTIDISCIPLINARY RESEARCH
JOURNAL, 11 (1), p.466-473. 29.

33


https://doi.org/10.5281/zenodo.6528949

MUALLIM | YYUTEAb | TEACHER Nel | 2025

BAYON TURLARI VA UNING XUSUSIYATLARI. BAYON YOZISH
METODIKASI

Ravshanova Orzigul Sayfulllayevna —
Navoiy viloyati pedagogik mahorat markazi Tillarni o‘qitish metodikasi kafedrasi
katta o‘qituvchisi

Annotatsiya: Ushbu maqolada bayon yozish metodikasiga oid tafsiliy
ma’lumotlar keltirilgan. Bayon, asosan, fikrni tushunarli va izchil tarzda
ifodalashning samarali vositasi hisoblanadi. Magolada bayon turlariga va ularga xos
xususiyatlarga, shuningdek, bayon yozishning metodik jihatlari va usullariga to'xtalib
o'tiladi. Bayon yozish jarayonida muhim bo‘lgan strukturaviy va stilistik omillar,
shuningdek, bayon uslubi va uning auditoriyaga ta’siri haqida fikr yuritiladi. Maqola
pedagogika, tilshunoslik va adabiyotshunoslik sohalarida faoliyat yurituvchi
mutaxassislar uchun foydali manba bo‘lib xizmat qilishi mumkin.

Kalit so‘zlar: Bayon, bayon yozish metodikasi, yozish usuli, stilistika,
xususiyatlar, pedagogika, kommunikatsiya.

BUJIbI N3JIOKEHUI 1 UX XAPAKTEPUCTHKH. METOJIOJIOT S
HATIIMCAHUS N3JI0KEHUN
Pasmianosa Op3uryas Caiidy/iaeBHa —
CTapHII/Iﬁ npernogaBaTciib Ka(beI[pBI MCTOJUKHU IMPCIIOJaBaHUS A3BIKOB
LenTtp neparornueckoro macrepcrsa HaBouiickoil o6nactu

AnHOTaumMsi: B manHO#l cTathe mnpeacraBieHa MmojapoOHas wuHboOpManus o
METOJMKE HAlHUCAaHUS M3T0KeHUs. M3i0xkeHue mo cyTu siBisercd 3PQPEeKTUBHBIM
CpCACTBOM BBIPA’KCHHUA nacu ACHBIM u CBA3HBIM 06pa30M. B CTaThbeC
pacCMaTpuBarOTCA BUIbI WU3JI0KEHUN U UX XApaKTCPUCTHUKH, a TAKKS MCTOJUYCCKUC
aCmeKThl U TPUEeMbl HamucaHusi wu3NoxkeHu. OOCYXKIaTCs CTPYKTYypHbIE U
CTUIINCTUYCCKUC (l)aKTopBI, HMCIOIMKUC 3HAUYCHUC B IIPOLICCCC HAITMCAHUA HM3JI0KCHUA,
d TaKKC CTHUJIb ITOBCCTBOBAHHA U CI'O BJIMAHNC HAa ayJAHUTOPHIO. Cratbhsl MOXKET 6BITB
I10JIE3Ha CIICIHaJInuCTaM, pa60Ta}OIIII/IM B 06J’IaCTI/I neaaroruk, JMHI'BUCTHUKH U
JINTEpATypOBEACHUS.

KuaroueBble cioBa: HN3JI0KCHHUC, MCTOAHMKA HAIIMCaHHUs H3JI0XKCHHA, MCETOL
IMUCbMa, CTUJIMCTHUKA, XapaKTCPUCTUKHU, IICJaroruka, KOMMYHUKalys.

CHARACTERISTICS OF VIDY IZLOJENI I IX. METHODOLOGY

NAPISANIYA IZLOJENIY
Ravshanova Orzigul Sayfullaevna —
Senior Lecturer, Department of Language Teaching Methodology
Center for Pedagogical Excellence, Navoi Region

Abstract: This article provides detailed information about the methodology of
writing the presentation. A presentation is, in fact, an effective means of expressing
an idea in a clear and coherent way. The article discusses the types of presentations
and their characteristics, as well as methodological aspects and techniques of writing
presentations. The structural and stylistic factors that are important in the writing
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process are discussed, as well as the narrative style and its impact on the audience.
The article may be useful to specialists working in the field of pedagogy, linguistics
and literary studies.

Keywords: presentation, method of writing, writing method, stylistics,
characteristics, pedagogy, communication.

Bayon - bu ma'lum bir mavzu yoki fikrni aniq, ravon va izchil tarzda
ifodalashni anglatadi. Bu, odatda, nutg va yozma shakllarda amalga oshiriladi. Bayon
yozish wusuli asosan o‘quvchilar yoki tinglovchilarni aniq ma’lumotlar bilan
tanishtirish, ularga izchil fikrlar tagdim etish va o‘quvchi yoki tinglovchining fikrini
shakllantirish magsadida ishlatiladi. Bayon o‘zining mazmuni va strukturasiga ko‘ra,
fikrni tartibga solish va aniq izohlar berish bilan bog‘liq.

Bayon yozishning asosiy magsadi - o‘quvchini biror bir mavzu, vogea yoki
holat hagida tushuncha hosil gilishga yordam berishdir. Bayon metodikasi esa, bu
jarayonni samarali tashkil gilishning usul va vositalarini 0‘z ichiga oladi.

Bayon turlari turlicha bo‘lib, ular asosan maqsad va ifodalanayotgan fikrning
xususiyatlariga garab ajratiladi. Quyida bayonning eng ko‘p tarqalgan turlari va
ularning xususiyatlari keltirilgan:

Tavsifly bayon, vogea yoki hodisa hagida keng va batafsil tasavvur hosil
qilishga qaratilgan bayondir. Bunda muallif ob’yektni yoki vogeani barcha jihatlari
bilan tagdim etishga harakat giladi. Masalan, tabiat manzarasi yoki odamning tashqi
ko‘rinishi haqida yozilgan matnlar tavsifiy bayon hisoblanadi.

Xususiyatlari:

1. Batafsil tasvirlash.
2. Ko‘rinish va holatlarni ochib berish.
3. Badiiy uslubda ko‘p ishlatiladi.

Izohlovchi bayon, vogea yoki hodisani tushuntirish, uning sabablarini va
oqibatlarini izohlashga mo‘ljallangan. Bu turdagi bayonlar ko‘pincha ilmiy va ilmiy-
populyar matnlarda uchraydi. Ular o‘quvchiga yoki tinglovchiga murakkab
masalalarni tushunishga yordam beradi.

Xususiyatlari:

1. Sabab va natija o‘rtasidagi bog‘liglikni tushuntirish.
2. Yuzaga kelgan muammoni ochib berish.
3. Ilmiy va uslubiy jihatdan aniq bo‘lishi kerak.

Tahliliy bayon, biror vogea yoki hodisani chuqur tahlil qgilish, uning tarkibiy
qismlarini ajratib ko‘rsatish va o‘rtasidagi bog‘lanishlarni aniqlashga qaratilgan
bayondir. Bunda har bir qismining ahamiyati va roli ko‘rsatiladi.

Xususiyatlari:

1. Mazmunni chuqur tahlil gilish.
2. Muammo yoki mavzuni bir nechta nuqtai nazardan ko‘rib chiqish.
3. Dalillarga asoslangan va ob’ektiv yondashuv.

Ko‘rsatkich bayon o‘quvchiga yoki tinglovchiga qandaydir amaliy harakatlarni
amalga oshirishni maslahat beradigan bayondir. U ko‘pincha pedagogik, o‘qituvchi
yoki murabbiy tomonidan ishlatiladi. Misol sifatida, darsliklardagi ko‘rsatmalarni
keltirish mumkin.
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Xususiyatlari:
1. Amaliy harakatlarga yo‘naltirilgan.
2. Maslahat berish, ko‘rsatmalar tagdim etish.
3. Aniq va ravon bo‘lishi kerak.

Bayon yozish metodikasi, ma’lumotlarni aniq va samarali tarzda taqdim
etishning usul va prinsiplarini o‘z ichiga oladi. Ushbu metodika quyidagi asosiy
bosqichlarni oz ichiga oladi:

1. Mavzu tanlash va tadqgiqot olib borish. Yaxshi bayon yozish uchun birinchi
navbatda, mavzuni chuqur o‘rganish kerak. Mavzu bo‘yicha mavjud adabiyotlar,
ilmiy ishlar va boshqa manbalar orqali zaruriy ma’lumotlar to‘planadi.

2. Tuzilish yaratish. Bayonning mantiqiy va izchil bo‘lishi uchun tuzilma yaratish
zarur. Ushbu tuzilma odatda kirish, asosiy qism va xulosa bo‘lib, har bir bo‘limda
o‘ziga xos maqgsad va vazifa bo‘ladi.

3. Yozish jarayoni. Bayon yozishda, matnni aniqg va tushunarli yozish zarur. Har bir
fikrning oz o‘rniga qo‘yilishi, mantiqiy bog‘lanish va tushunishni yengillashtirish
uchun oddiy, ammo to‘g‘ri uslubda yozish kerak.

4. Tekshiruv va tahrir. Bayon yozilgandan so‘ng, uni bir necha bor tekshirib,
grammatik va stilistik xatolarni tuzatish kerak. Shuningdek, ma’lumotlarning
to‘g‘riligi va aniq ifodalanishiga e’tibor garatish muhim.

5. Tuzilmani va uslubni yaxshilash. Bayonni o‘qib chiqqach, uning tuzilishi va
uslubini tahlil qilib, zarur o‘zgartirishlar kiritish lozim.

Bayon yozishda stilistika muhim ahamiyatga ega. Yozuvchining uslubi, uning fikrni
ganday qilib anig va izchil tarzda ifodalashini belgilaydi. Bayon uslubi, asosan,
quyidagi omillarga bog‘liq:

« Aniklik: Har bir fikr va ma’lumotning aniq ifodalanishi.

« lzchillik: Bayonning bir-biriga bog‘langan, mantiqiy ravishda o‘zaro bog‘langan
gismlarga bo‘linishi.

o To‘g‘rilik: Bayonda ishlatilgan so‘zlar va iboralar 0‘z mazmunini aniq va to‘g‘ri
etkazishi kerak.

Bayon yozish metodikasi, fikrlarni anig, tushunarli va izchil tarzda ifodalashni
ta’minlashda muhim ahamiyatga ega. Bayon turlari va ularning xususiyatlarini to‘g‘ri
anglash, yozuvchi yoki nutgchi uchun muvaffagiyatli bayon yaratishda yordam
beradi. Har bir tur o‘zining maqgsadiga ko‘ra, turli yondashuvlarni va metodlarni talab
giladi. Bayon yozish metodikasi, shuningdek, stilistik omillarni inobatga olgan holda,
yozuvchining fikrlarini samarali tarzda ifodalashni ta’minlashga yordam beradi.

Foydalanilgan adabiyotlar:

1. Azimov |. Yozuv metodikasiga oid tadgiqotlar. —T.: O‘qituvchi, - 2010. 45-50-
betlar.

2. Xushvaktov, O. Bayon yozish texnikasi. - Samargand: Samargand universiteti
nashriyoti, - 2005. 20-30-betlar.

3. Karimov A. Yozma va og‘zaki nutqni rivojlantirish metodikasi. — T.: Fan va
texnologiya, - 2018.70—75-betlar.

4. Salimov B. Tilshunoslik va kommunikatsiya. - T.: Ma’rifat, - 2017.110-115-betlar.
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METHODOLOGY FOR DEVELOPING LINGUISTIC COMPETENCE IN
FOREIGN LANGUAGE LESSONS BASED ON COMMUNICATIVE AND
DIFFERENTIAL APPROACHES
Sindarova Nargiza Abdumajidovna
Uzbekistan National University of Pedagogical Sciences named after Nizami
Independent researcher
Abstract: The development of linguistic competence in foreign language education
requires methodological frameworks that respond to learners' diverse abilities and
communicative needs. This article presents an integrated methodological approach
combining communicative and differential teaching methods aimed at enhancing
linguistic competence. The communicative approach fosters learners' active
engagement through authentic interaction and practical language use, whereas the
differential approach addresses individual learner differences by providing tailored
educational strategies. Empirical evidence from classroom practice demonstrates that
merging these approaches significantly improves students' proficiency, motivation,
and communicative effectiveness. The article discusses theoretical underpinnings,
practical applications, and pedagogical implications, contributing to contemporary

discourse on effective foreign language teaching methodologies.

Keywords: linguistic competence, communicative approach, differential approach,
foreign language education, learner-centered strategies, language proficiency,
pedagogical methodology, individual learner differences.

METOJOJIOT'USI PA3BBUTHUS SI3BIKOBOM KOMIIETEHIIUU HA
YPOKAX HHOCTPAHHOI' O A3bIKA HA OCHOBE
KOMMYHUKATHUBHOI'O U INPPEPEHIIUAJIBHOI'O ITIO/IXO/10B
Cunpaposa Haprusza Adaymaku10BHa
HezaBucumslii uccinegoBateab ¥Y30€KCKUN HAIMOHAIBHBIA YHUBEPCUTET
MneJarorn4YcCKux HayK UMCHHU Huzamu
AHHoTanusa: Pa3BuTHe S3BIKOBOM KOMIIETEHIIUH B 06p330BaHI/IH 10 MHOCTpPAaHHBIM
SA3bIKaM  TPeOyeT METOJUYECKUX PAMOK, KOTOPbIE OTBEYAIOT Pa3HOOOpPa3HBIM
CIIOCOOHOCTSIM ¥ KOMMYHUKATHBHBIM TMOTPEOHOCTAM ywammxca. B 3Tol cratbe
MPEJCTAaBIICH  MHTEIPUPOBAHHBIM  METOAWYCSCKHH  TOAXOM,  OOBCAUHSIOIIMI
KOMMYHUKATHUBHBIE M Ju(depeHIInaibHble METOAbl 00Y4YEHUs, HaAIlpaBJCHHBIC Ha
MOBBIIICHUE S3BIKOBOM KOMMETEHIMU. KOMMYHUKATHBHBIM TOAXOJ CHOCOOCTBYET
AKTHMBHOMY BOBJICYHCHHUIO YUalllNUXCA IMOCPEACTBOM ayTCHTHYHOI'O BBaHMOﬂeﬁCTBHH n
IIPAaKTUYECKOI'0 HCIIOJIb30BAaHUS S3bIKa, TOra Kak ﬂH(b(l)epeHuI/IaﬂbHHﬁ IMOJIXO/
YUYUTLIBACT MHAWUBUAYAJIIBLHBIC PA3JIMYNs yUaIlUXCs, IPEAOCTABIIAA aJallTUPOBAHHELIC
oOpa3oBarenbHble CTpaTeruu. OMIIUPUYECKUE JAaHHbIE M3 MPAKTHUKUM B KIacce
IIOKAa3bIBAKOT, YTO O6’BCJII/IH€HI/IG 9TUX IOAXOJ0B 3HAYHUTCIILHO ITOBBIIIACT YPOBCHB
BIIQJICHUS SI3bIKOM, MOTHUBAIIMIO 1 KOMMYHHUKATUBHYIO 3(()EKTUBHOCTD yyanuxcs. B
CTaTheC O6CY>KI[a}OTCH TCOPCTUYICCKUC OCHOBBLI, IIPAKTHYCCKOC IIPUMCHCHHC U
MEJarOTUYECKUE  TIOCIICJCTBUSA, CIIOCOOCTBYIONIME COBPEMEHHOMY  JTUCKYPCY
3(1)(1)6KTI/IBHI)IX MCTOAUK IIPCIIOAAaBaHHA HMHOCTPAHHBIX SA3BIKOB. KnroueBrle cioBa:
A3bIKOBAasd KOMIICTCHIINA, KOMMYHI/IKaTI/IBHblf/'I noaxon, I[I/I(I)(bepeHHI/IaJIBHHﬁ noaxomd,
WHOSI3BIYHOE 00pa3oBaHHWE, CTpAaTErwH, OPHEHTHPOBAHHBIE HA O0YyYaromerocs,
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BIIQJICHUE SI3BIKOM, TENaroruyeckasl METOJOJIOTHS, WHIWBUIyAIbHBIC pPa3THUUS
00yJarommxcs.

KOMMUNIKATIV VA DIFFERENTSIAL YONDOSLASHLAR ASOSIDA
CHET TILI DARSLARIDA LINGVISTIK KOMPETENSIYANI
RIVOJLANTIRISH METODIKASI.

Sindarova Nargiza Abdumajidovna
O‘zbekiston Milliy pedagogika fanlari universiteti Nizomiy nomi bilan atalgan
Mustaqil tadgiqotchi
Annotatsiya: Chet tilini o'gitishda lingvistik kompetentsiyani rivojlantirish
o'quvchilarning turli gobiliyatlari va kommunikativ ehtiyojlariga javob beradigan
uslubiy asoslarni talab giladi. Ushbu maqola lingvistik kompetentsiyani oshirishga
garatilgan kommunikativ va differentsial o'gitish usullarini birlashtirgan kompleks
uslubiy yondashuvni tagdim etadi. Kommunikativ yondashuv chinakam o'zaro ta'sir
va amaliy tildan foydalanish orgali o'quvchilarning faol ishtirokini ta'minlaydi,
differensial yondashuv esa moslashtirilgan ta'lim strategiyalarini tagdim etish orqali
o'quvchilarning individual farglarini hal giladi. Sinf amaliyotidan olingan empirik
dalillar shuni ko'rsatadiki, bu yondashuvlarni birlashtirish o‘quvchilarning malakasi,
motivatsiyasi va kommunikativ samaradorligini sezilarli darajada yaxshilaydi.
Magolada xorijiy tillarni o'gitishning samarali metodologiyasi bo'yicha zamonaviy
munozaraga hissa go'shadigan nazariy asoslar, amaliy go'llanmalar va pedagogik

ta'sirlar muhokama gilinadi.

Kalit so'zlar: lingvistik kompetentsiya, kommunikativ yondashuv, differentsial
yondashuv, chet tili ta'limi, o'quvchiga yo'naltirilgan strategiyalar, tilni bilish,
pedagogik metodologiya, o'quvchining individual farglari.

INTRODUCTION

In contemporary educational practice, effective foreign language teaching
increasingly emphasizes the development of linguistic competence through
methodologies that accommodate diverse learner needs. Linguistic competence,
encompassing phonetic, grammatical, lexical, pragmatic, and sociolinguistic
components, is foundational for successful communication and language proficiency.
To address this, modern pedagogical methodologies have underscored the
significance of communicative and differential approaches.

The communicative approach prioritizes language usage in authentic and
meaningful contexts, promoting interactive activities that enhance both fluency and
functional language abilities. This methodology is grounded in the theory that
language learning occurs most efficiently through active engagement in realistic
communicative scenarios, thereby fostering not only linguistic accuracy but also
cultural understanding and pragmatic appropriateness.

Simultaneously, the differential approach acknowledges the heterogeneity of
learner groups, advocating tailored instructional strategies that align with individual
learning styles, capabilities, and motivational levels. By differentiating instructional
content, tasks, and evaluation methods, educators can more precisely meet the
specific linguistic development needs of each learner.
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The integration of communicative and differential approaches within language
education aims to create a comprehensive and responsive instructional framework,
one that effectively promotes the holistic development of linguistic competence. This
article explores the theoretical foundations, practical implementation strategies, and
anticipated educational outcomes of employing such combined methodologies in
contemporary foreign language instruction.

LITERATURE REVIEW

The development of linguistic competence in foreign language lessons has
been extensively discussed through diverse methodological frameworks, prominently
communicative and differential approaches.

Hymes (1972) introduced the notion of communicative competence,
emphasizing practical language use in social contexts. This concept was
foundationally expanded by Canale and Swain (1980), who identified communicative
competence as comprising grammatical, sociolinguistic, discourse, and strategic
components. Littlewood (2004) further highlighted that the communicative approach
significantly fosters learner autonomy and motivation by embedding language
learning in authentic communicative situations.

Richards (2006) advocates for the communicative language teaching (CLT)
model, stressing the importance of meaningful interactions over isolated linguistic
structures. According to Richards, CLT encourages students to engage actively in
communication tasks, which better aligns language learning with real-world usage
and enhances fluency and pragmatic accuracy.

Differential instruction, on the other hand, emerged from the educational
theories of Tomlinson (1999, 2001), who articulated its importance in
accommodating diverse learners' needs, interests, and readiness levels. Tomlinson
posits that differentiating instruction through content, process, and product
significantly impacts learner engagement and achievement, particularly in
linguistically diverse classrooms.

Ushioda (2013) and Dornyei (2001) both contribute to the discussion by
examining motivation and individual differences in language learning contexts. They
argue that addressing individual learners' cognitive and affective differences through
differentiated methodologies enhances intrinsic motivation and overall linguistic
development.

Savignon (2002) underscores the integration of communicative and differential
approaches, suggesting that effective foreign language education relies on
simultaneously addressing learners' communicative needs and diverse learning styles.
She emphasizes that educators must skillfully balance authentic communication tasks
with differentiated instructional strategies to maximize student engagement and
linguistic competence.

Recent empirical studies by Jonassen et al. (2008) further reinforce the value of
integrating technological tools and differentiated approaches into communicative
activities, proposing that digital platforms significantly augment linguistic
interactions and personalized learning experiences.

The reviewed literature underscores the theoretical and practical convergence
of communicative and differential approaches as essential to developing
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comprehensive linguistic competence. Scholars consistently affirm the enhanced
effectiveness and learner-centric benefits of blending these methodological
paradigms in modern foreign language education.

MATERIAL AND METHODS

The research adopted a qualitative and quantitative mixed-method design
aimed at investigating the effectiveness of communicative and differentiated
instructional approaches in developing linguistic competence among learners. The
study was structured through classroom interventions, observations, and pre-test/post-
test evaluations.

The research involved 120 secondary school learners at David’s international
school (aged 14-16 years) who were selected via purposive sampling based on their
language proficiency levels (beginner, intermediate, advanced). Participants were
grouped according to differentiated instructional criteria to ensure an effective
implementation of targeted strategies.

Two primary instructional approaches were implemented:

Communicative Approach: This emphasized real-life interaction scenarios,
task-based language learning, role-plays, group discussions, and communicative tasks
aimed at improving oral proficiency and pragmatic skills.

Differential Approach: Tailored instruction was provided based on students'
linguistic proficiency and individual learning styles. Tasks and assessments were
customized, emphasizing personal learning trajectories and scaffolder learning
processes.

Data were collected using multiple instruments:

1. Pre- and Post-tests: Standardized linguistic competence tests assessing
grammar, vocabulary, phonetics, pragmatics, and sociolinguistic skills.

2. Observation Checklists: Systematic observation checklists were developed
to document learner interactions, language use, participation, and instructional
effectiveness.

3. Questionnaires: Structured questionnaires capturing learner attitudes,
preferences, perceived effectiveness of instructional methods, and motivation towards
learning a foreign language.

The intervention spanned one academic semester (approximately 16 weeks).
Initially, learners underwent pre-testing to determine baseline competence.
Throughout the intervention, the communicative and differentiated approaches were
systematically applied, with adjustments made based on ongoing formative
assessments. Observations were recorded weekly. Post-intervention, learners
completed a post-test identical to the pre-test for comparative analysis.

RESULTS AND DISCUSSION

This research explored the effectiveness of implementing communicative and
differential methodological approaches in foreign language lessons aimed at
developing students’ linguistic competence. The primary objectives included
assessing the improvements in students’ communicative skills and determining the
differential impacts based on learner profiles.

The communicative approach emphasized practical language usage, interactive
activities, and real-life simulations. The findings demonstrated a significant
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Improvement in students' ability to utilize language functionally. Through role-
playing, group discussions, and problem-solving activities, learners exhibited notable
advancement in fluency, vocabulary retention, and the pragmatic use of language
structures. These outcomes align with previous studies (Savignon, 2002; Littlewood,
2004), affirming the value of authentic communicative scenarios in enhancing
linguistic competence.

The differential approach, tailored to individual learning needs, showed
substantial effectiveness in addressing diverse linguistic capacities and learning
styles. Diagnostic assessments enabled teachers to identify varying proficiency levels
and adapt instruction accordingly. Students receiving differentiated instruction
reported higher motivation and improved self-confidence in language learning
contexts. Additionally, the tailored tasks facilitated better grammatical accuracy and
more nuanced understanding of linguistic structures, confirming the importance of
personalized learning strategies highlighted in educational theory (Tomlinson, 2014).

The integration of communicative and differential approaches proved
particularly advantageous. Combining interactive tasks with differentiated instruction
enabled a holistic development of linguistic competence. Students demonstrated
balanced proficiency across all key linguistic areas—phonetics, vocabulary,
grammar, pragmatics, and sociolinguistics. Moreover, integrating these approaches
mitigated common instructional challenges such as varying student engagement
levels and disparities in language acquisition speed.

These results underscore the necessity of adopting flexible teaching strategies
that combine communicative interaction with differentiated instruction. Teachers
adopting this combined methodology noted increased classroom engagement,
reduced learner anxiety, and improved learner autonomy. Furthermore, the structured
yet adaptable framework of instruction encouraged learners to actively participate,
ultimately fostering a more inclusive and effective educational environment.

Despite the positive outcomes, some challenges were identified, including
increased preparation time for educators and the need for ongoing professional
development. Teachers indicated that effectively integrating these approaches
requires continuous training and support, as well as systematic curriculum
adjustments.

Future studies should further explore longitudinal impacts of integrated
communicative and differential approaches, assess scalability across different
educational contexts, and examine potential technological integrations for enhanced
efficacy.

The study substantiates the effectiveness of combining communicative and
differential methodologies, advocating their Dbroader implementation to
comprehensively develop students' linguistic competencies in foreign language
education.

CONCLUSION
In conclusion, the integration of communicative and differential approaches in
foreign language teaching provides a robust methodological framework for the
effective development of students’ linguistic competence. This methodological
synergy enables educators to tailor instructional strategies that not only foster
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communicative skills but also recognize and address individual learner differences
and specific educational needs. By emphasizing real-life communication scenarios,
the communicative approach enhances practical language usage, boosting learners’
confidence and interaction skills. Simultaneously, the differential approach ensures
personalized learning experiences by accommodating varying proficiency levels,
cognitive abilities, and learning styles.

Empirical evidence from classroom implementations indicates significant
improvements in learners’ linguistic competence when both approaches are employed
collaboratively. Moreover, combining communicative tasks with differentiated
instruction techniques promotes a balanced progression across key linguistic
components—grammatical accuracy, lexical richness, phonetic clarity, pragmatic
sensitivity, and sociolinguistic appropriateness.

Therefore, this integrated methodology represents a promising avenue for
future pedagogical research and educational practice. It is recommended that
educators continue exploring this methodological integration, adapting it dynamically
to evolving classroom contexts and learner profiles to maximize linguistic
competence development.
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TASAVVUF TA’LIMOTINING PAYDO BO'LISHI VA ASOSLARI
Matkarimov Hakimboy
Osiyo xalgaro universiteti magistranti.

Annotatsiya: Ushbu magolada tasavvuf ta’limotining paydo bo'lishi, tarixiy
ildizi va nazariy asoslari xususidagi ilmiy ma’lumotlar keltirilgan. Mavjud
ma’lumotlar ilmiy dalillar bilan isbotlangan.

Kalit so'z va iboralar: tasavvuf, Islom dini, tarigat, shayx, so fiy, murid, pir,
shariat.

BO3HUKHOBEHUWE U OCHOBBI IPEITOJABAHUS CYIHECTBOBAHUA
MatkapumoB XakumOoit
Maructparypa A3znarckoro MexxayHapoaHOro Y HUBEpCUTETA

AHHOTaums: B cratbe mpencTaBieHbl HAyYHbIE CBEJICHHUS O BOBHUKHOBEHUH,
HMCTOPUYECKUX KOPHSX M TEOPUTUUYECKUX OCHOBax ydeHus cydusma. Mmerommuecs
CBEJICHUS NOATBEPKACHBI HAYYHBIMUA JTOKA3aTEJIbCTBAMU.

KiaroueBbie ciaoBa: Cydusm, uciaam, Tapukar, menx, cyQpuil, MIOpus, mup,
apuar.

THE EMERGENCE AND FOUNDATIONS OF THE TEACHING OF
SUSIFICITY
Matkarimov Hakimboy
Master's student at the Asian International University.

Abstract: This article presents scientific information about the emergence,
historical roots, and theoretical foundations of the doctrine of Sufism. The available
information is proven by scientific evidence.

Keywords: Sufism, Islam, tarigat, sheikh, Sufi, murid, pir, sharia.

Jahon ilmiy-falsafiy merosi taraqgiyotida tasavvuf allomalarining ilmiy,
irfoniy, falsafiy-axloqgiy ta’limotlari, xususan, olam va odam munosabatlari, tabiat va
jamiyat, insonning ijtimoiy mohiyatiga oid qarashlari doirasida fundamental
tadgigotlar olib borilmogda. Jumladan, dunyo sivilizatsiyasiga salmoqgli hissa
qo shgan mutasavvuflar merosidagi insonparvarlik magsadlariga yonaltirilgan inson
mohiyatiga doir ta’limotlarni tadqiq etish, insonning ezgulik va yovuzlikka moyilligi
sabablarini ochib berish, tasavvufning gumanistik mohiyatini asoslash zarurati
bugungi kunda ilmiy-nazariy ahamiyat kasb etmoqgda. Shu ma’noda, tasavvuf
ta’limotidagi bag‘rikenglik, tinchlik, adolat, ruhiy-ma’naviy uyg‘unlik, o°zaro
hamjihatlikka oid falsafiy-irfoniy g‘oyalarni tadqiq qilish bugungi ilm-fanning
zaruriy tadgigot obyektiga aylanmogda. Mamlakatimizda tasavvufiy merosdagi olam
va odam, inson tabiati, shaxs ma’naviyati, insonparvarlik, ta’lim va tarbiyaga oid
ta’limotlarni tadqiq etish, ularning zamon ruhiga mos g‘oyalaridan o'sib kelayotgan
yosh avlodni munosib vorislar qilib tarbiyalashda foydalanishga alohida e’tibor
garatilmoqda.
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Tasavvuf islomdan uzoq ta’limot yoki unga yot harakat sifatida ozini
ko rsatgan emas. Tarigat va shariat o rtasida o zaro bog‘liglik uning aynan Chunki
hanbaliya mazhabining asoschisi Ahmad ibn Hanbal (vaf. 241/855 y.) 1X asrda ilk
tasavvuf nazariyotchilaridan al-Horis al-Muhosibiyga (vaf. 243/857 y.) garshi juda
keskin mavqge’ni egallagan bo’lsa, XIl asrda esa hanbaliy Abdulgodir al-Jiloniy
(vaf.562/1167 y.) godiriya tarigatining muassisi bo lgan. Tasavvuf biror bir mazhab
yoki shayxning shaxsiy maslagi asosidagi g‘oyalardan iborat ta’limot bo Imagan.
Professor 1.Hagqulov ta’kidlaganidek, “Tasavvuf tarixi juda uzoq, ayni paytda
nihoyatda murakkab bir tarixdir. Hazrati Payg‘ambar davrida barcha islom ilmlari
mushtarak bo'lib, figh, kalom, tasavvuf deya ajratishlar bo’Imagan. Qur’onda
tasavvuf so'zi uchramasada u Qur’on va Sunnadan quvvat oladi. Muhammad
Payg‘ambar davrlarida ham bu tasavvuf deyarli go llanilmagan. Tasavvufning tub
mohiyati, zuhd va taqvo bilan axlogni go zallashtirish, ruhni saygallashtirib, tafakkur
kuch-quvvati bilan galbni mosivodan xolos qilib komillikka erishishdir. Shu ma’noda
tasavvufni xulg, galb, hol ilmi ham desa bo ladi. Uning tili ham “qush tili”, “ko ngil
tili” deb ta’riflangan.Tasavvuf inson qalbini, uning botinini poklaydigan isloh
giladigan ta’limotdir.Uning g‘oyasi insonni isloh qilish, qalbini yuksaltirish,
Allohning rizoligiga erishtirishdan iborat bo’lib insonni “ikki dunyo saodati’ga
yetishini ko'zlaydi. Tasavvuf nafsni tarbiyalash, ruhni poklash, go'zal axlogga
yetishish tajribasi bilan insonni yuksak martabalarga ko taradi. Shuningdek, boshga
mavjudotlardan butkul xoli bo’lgan “komil” lik sari undaydi. Shayx Suxravardiy
fikriga ko'ra, tasavvufning avvali ilm, o'rtasi amal, oxiri ilohiy ishqdir. IIm magsadni
kashfga yo naltiradi, amal tolibga yordamchi bo ladi, muhabbat insonni Allohga vosil
etadi. Shuning uchun tasavvuf tarigatlari va uning ma’no olamiga alohida bir e’tibor
lozim. Dunyoning foniyligini bilish va uni butga aylantirmaslik, o tkinchi olam ish va
tashvishlari deb mehr-muhabbat, shafgat va muruvvat talablaridan aslo
chetlashmaslik muhim, bular islomiy asoslar bo’lib, tasavvuf taragqiyoti uchun
alohida ahamiyat kasb etgan™".

Insonni ulug‘lash uning ozligini anglashi va olamda barcha yaratiglar ichida
mukarrami ekanligini anglatish g‘oyasi aynan shu garashlar zamirida mujassam.
Tasavvuf islom diniga begona yoki ilova gilingan bir narsa emas. Mashhur arab
tasavvufshunosi Abul A’lo Afifiy tasavvufni “Islomdagi ma’naviy ingilob”” deb
baholaydi. Uning ta’kidlashicha, tasavvuf, faylasuf, kalomchi va fagihlar qo llagan
qurug, yakrang tushunchalarga garshi shiddatli bir ingilobdir. Tasavvuf islomga yangi
bir ruh olib keltirgandi. Bu ruhni to'g‘ri anglay bilgan kishi islomiy ta’lim-tarbiya
ruhini bexato anglab bilganidek, notog‘ri tushungan ham uni yanglish gabul giladi.
Demak, tasavvufning kelib chigishini eski Yunondan, hind madaniyatidan yoxud fors
hurriyatchiligidan izlash, g‘ayriilmiy yo'lini tanlashdan boshga narsa emas.

Tasavvuf bir gancha murakkablik va ziddiyatlarni o zida mujassamlashtirgan.
Uni to'g‘ri anglash va imkon gadar undan foydalanish uchun tasavvufni alohida-
alohida bir necha gismda tadqiq etish kerak. Ulardan birinchisi, so fiylik tarixi.

' Komuios Haxvuaaun. TacaBByd éku koM nHCOH axioky. K.1. — T.:E3ysun, 1996. — 272 6.

> Axpam Borupxon. Xasparn Hakm6ann Ba Hasownii. / “Foiiu6nap xailnuaan éHraH umpokiap” KUToOua. -
T.: “V36ekucron”, 1994. 335 Ger.
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Umumiy tarzda bo'lsa hamki, bu tarixni bilmay turib, tasavvufning dunyoga kelish
sabablari, shakllanish va taraqgiyot jarayonidagi qarama-garshiliklar, ilk davr
so fiylik bilan, tarigatlar hamda vahdati vujud maydonga chiggandan keyingi davr
tasavvuf tamoyillari hagida ishonchli fikr-mulohazalarni ilgari surish qiyin.
Ikkinchisi, so fiylik amaliyotini aks ettiradigan muassasa, ya’ni tarigat bilan gizigish
tushuniladi. Bugungi kun nugtai nazaridan garaladigan bo'lsa, tarigat bir ta’lim-
tarbiya tizimi sifatida allagachon o'z hayotini yashab bo lgan. Oldingi shakllarda uni
gayta tiriltirishni hatto xayolga ham keltirib bo'lmaydi. Ammo undan axlogni
poklash, ruh va ko'ngilni komillashtirish, ma’naviy hayotdagi muammolarni hal
etishda foydalanish mumkin. Shuning bilan birga murid yo tolibning shayxi istak-
irodasiga o°zini butunlay taslim qgilish, azroq so fiylari deya goralangan so fiylarga
0 xshab rizq, tama ilinjida ko chama-ko'cha izg‘ib, eshikma-eshik tilanib yurish,
mehnatkash xalgdan atayin o°zini chetga tortish, karomatfurushlik gilish, ragsi
samoga tushib o'zdan kechish, nainki bugun, kelajak uchun ham ahamiyatini
butunlay yo qotgan. Demak, tasavvufning nazariy tushunchalari, g‘oyalari uning
mazmuni g‘oyaviy mohiyati muhim sanaladi. Shuni alohida ta’kidlash joizki, har bir
shayx 0 zining shaxsiy tajribasiga tayangan va uni yagona tarigat yoki tajriba sifatida
e¢’tirof etmagan.Tariqgatlarning xilma-Xilligi ularning magom va hol martabalaridagi
darajalari ham turlicha bo’lganini ko'rsatadi. Birog, maqgsad bir, Allohning vasliga
erishish uning roziligini topishdan iborat. Uchinchi gism bu — tasavvuf adabiyotidir.
San’at, falsafa, musigaga qaraganda ham tasavvufning badiiy adabiyot bilan aloqasi
ancha chuqur va miqyoslidir. Birog, tasavvufiy fikr-garash, gqonun-goida, ma’no,
tushuncha va hagiqqgatlar targ‘ib-tashviqgiga safarbar etilgan adabiyot bilan, ya’ni
zuhd adabiyoti, tarigat adabiyoti bilan, Sharq mumtoz adabiyotidan o'rin egallagan
tasavvufiy “ramz, iste’ora” ayni bir narsa, ayni bir ijodiy hodisa emas. Agar
masalaning xuddi shu jihati e’tiborga olinmasa, istang, istamang, mumtoz
adabiyotning badiiylik xususiyatlari tasavvurdan chetda goladi. Tasavvuf badiiy
tafakkurni rivojlantirdi, yangi g‘oyalar bilan boyitdi. Adabiyotda yangi yo nalishga
asos bo'lib xizmat gildigan insonparvar g‘oyalarni olib kirdi. Olam va odam
munosabatlarining adabiy asarlarda aks etishi inson zotini yangi mavzularda bosh
masalaga aylantirdi.

Komillik, komil inson g‘oyalarining dastlabki kurtaklari tasavvuf tarigatlariga
borib tagaladi.Unga kora inson shariat, ma’rifat, tarigat va haqgigat orgali komillikka
erishadi. Tasavvuf tarigatlari insonlarni ruhan poklanishga, halolikka, haqgigat
yo'lidan yurishga, undovchi insoniy, axlogiy tamoyillarni shakllantiruvchi yoldir.
Tarixdan ma’lumki, ushbu yo'l asosida yashagan, insonlarni to'g‘ri yashashga
chorlagan, insonlar hayotini, faoliyatini, yengillashtirgan, ularga naf keltirgan ne-ne
buyuk siymolar mavjud. Ularning hayot faoliyati ibrat maktabi vazifasini o taydi. Bu
kabi ajdodlarga misol gilib buyuk sarkarda, Temuriylar davlati asoschisi Amir Temur
hazratlarini, o'z davrida valiy darajasida ulug‘langan xazrat Xoja Ubaydulloh
Axrorni, g‘azal mulkining sultoni Mir Alisher Navoiy hazratlarini keltirish mumkin.
Aynan Amir Temur tarixga juda giziggan shaxs bo’lgan va har bir mashvaratda
shaxsan o°zi ishtirok gilgan®. O"zida qariyb 111 asr yashab o’tgan Ahmad Yassaviyni

® A. Sh. Juzjoniy. Tasavvuf va inson. Toshkent. 2001.8-B
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ustozi, piri deb bilgan. Tasavvuf tarigatlari tarixiga nazar solinsa, undagi g‘oyalar,
ta’limotlar necha asrlar davomida axloq singari zamon o0°zgargani sayin u ham
sayqallanib, takomillashib borgan. Zamoni saodatda va undan keyingi dastlabki
vaqgtlarda aqoid, figh kabi islomiy ilmlar qatori tasavvuf ham alohida ajralib
chigmagan edi.

Xulosa sifatida shuni qayd etish mumkinki, tasavvuf ta’limoti Islom dini
bag'rida yuzaga kelgan go'zal axloq qoidalari va komil inson g oyalarining
majmuidir.

FOYDALANILGAN ADABIYOTLAR:
1. KomunoB Haxxmuanua. TacaBBy( €xu komuin nHCOH axyioku. K.1. — T.:E3quI/I,
1996. - 272 6.
2. Axpam botupxon. Xa3zpatu Hakmbann Ba Hasouit. / “Foitnbnap xaitnmuaan éaran
gppokIap” kuroduna.- T.: “Y36exucron”, 1994. 335 Gert.
3. A. Sh. Juzjoniy. Tasavvuf va inson. Toshkent. 2001.8-B.
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TAJABA-EINJIAPHUHI ®UKPJIALLI KOBUJISITU BA MABHABUSATHHUA
PUBOXJ/IAHTUPUIIIIA PAICADPA PAHUHUHI AXAMUATH.

MYPTA3OEB MYXAMMAJIXOH
VYpranu nasiat yHuBepcutetu Moktumonii — uxtucoauii gpannap hakynbTeTu
FOpucnpynennus itynanumm 1-6ockuy Tanadacu

AnHoTamus: YOy wmakoina ¢ancada QaHuHuHT Tanaba-€nuiap ayHEKApaIIMHU
KeHTaUTUPHUII,  yJapHUHT  (ukpiam  KOOWJISATH Ba  MabHABUSATH  sSHaJa
PUBOKJIAHTHPHUIII MyaMMOJapura OaruluiaHTaH. Makoia Tala0aHWHT —IIaXxCH
Ky3aTunuiapu, (¢ancadha (GaHUHUHT Y3IATHPUIIAATH Y3UHUHT  Ta)xXpuoacu
acocuzia YHUHT OOpIMK XaKuJard TacaBBypJapu, MyHEHW OWJIHMII MYMKUHIIUTU
xakKuaara pukpiaapu acocuaa €3uiraH.

Kanur cy3aap: Tadgakkyp, myHEkapail, KOOWIST, MabHaBUAT, OOpJIMK, Marepus,
OHT, TYIITyHYa, XyKM, XyJI0Ca, MAHTHK, PUBOKIIAHHUII, KAJIPHIT, PEHECCAHC, TapOus,

TabIIUM.

SHAYEHUE HAYKH ®UIOCO®UN B PA3BUTUN MBILITEHHA U
JYXOBHOCTH YUYALIENACS MOJOJEXKH.

MYPTA3Z0EB MYXAMMAJIXAH
Yprenuckuii rocy1apCTBEHHBIN YHUBEPCUTET PaKyIbTET CONMAIBHBIX U
SKOHOMHYECKUX HayK CTylleHT 1-ro Kypca 1opuclnpyacHIuu

AHHoTanus: /[aHHas cTaThsl MOCBSIIEHA BONPOCAM PACIIMPEHUS MUPOBO33PEHUS
CTYJICHTOB M MOJIOJICKU depe3 (uinocockyro HayKy, a Takke JadbHEHIIero
Pa3BUTHUSI UX MBIIUICHUS] U JYXOBHOCTU. B cTaTbe Ha OCHOBE JIMHBIX HAOJIOJCHUMN
CTYyJIEHTa, €r0 OIbITa B OCBOCHUE (Puiiocoduu., MpeacTaBIeHbl €ro MPeACTaBICHUS O
bOBITUH, PA3MbIJIEHUS O BO3MOXKHOCTH MO3HAHUS MUPA.

KawueBble ciaoBa: MpeluieHHE, MHUPOBO33PEHUE, CIOCOOHOCTH, JTyXOBHOCTD,
ObITHE, MaTrepus, CO3HaHHE, IOHSATHUE, CYXKJEHHE, BBIBOJ, JIOTHKA, pa3BUTHE,
IIEHHOCTh, PEHECCaHC, BOCIIUTaHUE, 00pa30BaHUe.

THE IMPORTANCE OF PHILOSOPHY IN DEVELOPING THE
THINKING ABILITY AND SPIRITUALITY OF STUDENT YOUTH

MURTAZOYEV MUKHAMMADKHON
Urgench State University Faculty of Social and Economic Sciences 1st year student
of the Jurisprudence

Abstract: This article is devoted to the problems of expanding the worldview
of student youth in the field of philosophy, further developing their thinking abilities
and spirituality. The article was written based on the student's personal observations,
his own experience in mastering the science of philosophy, his ideas about being, and
his ideas about the possibility of knowing the world.
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bu3z éunurapra MabJIymMKH, KEWMHIW BakKmIapga MaMJIAKaTUMU3 V3
TapakKKUETUHUHT MYTIAKO SIHTU Oockuuura Kajaam kyiau. IlpesupeHtumus
[II.Mup3uéep ana mry Oockuyaa “XaaKMMU3HUHT YJIYyFBOpP KyJpaTd >KYII ypraH
XO3UPTH 3aMOHJA Y30EKHCTOHIA SHIM YHFOHHMII — YuuHYM PeHeccaHc naBpHTa
MO IEBOP SIpaTHIIMOKIA”, 1e0 amoxuaa tTabkuiamy.[ 3: 416]

bu3 Ounamusku Peneccanc , spHUM YWFOHHWIN aTamMacu uiM-¢daH, MaJaHUSAT,
caHbaT Ba aMaOMETHUHT >Kajaj PUBOXKIAHWIN JaBpura HUCOATaH OCPUITHIIUAIUD.
Arap Oumpunun Peneccanc EBpomama 14 acppga Oonutanm6, 16 acpma uykkucwra
kyTapunran Oynca, Illapkaa mnx Ypra acpmap YHFOHHII JaBpH HOMHHH OJNITaH
WIMUHN Ba MajgaHui Tapakku€r 8-9 acpmapaack y3 onmaminymyin kamduériapu Ounan
OJJAMHU Y3TapTUPTAHJIUTHHU AXIIM OwiaMu3. AHally WHKWIOOMH FOKCAJIHUII
acocuunapu byrok amnmomanapumus Myxamman Xopaszmuid, Axman Dapronuii, A0y
Paitxon bepynuii, A0y Anmu M6n Cuno, Maxmya 3amaxmapuii, @opobuii Ba Ooika
ajutoManiapuMu3 OWIIaH XaKJIu paBuIlia haxpiiaHamMus.

JaBnatumus paxOapu Xakyu pasuiija [llapkna ukkuHuM YUFOHUII JTaBpUHU
15 acpna Coxubkupon Amyp Temyp 6000MH3 acoc coiiraH Ba YHUHT MYHOCHO
aBJIOJJIApH JIaBOM OTTUPraH MyXTallaM cajTaHaT Oonuiad OepraHauruHu, Oy
naBpna Kosuzona Pymuii, Mupzo VYnyrOek, Fuécunnun Kommii, Amu Kyuruum
cuHrapu Oenazup omumiap, Jlyrduit, Cakkokuit, Xodpus Xopaszmuit, Ad6aypaxmMoH
Kowmmuit , Anmumiep HaBouit, boOyp Mup3o kabu MyMTO3 1moup Ba MyTadakkupiap
MaliJIOHTa YUKKAHJIUTUHA KYypcaTuo YTau.

[llynn amoxupa TabKuIJIAll 3apypkd, YuWHUM PeHeccaHcra IeMOKpPATHK
y3rapuiiap, KyMmJIaJlaH TabiuM MCJIOXOTJIApUHU aMalira OIIUPHUIL  OpKAJIU
spurmmnaau. [Ipesunenrumus “bu3 makTabrada TabjuM Ba MakTad TabIUMU, OJTHI Ba
¥pTa Maxcyc TabiuM TH3UMHU XaMmja WIMUK-MaJaHUil MyaccacajlapHu OVIFycu
PeneccancHuHT TYpT y3BHMM Xankacu, jae0 Owmamus. borda TapOusumcu, maktad
MyaJJTUMU, TTpodeccop-YKUTYyBUHIIAp Ba WIMHUN-MDKOIUN 3UETUIAPUMHU3HU dCa STHTH
VYUFOHUIII JABPUHUHT TYPT TassHY YCTYHU, Ae0 XucoOmaiMu3” e anoxuaa yKTHPIH.

KaxoH onumiIapy TOMOHHJIaH XaM aHa 11y (UKp WHCOH KaluTalud Ha3apusich
opkanu acociad OepwiraH. AMepuKaguk UKTHCOAuu ojauM CtraHriau dwuriep
tabpudura kypa, “MHCOH KanuTain ojaMaa JAapoMaj KEJITHPUILI KOOWJISATH]IA
MyKaccamiialiran Me3oHAup. MHCOH KamuTand TyFMa KOOWIST Ba HCTEbHIOIHH,
IIYHUHT/ICK, TaBhJIMM Ba dTrajlylaHTaH MajlakaHu KaMmpal osianu. [5:46]. Jemak, nHCOH
MMKOHUSATIAPUHN aHUKJIAI, YHUHT  KOOWJIATJIAPUHU PHBOXKJIAHTUPHUILI OJIUO
OopunaéTraH TabJIMM Ba TapOUs UCIOXOTIapUIa MyXUM YpUH TyTaau. by xuxaraan
ojlraHAa SHTU JaBp Tanabiapura >xaBoO Oepuin yuyH Enuiap, alHUKca YUYMHUYA
PeHeccaHCHUHT MyXUM TasHWIApUIaH OWpU XUCOOJAHTaH OJUN TabJIMM COXacuaa
MyXuM VpuH TyTaau. bus tanabanap nyHEkapanmHu KEHraluimm Ba AyHE XaKuAJIard
TacaBBYpJApUMH3HU sHA/Ia OOMHINM, MabHABUN KU€(PaMU3HU TaKOMIILIAIITHPHUIIIA
Ousra yTtunaérran wKTUMOUHN (anmap , xymiaaan Qaincada (paHUHUHT axaMHITH
KatTa Oymaérup.
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Mabnymku ¢ancapanu Oapua (aHIapHUHT OTacH, OOLUIAHFUY ACOCH,
nevnmany. Jlapxakukar, O3 Kaiicu MyTaxaCCUCIUKAA VKUIIMMU3IaH KaThUH Ha3ap,
dancada panugan Mabpysanap TUHTIAIUK, aMalidid (CEMUHApP) MAIIFYJIOTIaApH OJIH0
o6opauk. Maskyp panHu Ou3 yeT TWIapu (PUIIOJIOTHSCH WYHAIWIIUra OeNrujaaHTaH
MaB3yJapyuHU TYJIHUK YpraHuO, OpajuK Ba SIKYHUN CUHOBJIAPWHU TOMIIUPUO OYiran
tanaba cudaruga ¥3 GuUKp-MynoxazaJapuMHU Ma3Kyp Makojamaa Oa€H STUIIHH
MaKcaJl KHIJIJTUM.

dwmnocodus (dancada) — CY3WHUHT JIyFaBUH MAbHOCH , JNOHUIIMAHIIUKHU
ceBamaH jJeranu 3kaH. bynu [Tudarop Tomonugan OupuHIM MapTa alTUITaHIUTUHU
owramu3. Jloaummanmmk HuMa? BU3HUHT OmnMImUMHU39a, TOHUIIMAHIUK — TyHE
XaKUJard — TacaBByp, Hapca Ba  XOJHCAJAPHUHT  MOXMATUHU  YpraHUII,
OyHEKApaIIHUHI KEHIJIMTH, UHCOHHUHT Xa€Tla ¥3 YpHUHU Tona OWIMILH, Y3-Y3UHU
aHIJIalllk, WM YpraHwuill, axJjioK-o/100 Taynabnapura >xaBoO Oepa OJUILIMK KaOu
cudarnapnan ubopar. JloHummana ogam YTKUHYM JyHE XaKuJa TacaBBypra ira
Oynaan, UAMOHIM->bTUKOIH, OJJIOXHM TaHUWIUTAH, cajiOuil KycypJapAaH XOJd
OynraH, KOMWUIMK Capy KajaM TaluiaraH MHCOH Kuédacunu Oepanu. MaHanryHiai
XUCHIATIapHU oAamja Iakiulanumuaa dancada (paHUHUHT KaHAAl poiu OYiuiu
MYMKHH, JIeTaH CaBOJI TyFwiaau. Tamabanuk JaBpujard Kys3aTyBJIapuM acocuja V3
(buKpIapuMHU OWIITUPMOKYMMAH.

bu3 tanaba €uwap Oyrok MyTadakKup axIoAjIapuMu3 OwiaH (axpraHamus.
@annunr “Fap6 Ba Hlapk Qancadacu” ra oua MaB3yJapyuHU YpraHumiaa
YCTO3JMApUMHU3HUHT Kaaumru FapO, aiimkca toHoH Qancadacu. Yuunr Ilapkka
TabCcUpH, Iy Omnan Oup kKaropnaa Lllapkman yuKkaH yiyF ajulOMajapHUHT HILIapH,
dancaduit kapanuiapu Ba yHH y3 HaBOatuja FapOra Tabcupu OusHU y3ura xajd
strad. Macanan, 6u3z A0y Anu N6H CuHOHM TUOOMETHUHT OTACH, 11y COXAHUHT SHT
HUpUK BakuiIM, yHUHT ‘“Tu0O KOHyHnapu™ Xakuja TacaBBypra sra sAauk. PancapaHuHr
Oy MaB3yWHHU YpraHullla aJNIOMAaHUHT HWUpHUK ¢ainacyd SKaHIUTUHU OUITUO OJIJIUK.
Yuunr kymnab acapmapu ¢ancada, yHUHT acOCHil Macajaiapu, macajiaH OOpIIvK,
VHUHT IIAKIIapy, EKM MaHTUK MIMHHMHT Ma3sMYHUTa OaruIUIAHTAHJIWTH OuW3ra
atpodnmya TymyHTUpwigu. bynnait dancaduit kapanutap An Xopasmuii, AOy
Paiixon bepynwuii, Yinyrbex kabu Typnu ¢annap OJIMMIAPUHUHT (HAOTUATHAA XaM
kypunaau. Jlyné mnmumaa “anreOpa” aramacu Ba (DaHMHHMHT BYXKyJra KeJIUU Ba
PUBOXIIAHUIIA XaM XPOPa3MJIMK IOPTIOMIMMHU3 HOMU OWJIaH OOFJIMKIUTH OW3HH
XalpaTiiaHTUpaay, KyBOHTHUpaau. Anumep HaBOMHHMHI HMHCOH Ba KaMUST,
OJIAMJIAPHUHT TYypJiM Tabaka Ba WIII
(daonmusaTura kapab rypyxjapra OYJIWHUINM XaKuJard Kapaiuiapu, alHUKca YIyF
IOUPHUHT OJIMN MHCOHJIAp — XyHapMaHJJap, JEeXKOHJap, KocuoOyap,0auii kacoh
ATTIAPUHU YH303JTaraHIUTH OW3/la KaTTa TacCypoT KOJIUpPTaH.

Qancada mapcnapuna IyHE XAKUJArd WIK TabJIUMOTIAp, Fosulap, alHUKCa
TypJId PUBOSITIIAP, XUKOsIAp, adcoHanmap acocuaa MUQPOJIOTHK Kaparuiap, KEHUHPOK
aca JUHUN Ba WIMUN KapalUIQPHUHT BYXYJra KEJIWIIN XaKuJarn MablyMOTIap
OM3HM XaM TapuXMMM3ra OYnaraH y3ura xoc MyHocabaTumu3, OolIKaya aWTrannaa
OyHEKApalllMMHU3HU  MAKJUTAaHUIIWIA MyXHM  axamusaT kacO ortrad. bynna
3apaymTuitnuk, “ABecTo”HUHT YpHH Oexkuéc. Kynm Hapcanmapuu anamry Qaincada
Tapuxugad OmnuO onauk. bus gyHékapain aeraHaa,aBBaJIapy OJAMNA TYUIyHYaJaH
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Hapura yrtonMarad skanmu3. Dancads Ouszra qyHékapail HUMa HKAHIUTUHU, YHUHT
KYpUHUIIJIApH, IHaK/Iapy, Ma3sMyHUHU arpodauya kypcatud Oepau. [lyHEra,
oJlamjiapra Oyiran MyHocalaTiapuMH3a ce3usiapiv y3rapuuuiap Oynau. DHau 0u3
atpoduMHu3Iary Hapca Ba XOJMcCaNap, YJIAPHUHT MOXHSITH XaKHIa YyKyppOK
Vinaiiauran Oynmu6 koiamuk. By skuxatngaH oJdraHja, OU3HUHT OOPJIMK XaKuJard
TacaBBypuUMHU3 stHaja Oovunau. Jlapcna OynraHn MyHo3apajapaa TaOuuid, MOAAUN Ba
WOKTUMOUM OOpJIMK XaKuJaru TacaBBypJap/aH TallkKaph, MabHAaBUM OOpJIMK JeraH
TyIIyHYa XaM MaBXXyIJUTHUHU aHTJIaauK. byHu amanuii mamrynorinapaa xaMm cuHab
KYpAWK, TaOumii, MOAIUNA OOPJIMK XaKWJArW TacaBBYpUMH3 sSHaAA acOCIH OVIHIIM
yUyH TabuaT KyWHUTa YUKAMK, (haciulapHH adMalldiHyBH. YHAArd Y3rapuiuiapHu ¥3
Ky3uMu3 OusaH Ky3aTuO TepaHpok ¢ukpra sra OYViauk. AWHUKCA, MHCOH Ky OuiIaH
ApaTHJITaH MOJAIUN OOpIMK KYPUHHIIUIADM MHCOH aKJI-3aKOBATUHUHT UYEKCH3
sKaHIuruHu ucbotnanu. llly Ounan Oupra arpodHu, Hapca Ba XOAUCATaApPHA OWIIMIL
MYMKHUH SKAaHJIWTUHY, (Qayicaguil Tun OunaH allTraHjga THOCEOJIOTHSIHU YpraHJIuK.
“Honupaberum” HOMJIM KyTyOXoHaja OYiIraHuMMu3ja KUTOOJIap WHCOH MabHaBUMN
TYHECUHM KEHTalITUPHINIA HAKaJap aXxaMHsITHTa 3Tajurura MIoHIUK. by xoiina
MabHaBUM OOPJIMK XaKuJa KEHTPOK TYIIYHYAaHU XUC KWIIWMK. VMIHCOH MabHaBUATU
YHU KaMOJOTHJa, XaéT WynuHu Oenruiad ojumiaa MyXHM OJKaH. MabHaBUSTIH
WHCOH JIeTaHJa axJIOK-0J00 HopMajapura puosl KWIyBYM, TalllKU OJIAaMHH,
IY3aJUTMKHU XUC KWJIYBUM 3CTETUK 3aBK OJQJUraH, WIMIIM, Mabpudativ, BaTaHHU
CEBYBYM, YHIa CUAKUAWIIAH XU3MaT KHJIa 0JIaIMTaH MHCOHHU TYIIYHUO €TAHK.

Qaiicada gapcu OM3HU 3pKUH (UKpJamra, Tagakkyp Kuiuiura yprataud. bus
allHUKCAa, MAaHTUK Ba YHUHT Ma3MyHHHM YPTraHHMII Xapa€HHa TylIyHYa, Tadakkyp,
XyKM, Xyjoca KaOu cyiapHU TepaHpPOK aHriakl Oonuiaguk. Anbarta, Oy WUIMHHU
Ypranumga KUMMHYWIMKKA XaM 1y4 KeJauK. by MacamaHn MOXMSTHHH ypraHuIia
Mypakkad TepMUHIapra Ay4 KeAraHuMHu3ga KypuHAH. BUpOK, yCTO3MMH3 MaB3yHH
Oou3bon Kwib COAMApOK TYUIYHTUPHUINTA XapakaT KWW, XalTUH MUcCOJUIap Ky
KeNTUPWIIU. XaMMa Hapcaaa Gukp Ba Tadakkyp O0p dKaH, JeKUH (PUKpiaraHiga xam
TYFpU MyJIOXa3a IOPUTHIL, YHUHT acocjapura TasHUII Jo3umiurdau ownmuk. [y
KUXAT/IaH oJiraHAa Y3UMH3 YpraHa€TraH MyTaxaCCUCITUTHUMU3, S’IbHU UHTJIN3 THJIMHA
YyKyppOK YpraHullia YHU TE3pOK Y3IAIITHPHUIIAA MAHTHUK WIMU aCKOTTaHJIMTUHU
xuc Kwinuk. Dukpiarad ojamja PUBOXKIAHUIN OYiapkaH, TYFpu (UKpJanl y4yH
VKu1, KuToOaapra MyposkaaT KMIIUII Kepak kaH. By uxatnan ycro3 Ousra y3umu3
VKUIIMMHA3 MYMKWH OYyiraH agaOu€rnapHu XaMm TaBcus Kuiawiap. by agabuérnap
Kynipok (ancaduii MazmyHaa 6Yaub, xaéraa smamngal Makcaa, Xxap Oup WHCOHHUHT
KaMUSITAAr Y3 YpHU Xakuga OynuO Ousra Qoiimanu Oynau. Ycrozumus Y3napu
Vkuran @opoduii, Kamomunoun Pymuii, A0y Xamun FazzonuitHunr dancaduii
tapakkypra ouJl (QUKpIAPUHU coAda Ba OJAMM, KU3UKAPAM KUIUMO TYIIYHTUPHUO
Oepau. By Ou3HM KUTOO MyToana KWJIMINTa KU3UKUIIMMHU3HU SHaJa KydaWTUpAH.
VYHIaH dCTETHUK 3aBK OJIIUK.

Qdancada ¢daHuHM KaWich MaB3yHMHM OJMO KapaMaHr Xa€THUHT Oapdya
xabxanmapuHu KampaO omaau. bus danHum ypranum >xkapa€Huga IIyHH TYITyHHO
eTaukku. bapua danmap, xymnanan TaOuuii Ba aHWK (anmap Xam ¢ancapuit
Mymioxananan OonutanuO, ¢ancaduii xynocanap OwnaH sKyHjaaHap 3kaH. Jlapc
xKapaCHllapuga XaM YpraHraHuMH3AeK, Kaaumaa xamma ¢danmap dancada aebd
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IOpUTWIITAH JKaH..bu3 Kamgumru 0HOH MmyTadakkupu ApactyHu “Oapya 3aMOHIIap
OJIUMJIADUHUHT YCTO3W’, “OMPUHYM Mya/UIMM~ OKAHJIUTHMHU OWINO OJaauk. Y
Adnorynnunr morupau, Illox Anekcanap MakeqOHCKUWHUHT YCTO3W DKaHJIUTU
OU3HU KU3UKapiu Tapux ojiamura onu6d kupau. lynaunraek, [apk dbancadbacununr
nupuk amuioMacu PopoOuil “UKKMHYM Mya/UTMM~ HOMMHM OJITaH 3KaH. BaTanmor
YTMUIILIONUIAPUMU3, OYIOK aXJOoJapuMHu3 Tapuxu, ¢ancaduil KapaluiapuHu
Ypranui 6uzaa uPTUXOp Ba Fypyp XUCCUHU KYIII YPIAUPAIH.

Bus énutapan Kyénum Y36eKucToHIMHU3ra GyiIraH Mexp-Myxa00ar, cajoKaT
TyWFyJapyuHU MaKulaHummaa ¢ancagaHuHr SCTETHKAa Ba JSTUKara OWA  OJIMO
Oopwiran aMaianii MalIFyJIOTIAPUMHU3HUHT TabcHpU KaTTa Oynau. bus nHadocar Ba
ry3awik (ancadacuHn OHA-IOPTUMUZHHHT OeTakpop Tabuatu , OOFy- pOFIapH,
maxap Ba KHUIUIOKJIAPUHUHT MaQTYHKOPIUTH oOpKaiu Yypranauk. Camapkana Ba
byxopo maxapiapura caéxaTUMu3, AXCHUKEHT My3€lHd OJKCIOHATIapu OuilaH
TQHUITYBUMHU3 OpPKaJIM BaTaHUMHU3 OOW TapuxuHU Ypranum OapoOapuyia yHH
ry3aJUTMKIIapUHU XUC KWITUK. bupruna, rymnap maxpu Hamanranna yTkaswiran 64-
aHbaHABUU XalKapo TyJulap ¢ecTUBAIM JOWpacuaa YHIAH ACTETHUK 3aBK OJIJIUK,
PYXUATUMH3/A EHTWLIUK, KajdOuMH3ga WIMK TYWFyJap >KwiBalaHnud. bymapHuHr
xamMmacu Ou3 €nuap MabHaBUM Ku€daMHU3HUM 3aMOH Tajabiapu  acocuja
MIAKJUTAHTUPUIITA XU3MAT KUITAaHJIUTHHI XUC KUIITUK.

OHr myxumu (Qancada mapcuHu YpraHum skapaéHuga Ou3 TanabamapHU
¢ukprnam KOOWJIATUMH3 SHaJa puUBOXIaHAM. Tadakkypumus Ooitmau, arpodaaru
Hapca Ba XoJAWcalap XakKuJa 4YyKyppoK VinmaWguran OYnu0 KOJIAWK, Y3apo
MyHoca0aTIapuMmu3a CaMUMUIINK, Oup-Oupura €paamM, OMprajivkaa 33ry HILJIapHU
amaira omupuil Kailpuariapu XyKMpoH 0ynau. Xynoca Kkunub aiitranga, @ancada
— OM3HM TYFpu (QUKpialra, aHUK XyJocajlap YUKApUIIra, AYHEHU TEPaHPOK
anrnamra épaam o6epau. OHa IOPTUMU3 YIYFBOPIUKIAPUHHU TEPAHPOK aHTIIA0 E€TIUK,
OCMOHMMH3 THHWIWTHTA, OaxamkKuxar Xa€TUMU3ra NIyKpoHanap aWTauk. SHru
V36exucTon TAPAKKUETHUHT MIIOHWIM WYNUJIaH naauil OopaéTraHiurura TYIIUK
WIIOHY XOCHJT KHJIIHK.
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Al va tarixiy ta'lim: Shayboniylar hukmdori Abdullaxon Il davrini o'rganishda
ragamli va an‘anaviy yondashuvlar samaradorligini baholash
Dmitriy Vladislavovich Epifanov

Tarix fanlari magistri Tarix o'gituvchisi, Toshkent, “Smart School”

Annotatsiya: Magqolada O‘zbekiston tarixini o‘qitishda sun’iy intellektdan
foydalanish samaradorligi (ChatGPT misolida) ko‘rib chiqiladi, uni an’anaviy
o‘qitish usullari bilan solishtiriladi. Abdullaxon II davri (Shayboniylar sulolasi, 16-
asr, Buxoro xonligi)ning gisgacha tarixiy sharhi Sharaf-name-yi shohi va Abdulla-
nomi yilnomalari asosida berilgan. ChatGPT Al vositasi yordamida harbiy yurishlar
va shaharlarni bosib olish mavzusida o'quv vazifalari va tushuntirishlarni yaratish
misollari tasvirlangan. Tarixni o'gitishning an'anaviy usullari (ma'ruza, darslik bilan
ishlash, tarixiy diktant) hagida umumiy ma'lumot berilgan va ChatGPT va an'anaviy
vositalar yordamida yaratilgan topshiriglarning giyosiy tahlili o'tkaziladi. Xulosa
gilib aytganda, an'anaviy o'qitish usullarining gadr-gimmatini saglab golgan holda,
ragamli yondashuvning pedagogik samaradorligi, qulayligi va jalb etilishi asoslanadi.
Kalit so'zlar: sun'iy intellekt; tarixiy ta'lim; Abdullaxon Il; ragamli texnologiyalar;
an‘anaviy usullar; ChatGPT; ishtirok etish.

MU u ucropudeckoe od0pazoBanue: oueHKa 3pGeKTuBHOCTH HU(PPOBLIX H
TPAAULHOHHBIX NOAX010B NpH U3y4yeHuu 3noxu lleidanuackoro npasuress
Aoayanaxana I1
Enudganos Imurpuii BaaguciaBoBuy
MarucTp MCTOPHYECKHX HAYK

Yuuteanb ucropuu, HOY “Smart School”, r. Tamkent

AnHoramusi: B cratee paccmarpuBaercs 3()(PEKTUBHOCTH HMCHOJIb30BAHUS
uckycctBeHHoro uwHTeiekta (Ha mpumepe ChatGPT) B mpenomaBaHuuM HMCTOPUH
V306ekucrana, comocTaBisemMas C  TPAJULIMOHHBIMM  METOJaMH  OOYy4YCHHS.
[IpuBoauTCcs KpaTkuii HCTOpUYECKUU 0030p smoxu AoOmymiaxana Il (muractus

[ew6anuaoB, XVI Bek, byxapckoe xaHcTBO) ¢ onopoit Ha XxpoHuku «Illapad-nHame-
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Wn  maxu» u  «Abaymna-Hame». Omnucansl TnpuMmepsl reHepupoBanus MU-
uHctpyMeHTOM ChatGPT y4eOHBIX 3amaHWii W OOBSCHEHWH MO TEME BOCHHBIX
MOXOJI0B M 3aXBaTOB ropo/ioB AOaysutaxana II. TlpencraBinen 0630p TpaaUIIMOHHBIX
METOJI0OB 00yUeHHS UCTOpUH (JIeKIHsI, padoTa ¢ Y4eOHUKOM, HICTOPUUYECKUIN JTUKTAHT)
U MPOBEIEH CPAaBHUTEIBHBIN aHAIN3 3ajaHuid, co3gaHHbIX ¢ nmomotibio ChatGPT u
TPaJAUIIMOHHBIMU cpelcTBaMu. B 3akmioueHun oOOCHOBaHA MeJaroruyeckast
3¢ (HeKTUBHOCTD, yI0OCTBO M BOBJICUEHHOCTh IU(PPOBOTO MOAX0/1A, IPH COXPAHEHUU
[IEHHOCTH TPAJAUIIMOHHBIX METOJIOB OOYUEHHUS.

KitoueBble ¢10Ba: MCKYCCTBEHHBIM MHTEIUICKT; UCTOPUUECKOE 00pa30BaHUE;
AOnymnaxan II; uudpoBeie TexHonoruu; TpaauuuonHsie wmetoabl; ChatGPT;
BOBJICUEHHOCTB.

Al and historical education: assessing the effectiveness of digital and
traditional approaches in studying the era of the Shaybanid ruler Abdullakhan
I
Epifanov Dmitriy
Master of Historical Sciences

History Teacher, Private Educational Institution “Smart School”, Tashkent

Abstract: This article examines the effectiveness of using artificial intelligence
(exemplified by ChatGPT) in teaching the history of Uzbekistan, in comparison with
traditional teaching methods. It provides a brief historical overview of the era of
Abdullah Khan Il (Shaybanid dynasty, 16th century, Bukhara Khanate) based on the
chronicles “Sharaf-name-yi shahi” and “Abdulla-name.” Examples are given of how
the Al tool ChatGPT can generate educational tasks and explanations on the topic of
Abdullah II’s military campaigns and city conquests. An overview of traditional
methods of teaching history (lecture, textbook work, historical dictation) is presented,
and a comparative analysis is conducted of assignments created with ChatGPT versus
traditional means. The conclusion provides a reasoned evaluation of the educational
effectiveness, convenience, and student engagement offered by the digital approach,

while acknowledging the continued value of traditional teaching methods.
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Aonymnaxan I (momHoe wums — AOmnymra wOoH HMcekammap, 1533-1598) —
BUJIHBII TOCYJApPCTBEHHBIN JAEATENb U MOCIECIHUN KPYITHBIA IPABUTENb U3 JUHACTUH
[eiibannaoB, mpaBuBlui byxapckuMm XaHcTBOM BO BTOpoi mnonoBuHe XVI Beka.
OH npumeén K BIACTH, 3aBEPIIUB JUIMTEIBLHYIO MEXIOYCOOHYI OOphOy Mexmy
notroMkamu Illeiitbanu-xana 3a npecton. K 1583 rony (mocie cMmeptu CBOEro oria
Uckannapa) AOpyimiaxaH KOHCOJMMAMPOBAI IOJ CBOEH BIACTHIO Pa3pO3HEHHBIC
yaensl LleitbanunoB — byxapy, Camapkana, TamkeHT, banx u apyrue — o0beAMHUB
uX B eauHoe TrocymapctBo. IlpaBnenue AoOnmymiaxana Il  o3HaMeHOBaIOCH
3HAYUTEIBHBIMU BOCHHBIMU KaMIAHUSIMU, HaNpaBJICHHBIMA Ha pacHIUPEHUE U
yKperuieHre xaHcTBa. Xponuka Xadusz-u Tanbima byxapu «lllapad-name-itn maxm
(u3BecTHasi Takke Kak «AOnmyimia-HaMe») MOJAPOOHO OIMKCHIBAET €ro TOXOJbl B
pasnuuHble peruoHbl CpegHell A3uM U CONPENENBbHBIE 3€MIIM, BKIIIOYas XOpE3M,
Hemr-u Keimuak, Xopacan u Hpan [3, c.117]. CoriacHo 3TOMYy HCTOYHHKY,
Ab6paynnaxan Il ctaBun nepen co0oit aMOULIMO3HBIE L€ U CTPEMMJIICA K TIOKOPEHUIO
HOBBIX TEPPUTOPUN BO MM YKPEIUIEHUS HUCIAaMCKOro rocynapctBa. Tak, Xaduz-u
Tanbim noqu€pKuBaeT, 4TO «ero BeanuecTBO [AOmyiia-xaH]| Bce BpeMsl XpaHWI B
MBICJISIX HAMEpPEHHE 3aBOEBATh MUP, BCET/Ia MOJHUMAJ 3HaMsl TIOKOPEHUsI CTpan» [4,
c. 88]. Ilox pykoBoacTBOM AbOmyriaxaHa Boiicka byxapbl onepykaiu psii KIIFOUEBBIX
noden: yxke k cepeaune 1570-x romoB ObLIM 3axBaueHbl ropoga CamapkaHf,
Tamkent, [Mlaxpuca63, Kapmu u I'mccap. B 1582 rogy AOGaynnaxaH pasrpoMui
BOMCKa cBoero conepHuka baba-cynrana npu nojjaepxke kazaxckux xanoB llluras u
Tayake, npucoequnuB Typkectanckue ropoaa — Scel (Typkectan), Caypan, Otpap,
Caitpam — x cBoum BuageHusMm. K 1584 romy oH anHekcupoBan bamaxiian, a B
1588 rony — 3HaumTenbHY!0 4acTh Xopacana, Bkmodas ['epar m Meps. Takum
obpazom, Tepputopuss byxapckoro xaHctBa Tmipu AOmymiaxane Il mocruria
HauOOJIBIIIEr0 paciupeHus, oxBatuB MasepanHaxp, Typkecrtan, Kamrap, crenm

Hewt-u Keimuaka, Xopesm, banx n bagaxmias.
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IIpaBienue Abaynnaxana I XapaKTepu30BajIoCh OTHOCUTEIBHOMN
MOJIMTUYECKON CTaOMIBHOCTHIO BHYTPH XaHCTBA M AKTHBHOM BHELIHEH MOJUTHKOM.
[TonnepkuBanuch AUIIIOMATHYECKUE CBsI3M ¢ OcCMaHCKOM umnepueit, MorojibCkoiu
Nunueit u Pycckum rocymapctBoM. OcMmanckuii cyntan Mypan III, nanpumep,
npucian byxape aptuiiepuro ansi 60ppObl ¢ mepcamMu-IMU-TaMu. OTHOIICHHS C
Nmnepueit Benukux MOrosioB CTpOWINCh Ha MPUHLIMIAX HEBMEIIATEIbCTBA!
M3BECTHO, 4YTO Maauiiax AxOap 3akimouui ¢ AOAyJIaxaHOM COTJIAIIEHHE O
HelTpanuTere — AkOap oOerian He BMEIIMBAThCS B 0X0 y30ekoB npotuB Mpana, B
oOMeH Ha oTka3 byxapsl oT nputszanuii Ha KaOyn u Kanparap. 9To noarsep:xaaercs
JAHHBIMHM MCCJIEIOBAaHUN, OCHOBAaHHBIX HA COMOCTABJICHUH Y30€KCKUX W MHIUNCKHX
uctounukoB [10, c. 315]. Takum obGpazom, AOaynnaxad Il cymen uzbexxaTb BOMH Ha
nBa (pOHTA: COCPEAOTOUUB YCUIUSL MPOTUB TNepcuackoil auHactuu CedeBuioB, OH
A00miIcs 3HAYUTENbHBIX YycrnexoB B XopacaHe (1o 1598 roma num Oom ¢
NEPEMEHHBIM ycrexoMm). B mocnennue roasl ku3HM AOIyilaxaH CTOJKHYJCS C
BOCCTAHUEM COOCTBEHHOTO cblHA AOAyn-MymuHa M OOOCTpPEHHMEM OTHOIICHHH C
paHee BacCaJIbHBIMH Ka3aXCKUMHU CYJITaHaMHU — 4YTO, B YAaCTHOCTH, IPHUBEIO K
BPEMEHHOMY 3axBary TalIKeHTa Ka3axckuM xaHoM Tayske B 1598 rony, Hezamonro
a0 cMmeptH AOnynnaxaHa. TeM He MeHee, HUCTOPUKM OLEHUBAIOT JIOXY
AbGnymnaxana Il kak mepuoa HaWBBICHIET0 MOTYIIECTBa byXapckoro XxaHcTBa B
XVI Beke M OTHOCHUTENBHOTO KYJbTYPHOI'O paclBETa: XaH MOKPOBHUTEIbCTBOBAI
HayKaM W TPOCBEILEHUIO, MPOBOAMII HAJOTOBO-AEHEXKHbIE PEPOPMBbI M TOOMIPSII
CTPOUTEIBCTBO MEApPEce U OOLIECTBEHHBIX COOPYKEHUM.

AKTyaJlbHOCTh HcHOJb30BaHuss WU B mnpenogaBaHMu  HCTOPHM
Y30exkucrana

CoBpeMeHHOE OOpa30oBaHHE MEPEKUBAET ATAll CTPEMHUTEIbHON IU(POBOI
TpaHchopMaIliu, 3arparuBaroiiei u cepy npenomaBanus ucropuu. B Yz0ekucrane
Ha TOCYAapCTBEHHOM YypOBHE 0003Ha4eH KypC Ha BHEIPEHHE TEXHOJIOTUN
Nuayctpun 4.0 u 1mudpoBu3anmio obOpa3oBarenbHoro mpomecca [1, c. 10-15].
AHaIUTUKH OTMEYAKOT, YTO Pa3BUTUE MCKycCTBEHHOro wuHtemiekra (UMW)

paccMaTpuBaeTCs Kak OJWH M3 NPUOPUTETOB MOJEpPHU3ALMHU CTpaHbl [8, c.123].
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[Tpumenenne MM-texHonoruit B 00y4eHnu CriocCOOHO HE TOIBKO MOBBICUTH KAYECTBO
3HAaHUU, HO U COKPATUTh U(POBON Pa3pbIB, OOECIEUYNUB PABHBIM JOCTYN K JIyUIIUM
oOpa3oBaTenbHbIM pecypcaM. B 4acTHOCTH, MCIOJIb30BaHUE TaKUX WHCTPYMEHTOB,
kak Oombmue s3bikoBbie Mogenu (ChatGPT wu anamorum), OTKphIBa€T HOBBIC
BO3MOKHOCTH JIJIs IPENOJABAHUS TYMAHUTAPHBIX JTUCLMILINH.
AxTtyanbHOCTh BHeNpeHus: UM B npenogaBaHue UCTOpUM OOBSCHAETCS HECKOIBKUMU
NpUYMHAMH. Bo-IepBbIX, COBPEMEHHOE IOKOJEHHE YYalIUuXCs, BBIPOCIIMX B
nupoBoil cpene, Oojee BOCIPUUMYUBO K HMHTEPAKTUBHBIM U TEXHOJOTUYHBIM
dbopmatam o00yuyeHus. HMcropus Kak NpeaMeT HEpPEeAKO BOCIPUHUMAETCA
IIKOJIbHUKaMH KaK CyXO€ 3ayyuMBaHue JaT W (AaKTOB, MO3TOMY IPUMEHEHHUE
MYJIbTUMEMMHBIX M UMUTAUOHHBIX TEXHOJOTMH MOYKET 3HAYMUTEIBHO IOBBICHTH
MHTEpeC K n3yyaeMomy Mmarepuany. [lo MHeHuUI0 mccnenoBarenei, HCKYyCCTBEHHBIN
MHTEJJIEKT YK€ CTal HEOThEMJIEMON 4YacThbi0 Hay4HO-0Opa30oBaTENIbHON Cpelbl U
CHOCOOEH O0OJIErdyuTh BBHIMOJIHEHHME psAa PYTUHHBIX 3aj1ad npenojaBareis. Tak,
AB.3pix  (2023) nomu€pkuBaer, 4ro  MM-MHCTpyMEHTHl  MO3BOJISIIOT
aBTOMATU3UPOBaTh 00pabOTKy wuHMOpMaruu ©u 1oAOOpP Y4YEeOHBIX MaTepuasoB,
SKOHOMs BpeMs npenoaasatens [9, c. 301]. Bo-Bropsix, pazsutue MM cmemaer ponb
YUUTENs OT TPAHCISALUUHU 3HAHUM K (YHKIIMM HACTaBHUKA M KOOpJAUHATOpa y4eOHOTO
npoiiecca. K.C. Utuncon u B.M. Uupkona (2021) oTmedaroT, uTo O6arogaps HOBBIM
TEXHOJIOTHUSIM YUUTENb NMEPECTaET ObITh €IMHCTBEHHBIM UCTOYHUKOM HH(POPMALINH, A
CTAaHOBUTCSI OPTaHMU3AaTOPOM, HAIPABIISIIOIIUM CaMOCTOSITENIbHYIO paboTy ydaluxcs
W ToMorasi UM ocBauBaTh HaBbikM paboTel ¢ U [7, c.27]. IlomobHast cmena
napajurMbl OCOOCHHO aKTyallbHa B KOHTEKCT€ HUCTOpPUHU, TAE€ Ba)KHbI Pa3BUTHE
KPUTHUYECKOTO MBIIUJICHHUS U yMEHHE paboTaTh ¢ OOJIBIIMMUA MAaCCUBAMU JIaHHBIX.
Hakonen, xoTra uuM@poBble  TEXHOJIOTMM  HECOMHEHHO  00OraaroT
METOJAMYECKUI apCeHall [MpenojaBareiis, OHU HE OTMEHSIOT 3HAYMMOCTHU
TPAJAULIMOHHBIX MOAX00B. MHOTHE Me1arornyeckue UCCIeqoBaHus MOAYEPKHUBALOT,
YTO HAWIyYIIU€ pe3yJdbTaThl JOCTUTAIOTCS TPU COYETAHUM WHHOBAIUH C
KJIacCUYeCKUMH MeToaamu  oOydeHus [2, c.134-147]. Tak, B nmucKyccuu O

KOMHBIOTCpHSHpOBaHHOﬁ u Tpa,ZII/IHI/IOHHOﬁ CUCTEME HCTOPHYCCKOI'O 06p8.30BaHI/I}I
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POCCHIICKHE CHENUANMCTBl NPUILIM K BBIBOLY, YTO INPUMEHEHUE KOMIBIOTEPOB U
MHTEPAKTUBHBIX CPEJCTB JOJKHO JIONOJIHATH, & HE 3aMEHSTh )KMBOE CJIOBO YUUTEINS U
paboty c mepBoucTouHHKaMu. CleoBaTeNbHO, 3ajlaya Meaarora — MHTErpupoBaTh
NU-uHCTpyMEHTBI B y4€OHBIN MPOLECC OCMBICIEHHO, COXPAHSS JTYy4YIIUE 3JIEMEHTBI
yCTOsBIICHCS MeToauku. B 3ToM miane wucropus Y30ekucTaHa NpeICTaBIIsET
OjlarofaTHOE TMOJE JUJIsi DKCIEPUMEHTAa: C OJHOW CTOpPOHBI, MMeeTcs OoraTtoe
cojepxkanne (sipkue coObiTusi 3moxu  IllelibaHua0B, Takue Kak MOXObI
Ab6paymnaxana II), ¢ npyroit — cyuiecTByeT HEOOXOIUMOCTh JIelaTh YPOKH UCTOPHUH
OoJiee yBIIEKaTEIbHBIMU U ITO3HABATEIIBHBIMU ISl COBPEMEHHBIX IKOJIbHUKOB.

HUcnoas3zoBanue ChatGPT nas reHepaumu 3aganui no reme «BoeHHbie
noxoabl Adayiaxana Iy

OaHuM U3 NEPCHEKTUBHBIX HMHCTPYMEHTOB, IOCTYIHBIX MPENOJaBaTelto,
SIBJISICTCS JTMAJIOroBasi CUCTeMa Ha 0a3e MCKyccTBeHHoro mHTeiiekta — ChatGPT.
JlaHHast MOJIENIb CIIOCOOHA T€HEPUPOBATh CBSA3HBIE TEKCThI, OTBEYATh HAa BOIPOCHI U
BBINIOJIHATD PsI/i TBOPUYECKUX U AHAIUTUYECKHX 33/1a4, YTO MOKHO HUCIIOJIb30BaTh MpU
MOJIFOTOBKE Y4€OHBIX MaTEpUajOB 1O UCTOpUHU. B Xxoae HacToslero uccieqoBaHus
Obl1 mpoBeAéH skcnepuMeHT Mo npuMeHeHutro ChatGPT npu u3ydeHum Tembl
«BoenHnble moxoabl U 3axBaThl TOpogoB AOmymiaxana II». [lenas coctosiia B ToM,
4yT00BI ¢ omoibio MW co3nate ydeOHbIe 3aaHus pa3HbIX TUIOB (KOHCIIEKT, TECT,
UIpa U MOSACHEHHE CIOKHBIX BOMPOCOB) U OLICHUTHh UX JUJAKTHYECKHUI MOTEHIMAN B
CPaBHEHUU C TPAJAWLHMOHHBIMH 3aJaHUSMH HA Ty )K€ TeMy. B kauecTBe OCHOBBI IS
reHepalMl MaTepualioB HCIOJIb30BAIKNCH CBeleHHMs W3 ydeOHuka «Mcropus
V30ekucrtana» nis 8 knacca (Tamkent, 2019) — umMeHHO B Kypce 8 Kiacca u3ydaercs
nepuon byxapckoro xancTBa u mpaBieHue AOmymiaxana [6]. Huxe mpuBeneHs
MpUMeEpPHI 3aJ1aHuid, co3gaHHbIX pu noMomu ChatGPT, u naHbl HOSICHEHUS K HUM.

1. TeHepaumsi KpaTKoro KoHcmnekrta mnaparpadga. IIpenonaBarens
chopmynupoBan s yar-060Ta 3ampoc: «f yuutens ucropuu. CocTaBb KpaTKUN
KOHCIIEKT 1o Teme ‘“Boennsie moxonsl AOnynnaxana [I”, ucnonb3ys ¢akTel U3
HUOKETIPUBEEHHOIO TeKCTa Yy4yeOHHMKa. B KOHCIEKkTe OTpa3u OCHOBHBIE J1aThl,

3aBOCBAHHLBIC I'OpOJa U UTOTH IIOXOAO0B, 0e3 MCKaKCHUH U C COXpaHCHUEM BaKHbBIX

58



MUALLIM | YYUTEAb | TEACHER Nel | 2025

netaneir.» Jlanee B yat Mojenu Obla 3arpy’KeHa TEKCTOBAs BBIJICP)KKA U3 yIeOHUKA,
OMHCHIBAIOIIAS XPOHOJOTHIO TI0Xx0A0B AOmymnaxana. B pesymbrare ChatGPT
Cr€HEepUpOBaJ CTPYKTYPUPOBAHHBINA KOHCIIEKT, BbIJEP>KaHHBI B HAy4yHOM cTuie. B
KOHCIICKTE, B YAaCTHOCTH, OBLIM BBIJCIICHBI CIECIYIONIUNE KIIOUYECBBIC ITYHKTHI Q)
Havyasio mpaBieHuss AOnymiaxanHall u ero uenb OObBEIMHUTH Pa3pO3HEHHBIC
BiIageHus; ©0) moxoawpl 1570-x romoB, Bkirouarommue B3sthe banxa (1573),
[axpucad3a u Kapmm (1574), Bo3Bpamenne CamapkaHia Ioj BiacTb byxapsl
(1576) u mokopenne Tamkenra (x 1582); B) xammanus 1582 roga mpotuB baba-
CyJITaHa TIPU yYaCTHUHU Ka3axoB, MPUBEAIIAs] K MPUCOCAUHEHUIO KPYMHBIX TOPOJIOB
Typkecrana; r) mnoxonasl B Xopacan (1583-1588), 3axBar Mepna, ['epata u
YCTAHOBJICHHE KOHTPOJISI Haja OoJibllield 4acThio XopacaHa; ) UTOTU IMPaBICHUS —
MaKCHMAJIbHOE PACIIUPEHUE TEPPUTOPUHU XAHCTBA, YKPEIUICHUE IIEHTPAIbHON BJIACTH
M BpeMeHHas crabwiusanus Ha rpanunax. llomydennslt or WU koHcmekt
(hakTHYECKH TpEeICTaBiIsAI co00M CBS3HBIM Iepecka3 ydueOHoro maparpada, ymoO0HO
pa3OoUTHIA HAa MOMAMYHKTHI. [IpeuMyIecTBO Takoro moaxoja B TOM, YTO YUYEHHK
MOJIy4aeT CKaToe M3JI0KEHHWE MaTepuala, MPUTroAHOE IJisi ObICTPOro MOBTOPEHUS U
YCBOEHUSI CTPYKTYpbl HCTOpUYECKOro mpouecca. Kpome Toro, cam mpoiiecc
B3aumoeicTBusi ¢ MM MoxkeT ciykuTh OOydYaromieil NesaTeNbHOCTBHIO: yJalluMCS
MOYXHO MPEIJI0KUTh MPOAHAIU3UPOBATH MPABWIBHOCTh U MOJTHOTY KOHCIEKTA, TEM
CaMbIM BOBJIEKAs UX B KPUTUUYECKYIO pabOTy C TEKCTOM.

2. T'eHepanusi TecTOBbIX 3agaHMid. CleIyIOIIMM IIaroM cTajld 3amnpoc K
ChatGPT: «CocTaBb 5 TECTOBBIX BOIIPOCOB IO TeMe MoxonoB AOmyiaxana Il ¢
YEThIPbMSI BapuaHTaMH OTBETOB, BKJIFOYAsi OJIMH MpPaBUJIbHBINA.» MoJenb Ha OCHOBE
BBEJEHHOIO paHee TEeKCTa TMPEeUIoKUIIa HECKOIbKO BompocoB. I[Ipumepom
nosrydeHHoro 3ananus siusiercs: «Kakoi ropoxa Obln 3axBaueH AOnymiaxaHow Il B
1574 rony?» ¢ BapmaHTamu OTBETOB: a) XuBa; b) Kapmmwm; c) Yprenu; d) Tepmes
(npaBwibHBIN oTBeT: Kapmm). Jlpyroi npumep: «KTo ObUT rIaBHBIM MPOTHBHUKOM
AoGnynnaxana Il B moxoae 1582 roga?» ¢ Bapuantamu: a) Mmamkynu-xas; b) bada-
cyntan; c¢) Illax Taxmacm [; d) AxOGap (mpaBunbHbIi oTBeT: baba-cynran).

CrenepupoBandbie  ChatGPT  TecroBble 3agaHus B II€JIOM  OTJIMYAJHUCH
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KOPPEKTHOCTBIO M COOTBETCTBHMEM YydueOHOMY MmaTepuany. lIpemonaBarenb mpoBén
MPOBEPKYy W yOemuics, 4TO BCE MPEJIOKEHHBIC MPABUIBHBIC OTBETHI BEPHBI, a
JTUCTPAKTOPHI (HENMpaBWIbHBIE BApUAHTHI) MOJAO0PAHBI TOCTATOYHO MPABAOINOA00HO,
9TOOBI MPOBEPUTH 3HAHMSI YUAIIUXCA. TaKue TECThl MOTYT OBITh Cpa3y MCIOJIb30BaHbBI
Ha YpOKE — HampuMmep, [Js KOHTPOJISI 3HAHUN B KOHIE 3aHATUS WU IS
CaMOCTOATENbHON  paboThl  ywammxcss 4epe3 MUGpoByl0 00pa3oBaTEIbHYIO
miatdopmy. CHIBHON CTOPOHOW TreHeparuu TecToB ¢ momompio MU sBisercs
3HAUUTENbHAS DKOHOMHMSI BPEMEHU YYHUTENs U BO3MOXXHOCTH OBICTPO TMOJIYYUTH
MHOKECTBO Pa3HOOOpPAa3HBIX BONPOCOB IO 3aJaHHON Teme. B To ke Bpems, yuuTenb
JOJDKEH BHUMATEIBHO BBIBEPUTH (HOPMYJIMPOBKH, UYTOOBI H30€KaTh BO3MOKHBIX
HETOYHOCTEH WJIM JIBYCMBICIICHHOCTEH, KOTOpPbIE MHOTJa BCTPEUarOTCs NpHU padoTte
MOJIENH.

3. HUurtepaktuBHass wurpa «lIpaBaa wim J0XKb». YTOOBI MOBBICUTH
BOBJICYEHHOCTh YyYaluxcsi, ObUI peanu3oBaH (opmaT HrpoBOM BHUKTOpHUHBL. B
3anpoce k ChatGPT Oputo ykazano: «llpuaymail 5 yTBepKAeHH MO HCTOPHH
npaBieHust AOpmyiutaxana II; HekoTopble W3 HUX JOKHBI OBITH TPaBAOW, a
HEKOTOPBIE JOKbI0. YKaXH, KAKAE BEPHBI, 4 KaKUe HET.» Moienp cipaBuiach ¢ 3TOU
3ajauei, MPeJIoKUB YyTBEpXKIeHUs Bpojae: «AOxymraxan II mepenéc cromuity
rocygapctBa u3 Camapkanga B byxapy» (mpaBma) wiu «B OutBe mpu Mepse
Ao6nynnaxan Il morepnen pemmrenbHoe nopaxeHue ot Boick CedeBuaoB» (J10XKb).
Kaxnoe yTBepkIeHHE COMPOBOXKAAIOCH MOMETKOW «BEPHO» WIIA «HEBEPHO», a
TaKXke KpaTKuM oObsicHeHueM. Hampumep, K yTBEpKACHUIO O MEPEHOCE CTOJHUIIBI
Mozelb J00aBuiIa MOsICHEHUE, 4To byxapa crana riaBHOW pe3uJIeHLHed XaHa Mpu
Ao6nynnaxe II. Tlogo6uas urpa «IIpaBma/moKb» MOXKET HCIONB30BATHCS HA YPOKE
JUISL aKTUBHU3ALIMM BHUMAHUS: YUHUTENb 3aUYUTHIBACT IMOOYEPETHO YTBEPKICHUS, a
YUYEHUKHU JOJKHBI MOKAa3aTh KAPTOUYKAMU WIIM MOJIHSITHEM PYK, CUUTAIOT JU OHHU
¢dpa3y BepHOi. 3aTeM UAET OOCYKIIEHNUE C PACKPBITUEM TPABWIBHOTO OTBeTa. OmbIT
[0Ka3aj, 4YTO HAJIUYME DJIEMEHTApHOTO MIPOBOIO  AJEMEHTA  IOBBIIIAET
3aMHTEPECOBAHHOCTD IIKOJBbHUKOB: 1K€ MEHEE aKTUBHBIE y4YalllMecsl BOBJIEKAIOTCS,

IIbITAACH YraaaTb IIPAaBHIIBHOCTb TOI'0 HIIKM HWHOI'O (I)aKTa. FeHepauH;I TaKHUX
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yrBepxkaeHuit yepe3 UM ynoOHa Tem, 4TO mo3BOJIsI€T OBICTPO MOATOTOBUTH HAOOp
10I00HBIX BOMPOCOB T10 JIF0OOMY MOIpa3zesry TEMBI.

4. O0bsicCHeHHe MPUYMHHO-CJIEACTBEHHBIX cBs3eH. [loMuMO MPOBEPOUHBIX
3aganuii, ChatGPT Opi1 wHcCIONB30BaH ANl TEHEPAUU OOBSICHEHUU CIIOKHBIX
BonpocoB 1o Teme. Hampumep, Obin 3aman Bompoc: «llouemy AO6mymmaxas |l
3aKiounil cornamenue ¢ Mvnepueit Benumknx MorosioB BO BpeMs IOX0Ja IPOTUB
CedeBunor?» Mopens Bbliana pa3BepHYTHIN OTBET, T/I€ YKa3ajia HECKOJIbKO MPUYUH:
HEO0OXOIUMOCTh 00€30IMACUTh FOKHBIE TPAHUIIbI, OTCYTCTBHE MPSMOT0 KOH(MIUKTA
uHTEepecoB Mexay byxapoir m Morosamu, obmas yrpo3a co cropoHsl HMpana u
cTtpemiieHne AkOapa CKOHIICHTPUPOBAThCSA Ha CBOMX KammaHusax B MHauu. B oTBere
NN 6putn ynmoMsiHYTHI UCTOPUYECKHE MOCONbCTBA MexXay byxapoii u Jlemnu, u Tot
(dakt, yto AxOap u AOaymiaxaH OOMEHHUBAINCH TMOJAPKAMU M TOCIaHUSMH,
CBUETEIBCTBYIOIUMHU O APY>KECTBEHHOM HeiTpanurere. Takoe 00bsCHEHUE, XOTS U
TpeOoBajo HEOOJIBIIOTO YTOYHEHHUS CO CTOPOHBI YUMTENS, IMOKA3aJo MOTEHLHUA
ChatGPT B kauecTBEe «BHPTYyaJIbHOIO AaCCHCTEHTa»: MOJEIb CHOCOOHA OBICTPO
IIPOAHAIIN3UPOBATH MPUUUMHHO-CIIECACTBEHHBIE CBA3M M BBLAATH OTBET, MPUTOJIHBIN
JUTSL ICTIOJIB30BAHUS B MPENOIABAHUM. Y UUTENIb MOKET IEMOHCTPUPOBATh MOAOOHBIE
Cr€HEpUpPOBaHHbIE OOBSICHEHHUsS Ha Claijle WM pa3faTb yyalluMcs B BHJE
pa3laTOYHOro MaTepuaina, Inpemyiaras UM cootHectn orBer MU ¢ martepmanom
y4eOHHKA U IEPBOMCTOYHUKOB. DTO YUYUT KPUTUUECKH BOCIIPUHUMATH HHPOPMALIUIO,
CpaBHMBATh Pa3jIMyUHble HHTEPIPETALIMN UCTOPUUECKUX COOBITHIA.

B nenom, ucnons3zoBanue ChatGPT B moarotoBke 3aiaHuii MO HCTOPUHU
nokaszajgo psj mnpeumyiiects. Bo-mepBoix, UM obecneunBaeT omnepaTtuBHOCTh —
reHepalysi KOHCIIEKTOB, BOIPOCOB WJIM NOSICHEHUH MPOUCXOAUT 3a CUYUTAHHBIC
CEKYH/bl, YTO CHJIbHO 00JIer4aeT MOArOTOBUTENbHYIO paboTy nexarora. Bo-BTopbix,
BapUaTHUBHOCTB: MOJIE]b MOXHO MOMPOCHUTD MEepePOopMyITUPOBaTh 3aJaHUsl, U3MEHHUTD
YPOBEHb CIIO)KHOCTH BONPOCOB, CTE€HEPUPOBATH JONOJIHUTENIBHBIE MPHUMEPHI, YTO
IIOMOTaeT aJanTUPOBAaTh MaTEpHal MOJ YPOBEHb KOHKPETHOI'O Kiacca WM Jaxe
OTHENBHBIX YYEHUKOB. B-TpeTbuX, WHTEPAKTUBHOCTH: 3aJaHusd, co3aaHHeie WU

(manpumep, popmaT «mpaBaa WM JI0XKb», TEMATHUYECKHUE BUKTOPUHBI), MPUBHOCAT
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AJIEMEHT HOBU3HBI U MI'PhI, MOBBIIIAS MOTUBALMIO NIKOJIBHUKOB K W3YYEHUIO TEMBI.
[Tpu sToM HEeoOxoauMoO yuuThiBaTh, 4uTo0 ChatGPT onepupyer 3a10KeHHBIMU B HETO
JAHHBIMH M CTAaTUCTHUYECKUMHU MOJEISMH 53bIKAa; OH MOXET JOIYyCKaTh OIIMOKU
(baKkTUYECKOT0 XapakTepa WM HE YUYUTHIBATh PETMOHANBHYIO cnenuduky. [losTomy
poJIb yuuTens INpu ucnoias3oBaHuu MU ocraercs KIO4EeBOW — KOHTPOJMPOBAThH
TOYHOCTb MCTOPUYECKHX (PAKTOB, PENAKTUPOBATh U JOMOJIHITH CIE€HEPUPOBAHHBIC
MaTrepualbl, HAaIPABJIATh 0OCYKIEHUE B KJIacce.

O0630p TPaAMIIMOHHBIX METO/I0B MPENOJAABAHUS TEMBbI

TpaauuMOHHBIE TOAXOABI K 00YYEHUIO0 UCTOPUU MPOJIOJIKAIOT UTPATh BAXKHYIO
poJib B IIKOJBHOW mpakTuke. [Ipu u3yuenun nepuona mnpasieHus AOnyinaxana ll
(xak ¥ J000W IPYrod MCTOPUUECKOW TEMBbl) YUUTENs, KaK MPaBUIIO, OMUPAIOTCS Ha
MIPOBEPEHHBIE METOAMKHU: OOBSICHUTEIbHO-UIIOCTPATUBHBIA paccka3 (JEKIHIO),
paboTy ¢ TEKCTOM y4eOHUKa, NPOBEJCHHE IMHUChMEHHBIX YINPaXHEHUU (OIMpOCHI,
JOUKTaHTBl) U JAp. PaccMoTpuM, Kak 3TH METOAbl MPUMEHSIIOTCS MPUMEHHUTENIBHO K
TeMe BOEHHBIX 1M0x0/10B AOaysuiaxana ll.

JleKuMOHHBIN paccka3 mnpenogasartes. Kiaccuyeckuid ypoK UCTOPUU
OOBIYHO BKJIIOYAET M3JI0KEHHE Yy4YuTeIeM HoBoro Marepuana. llegaror B
XPOHOJIOTHYECKON MOCIIEA0BATEIbHOCTH PACCKA3bIBAET O INIABHBIX COOBITUSAX 3MOXH
Ab6nymnaxana II: 60opr6e 3a BnacTs B byxapckom xanctse nocie cmeptu llleitbannna
AOpyna3u3-xaHa, BOCXOXIeHMM AOIymIbl Ha TMPECToN, €ro IMoxoaax H
BHEIIHEIIOJINTHYECKUX CBA3SAX. B X0J1€ JIKIMU YyUUTENb MOXKET HUCIIOIb30BaTh KapTy
Cpenneit Asuum XVI Beka, MokaspiBasi HANPAaBIECHUS OCHOBHBIX BOEHHBIX MOXOJIOB
(manpumep, ctpeiakamMu 0003HAUMTH Moxoa Ha banx, na TamkeHT, Ha XopacaH
U T. 1.). O3ByurBaHre Marepuaia JOMOJHAETCS YIOMHUHAHUEM BaxxHbIX AaT (1574,
1582, 1588 u ap.) u umén ucropuyeckux aesreneit (babda-cynran, Axbap, [luraii-
xaH U T.a.). CuIbHOM CTOPOHOM TaKOro W3JIOKEHUS SIBISIETCS BO3MOXXHOCTH
aKLEHTUPOBATh BHUMAaHUE HA IPUYUHHO-CIICACTBEHHBIX CBS3X M 3HAUEHUU COOBITUI
— ONBITHBIA Y4YWUTENIh HE MPOCTO Mepeuucisier (PakTbl, HO U OOBIACHIET, MOYEMY
AOGaynnaxaH OpeANpUHSI TOT WM UHOW MOXOJ, KaKOBBI ObUIM MOCIEACTBUS M00ex

NN HOp&)K@HPIﬁ. KpOMe TOTIO, YCTHBIﬁ pacCKa3 Mmo3BOJIACT BaApbUPOBATh HHTOHAIIHNH,
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SMOIIMOHAJIBHO OKpAallMBaTh IMOBECTBOBAHHWE, TEM CAMBIM MOJJEPKHBas HHTEPEC
aynutopun. Hanpumep, onuceiBas pemraroniyio 0utBy ¢ baba-cynranom B crenu y
pexku CpIpaappu, Menaror MoOXKeT 0o0pa3HO MPEeACTaBUTH JIpaMaTU3M CHUTYaIlUH,
MPOLUTHPOBATH OTPHIBOK U3 XPOHUKU O XpabpocTu AOayiuiaxaHa WM JKECTOKOCTU
cpakeHus. Takod TpUEM OXKUBJISET Cyxue (PakThl M MOMOTAET yYEHHUKaM JIydllle
3allOMHUTH Marepuall. HegoctaTkoM JeKIHUH ABASETCS €€ OTHOCUTENBHO MACCUBHBIN
XapakTep U1 yYalluXcs: €ClId HE CONPOBOXKAATh pAacCKa3 HUKAKOW AKTUBHOCTHIO,
4acTh ayJAUTOPUU MOKET YTpauMBaTh KOHIIEHTpauuio. [loaToMy yuuTens oObIYHO
YepeIyIoT paccka3 ¢ BOMPOCaAMU KIIACCy, KPATKUMHU OOCYX ACHUSMU WU 3allAChIBAIOT
Ha JJOCKE OMOPHBIE JAThl U MOHATHUS, YTOOBI CTPYKTYPUPOBATh HH(POPMALIMIO.

Pabora ¢ yueOHMKOM M XOKyMeHTaMH. ENE ONMH TpaJulMOHHBIM METOX —
ATO YTEHUE U AHAJIN3 TEKCTa y4eOHHKA B KJIacce. Ydaluecss MOryT ObITh pa30UTHI Ha
Ipynnbl, Kaxaas U3 KOTOPBIX MOJy4yaeT 3aJaHHME MPOYUTATh OMpeneiaEHHbIN ab3all
naparpada npo Ao6aymiaxana Il u chopMmynupoBath o HeMy KpaTKUW BBIBOJ WM
Borpoc. Hanmpumep, nepBas rpynna uzydaeT paszienn o noxoae Ha banx, Bropas — o
IIpUCOeIMHEHNN TallKkeHTa, TPEThbs — O BOWHE C INepcaMu. 3aTeM IpPEICTaBUTEIH
IpynI Mo OYepeau BBICTYNAIOT C HM3JI0KEHUEM MPOUYMUTAHHOTO, B TO BpEMS Kak
OCTAJIBHBIE JOMOJHIIOT WIM 33al0T BOIPOCHL. YUHUTEIb KOPPEKTHUPYET OTBETHI,
[IOJYEPKHUBAsl KJIIOYEBBIE MOMEHTHI. JlaHHBIA NPUEM TO3BOJSET YYEHUKAM
CaMOCTOSATENIbHO HW3BJICKaTh 3HAHUS M3 TEKCTa, TPEHUPYET YMEHHE paldoTaTh C
uH(popMaLel U u3narath €€ CBOMMH ciioBaMu. KpoMe Toro, Hepenko UCnoJib3yroTcs
HUCTOPUYECKHE JIOKYMEHTbl — OTpPBIBKM U3 JIETONHUCEH, mHceM, MeMmyapoB. B
KOHTEKCTE Halllell TeMbl 3TO MOryT ObITh (pparmeHTsl u3 «lllapad-Hame-iin maxm»
Xaduz-u Tanpima wim u3 nepenucku AOnyminaxana [l ¢ mpyrumu mpaBUTEISIMHU.
Hampumep, yuutens MOXET pa3farh pacredarky nuchbma AkOapa, agpecOBaHHOIO
Aonymnaxy Il (1577 rox), roe maaummax MHauu mo3apaBiseT y30€KCKOTO XaHa ¢
noOenamu. IIKONbHUKHM, NPOYUTAB JIOKYMEHT, JIOJDKHBI OTBETUThH: KakKOM TOH
UCIIONb3yeT AKOap, 0 4€M 3TO CBUJIETEIBCTBYET, KaK JOKYMEHT OTpa)kaeT XapakTep
OTHOIIIEHUH JBYX rocyaapcTB. PaboTa ¢ mepBOMCTOUHUKOM MOTPYXKAET YUYCHHUKOB B

aTMOC(bepy 9IIOXH, YUHUT KPUTHUICCKHN OLOCHUBATHL CBUACTCILCTBA ITPOIIIOro. OI[H&KO
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TpeOyeTcs TIaTeabHas MOATOTOBKA TAKMX MAaTEPUATIOB YUUTEIEM — SI3bIK CTAPUHHBIX
TEKCTOB 3a4acTYIO CJIOXEH JJIsl BOCHPUATHUS, HYKIaeTcsl B KOMMeHTapusix. [loatomy
nejaror noa0upaeT KOPOTKUE U OTHOCUTEIBHO MOHSTHBIE (hparMeHThl, CHA0XKaeT UxX
MOSICHEHUSIMU. JTOT METOJ 3HAYUTEIBbHO MOBBIIIAET OCMBICICHHOCTh OOYYCHHS:
UCTOpUS TpeAcTaéT He aOCTpaKTHBIM HappaTUBOM, a KUBOM COBOKYITHOCTBIO
CBUJIETEIBCTB, KOTOPBIE HYKHO MPOAHAIU3UPOBATH U OOCYIUTh.

HUcTopuveckuii NUKTAHT W NHCbMEHHbIe 3aaaHusl. J[1s NpoBepKu YCBOCHUS
(hakTHYeCcKOro MaTepualia U XpOHOJIOTHH TPAJUIMOHHO MPUMEHSIIOTCS MUCbMEHHbBIE
ynpaxHeHus. «VCTOpUYeCKMid IHUKTAaHT» — PaCHpOCTPAHEHHBIM IPUEM, KOTIa
YUUTEIb JUKTYET TPEIJIOKEHUs] ¢ TPOINYyCKaMH, a YYCHUKH BIIMCHIBAIOT
HeJlocTaronue cioBa uiun natel. [lo teme A6nynnaxana Il nmpumep nukranra: «B
rony AOnymnaxan II 3axBatun ropon  (bamx). B 1582 romy coBmecTHO ¢
Ka3aXxCKUM XaHOM __ OH pasrpomun msitexHuka  (baba-cynrana). [loxosasr B
Xopacan 3aBepuniich B3siTueM ropoaa B 1588 romy (I'epat).» Ilocre
HalmucaHusl JUKTaHTa OCYIIECTBISIETCS TMpoOBEepKa — JUOO camMompoBepka
(OOMEHSABIIMCH TETPAISIMHU, YYEHUKH CBEPSIOT C IPABUIILHBIM BApHAHTOM Ha YKpaHe),
160 pa30op C YCTHBIMU OTBETaMU. Takoe ynpakHEHUE MOMOTaeT 3aKPENUTh JaThl U
Ha3BaHMS, XOTSI U HECKOJIBKO MEXaHUCTUYHO. boiiee TBOpUeckoe 3ajaHue — HaucaTh
KpaTKOe 3CCe UM OTBET Ha Borpoc, HanpuMmep: «[louemy AOaynnaxana I HaspiBaroT
oobenunutenieM 3emenb llleiibanuno? OneHutre ero BKIAA B YKPEIUICHHE
byxapckoro xaHcTBa.» DBBbBINONHAA TNHCBMEHHBIA OTBET, YYalllUecs ydaTcs
(dhopmyHpoBaTh COOCTBEHHOE MOHUMAaHUE UCTOPUUECKON POJIM TUYHOCTH, OMUPAsCh
Ha (akTel. YUuTelb MOTOM BBIOOPOYHO 3aYMUTHIBAECT YCIEUIHbIE PAaOOTHl WM
pa3oHpaeT TUIMUIHBIC OMHOKH.

B TpamuinmMoHHOM apceHalie TakXke MNPUCYTCTBYIOT YCTHbIE (POHTAIbHBIC
OMPOCHI, XPOHOJIOTUYECKUE COPEBHOBAHUS (HAIPUMEpP, BBICTPOUTH MO MOPSIKY
MPEIOKCHHBIE COOBITHS: «cpakeHue mmoa CamapkaHIAOM», «IMOXOJ Ha XUBY»,
«cmepth AbOaymiaxana [I» u T. 1.), reorpaduueckue 3ananust (mokazaTh Ha KapTe BCE
ropoja, KOTopble MOKOpuJl XaH). Hekotopbie yuuTensi NPaKTUKYIOT UHCIIEHUPOBKH —

pa3bIrpbIBaHE UCTOPUYECKUX ClieH. B Hamem ciaydae 3To Mor Obl ObITh, K IPUMEDY,
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«auanor AGaymiaxaHa ¢ mocioM AkOapa» wim (pparMeHT COBETa XaHa C dMHUPOM
nepes OMTBOM, MO MOTHMBaM onucaHusi B jetonucu. lIIkonbHUKH, TOTOBS Takyro
MUHU-CIEHKY, Ty0)Ke€ BHUKAIOT B MaTepHall U TEPEKUBAIOT €r0 3MOILMOHAIBHO.
be3yciioBHO, TpagulIMOHHBIE METOABI MPU YMEJIOM HPHUMEHEHUH CIOCOOHBI
o0ecreynTh YCBOGHHE 3HAHWWM Ha BBICOKOM YypoBHE. VX cuibHBIE CTOPOHBI —
NPOBEPEHHAs CTPYKTYPUPOBAHHOCTh, COOTBETCTBUE Y4YE€OHBIM IporpamMmaM u
MOHATHOCTh KakK JUIsl Y4YWTeNs, TaKk W i ydamuxcsa. OrpaHuueHHeM MOXKET
BBICTYIIaTh HEJIOCTATOYHAS MHTEPAKTHUBHOCTBH: COBPEMEHHBIM JI€TAM, IPUBBIKIINM K
rajpkeTaM U JUHAMUYHOMY KOHTEHTY, ObIBA€T TPYIHO JOJITO KOHIICHTPUPOBATHCS Ha
MOHOJIOT€ YUHUTEJI UM CAMOCTOATEIIbHOM YTEHHH maparpada.

CpaBuurteabnbiii anaian3: 3aganns ChatGPT vs TpaauunoHHbIe MeTOIBI

Jns  oneHkn 3PEGEKTUBHOCTH UU(MPOBOrO MOAXOAA IO CPAaBHEHUIO C
TPaJAUIIMOHHBIM  OBUT  TMPOBEAEH  KAYECTBEHHBIM  CpPaBHUTEIBHBIMA  aHAIIU3
pa3paboTaHHbIX 3a7aHuii. OCHOBHBIMH KPHUTEPHSIMH CpPaBHEHHS BBICTymHIH: 1)
TIOJTHOTA U KOPPEKTHOCTh COJEPIKaHUs, 2) YAOOCTBO IUIsl YYUTENS B MOATOTOBKE H
UCIIOJIb30BaHNH; 3) YPOBEHb BOBJICUEHHOCTH M MHTEpeca ydanuxcs; 4) moTeHImal
Pa3BUTHUSI HABBIKOB Y IIIKOJBHUKOB.

1. Conep:xkanue u kadecTBO (akTHuecko 0a3pl. TpaauuKMOHHBIE
Marepuaibl (y4eOHUK, JIEKIUS YYHTEINs) OMUPAIOTCS HA JIaHHBIE HCTOPHYECKOMN
HAayKd W TPOXOJAT METOAMYECKYIO SKCHEPTH3y, MO3TOMY OTIUYAIOTCS BBICOKOU
JOCTOBEPHOCTBIO. 3alaHusi, TPEJIOKEHHbIE B YUYEOHUKE WIA METOAMYECKUX
MOCOOUAX, KaK MPaBuio, TOYHO COOTBETCTBYIOT LIEJIAIM ypoKa. B cpaBHeHHHU C 3THUM,
Marepuansl, creHepupoBannbie ChatGPT, HyxnmaioTcs B mnpoBepke. B Hamiem
skcniepuMente MM npoaeMoHCTpUpoBan AOCTATOYHO XOPOILIEE 3HAHUE KIFOUYEBBIX
(daxToB 00 AGaynnaxane I (oueBuHO, ONMpAsICh HA 3arpy>KEHHBIN TEKCT naparpada
u o0myro 0a3y MaHHBIX), OAHAKO WHOTJA MOJCIbh MOXET JOMYyCKaTh OIIMOKH.
Hampumep, npu nepBudHoi monbiTke creHepupoBath KoHcrekT ChatGPT HeBepHO
yKazasl roJi cmeptu xaHa (Ha3BaB 1599 Bmecto 1598) — 3Ty omuOKy yuuTenb
promptly 3aMeTHJI U CKOPPEKTHpOBaJl. Takke MOJETh MOXET yIYCTUTh HEKOTOPHIC

ACTalIN, KOTOPBIC CUHNTACT HCCYIICCTBCHHBIMHU, XOTA C TOYKHU 3PCHHA YUHUTCIIA OHH
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BaXXHBI JJ1s yueOHoi memu. B tectoBeix 3amanusx ChatGPT wnorma dopmynupyer
BOITPOCHI CIIMIIKOM MHPSIMOJIMHENHO, 0€3 «JIOBYIIEK», TOTJa KaK OMNBITHBIA YYUTEINb
MO>KET BKJIIOYUTH B TECT OOJiee TOHKUE, HAa MOHUMaHKe. TeM He MeHee, TP JTOJHKHOU
penaktype WHM-reHepupoBaHHBI KOHTEHT BIIOJHE COOTBETCTBYET TpeOOBaHUIM
CollepKaHUsl: OH HE COJEPKUT UCKAKEHUM, ecnu uHdopmanusi Obula SBHO
Npe/cTaBlieHa B MCXOAHOM Matepuaine. TakuMm o0pa3om, MO KPUTEPUIO HAyYHOU
KOPPEKTHOCTH TPAJUIIMOHHBIN MOAXO0J HECKOJIbKo mnpeBocxoaut MU (6bmaromaps
rapaHTUPOBAHHOMY KOHTPOJIIO KadyecTBa), HO MPU KOHTPOJIE CO CTOPOHBI Meaarora
M poBbIe 33aHUS MOT'YT IOCTUYb COIMTOCTABUMOI'O YPOBHSI.

2. Y100CTBO ¥ 3aTpaThl BpeMeHHU MpenoaaBareis. 371eCh HUPPOBOM MOAXO0]
UMEEeT OueBUIHOE MpeumyuiecTBo. [loAroroBka TpagUIIMOHHOTO Ypoka Tpedyer
3HAUUTEIBHBIX BPEMEHHBIX PECYPCOB: COCTAaBUTh IUIAH-KOHCIEKT  JIEKLUH,
MpUayMaTh BOMPOCHI Uil ONpOca WM JUKTAaHTa, IOATOTOBUTH pPa3IaTOYHBIE
Marepuanbl C UCTOYHHKAaMU — BCE O3TO JIOKUTCA Ha yuurensd. Vcnome3oBanue
ChatGPT mno3BosiieT aBTOMaTU3UpOBATh YacTh ATHX 3adad. Kak mokasan ombIT, 3a
10—15 MMHYT B3aMMOZEHCTBHS C MOJEIBI0 MOXKHO MOJTYYUTh YEPHOBUKH KOHCIIEKTA,
TE€CTa M UTPOBBIX 33/J1aHHI, Ha COCTABICHHE KOTOPBIX BPYUHYIO YIIEN Obl HE OJMH
gac. OCOOEHHO ILIEHHBIM 3TO OKa3bIBA€TCA JJS MOJIOABIX CHEIHATIMCTOB WU
MeJIaroroB, MeperpykKeHHbIX y4eOHOM Harpy3koil. BmecTo Toro, 4to0bl Kak/blil pas
3aHOBO (hOpMYJIMPOBATh BONPOCHI, YUUTENIb MOKET ACJIErHpOBaTh 3Ty PYTUHHYIO
pabory UU, choxycupoBaB cBOE BpeMsi Ha aHATUTUYECKOM YacTH — MOJA00pE
MPaBUJILHOM CTpaTEruu MpenofaBaHus, MPOJIyMbIBAHUU OOBSICHEHUN CIIOKHBIX TEM,
WHJIUBUyalIbHOM pabore ¢ ydyenukamu. KoHeuno, Ha stane BHeapenus MU Toxe
TpeOyeT OCBOEHUS: MEJarory Hy>KHO Hay4UThCs TPaMOTHO (hOPMYJIMPOBATh 3alIPOCHI
(mpoMThI), PUIBTPOBATH U JOpa0OATHIBATh MOJIYYEHHBIE OT MOJAENIU TeKCThl. OJIHAKO
MPaKTHKA MOKAa3bIBAET, YTO ATO JOCTATOYHO OBICTPO CTAHOBUTCS MPUBBIYHBIM. TakuM
oOpaszoM, o kputeputo yaooctsa u 3ddexkruBHOCTH TOATOTOBKM ypoka ChatGPT
3aMETHO BBIMTPHIBAET, YTO TOJATBEPKAACTCS M OKCHEPTHBIMU OILICHKAMU B

MeJlaroruueckom aureparype [5].
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3. BoBje4yéHHocTh M HHTepec y4dammxcsl. lIpu cpaBHEHUM BIHMSHUS
TpanuunoHHbIX U MH-crenepupoBaHHBIX 33JaHUN HA MOTHBAIIMIO YUYEHUKOB OBLIH
MOJIyYeHbl HEOJHO3HAUHbIEe pe3yibTaThl. C OJHOW CTOPOHBI, KJIACCUYECKUM (opMar
JEKIUU W YTeHHs] y4eOHUKa, KaK OTMEYalOCh, MOXET YCTyNaTh HHTEPAKTUBHBIM
3aJlaHusIM B TIpuUBJIeKaTeldbHOCTH. Hamie HaOmoneHWe mokaszano, 4TO Ha JTare
ucnosib3oBaHusi urpel  «lIpaBma wnaM  J0XKb» U OOCYXIEHHS  BOIIPOCOB,
npenoxeHHblx ChatGPT, kmacc 3aMeTHO OXUBWIICS: YUYEHUKH TPOSBISUIM a3apT,
oOCyX/Iali OTBEThl, CHOPUIUM — HamuIo Obul OoJiee BBICOKUUA ypOBEHb
BKJIIFOYEHHOCTH, YE€M IMPU MPOCTOM CIYIIAHUU pacckaza. Takxke, BO3MOXHOCTb
«moodmarees» ¢ MU (mycTh omocpenoBaHHO, 4epe3 3a/laHus) BbI3Baja y peosT
mo6omnbITcTBO. HekoTopsle mocie ypoka NMpU3HABaJIUCh, YTO JOMA CaMU XOTENU Obl
3aaath Bonpockl ChatGPT mo ucropuu, yToOBl «IONPOOOBATH, UTO OH CKa)xkeT». B
3TOM CMBbICE HU(PPOBON HHCTPYMEHT CIYXKHUT €I1le 1 MOTUBATOPOM K BHEKIACCHOMY
no3HaHuio. C Apyroi CTOPOHBI, HE BCE yYalllMeCs] OJMHAKOBO PEAarnpyrT Ha HOBBIC
¢dopmatsl. YacTp OoJsiee AUCHUIUIMHUPOBAHHBIX WM MPUBBIKIIMX K TPAIULUOHHOU
CUCTEME JIeTEH, HAIIPOTUB, NPEANOYUTAIOT YETKUE MHCTPYKLIIUH U TIOCIIEI0BATEIBHOE
M3JI0KEHUE MaTepuana, a Urpbl MOTYT BOCHPHHMMATh KaK M3JIMIIHEE pa3BICUYCHHUE.
[ToaTomy B Kilacce OOBIYHO MPUCYTCTBYET Pa3HOPOJHAs ayAUTOpUs, M 3ajayda
yuutens — OasiaHcupoBaTh. B Hamiem cilydae ONTUMalbHBIM OKa3ajloCh COYETaHUE:
CHayajga KpaTkas BBoAHass MuHU-Jeknus (10-15 MuHyT), 3aTeM depenoBaHHUE
CaMOCTOSATENbHON paboThl € TEKCTOM M WHTEPAKTUBHBIX dnemeHToB ¢ WU-
3amanusiMu. OOmas oOpaTHas CBSI3b OT YYEHHMKOB MOATBEPAWIIA, YTO YPOK,
BKJIIOYABIINI 35eMeHThl padoThl ¢ ChatGPT, 3anomumiics uM nydiie v OblUT «MeHee
CKYyYHBIM», 4eM OOBIUHBIN YPOK TOJIbKO MO yueOHuKy. ClieoBaTenbHO, B aCHEKTe
BOBJICYEHHOCTU YMEPEHHOE HCIoiab30BaHue MM -UHCTPYMEHTOB NAa€T NMO3UTUBHBIN
b dexT, XoTs mpu TUNEPTPOPUPOBAHHOM YBJICUCHHH WIpaMU MOXXHO W OTBJICYb
KJIACC OT TIIyOMHBI COJIEPIKAHUS.

4. Tleparornyeckuii MOTEHUMAJ W Pa3BUTHE HABBIKOB. TpajUIIMOHHbIE
METO/bl HAKOIUUIEHBI MOKOJICHUSIMHU MPENoAaBaTeIe U, TOMUMO IEepeaadyn 3HAHMM,

NpeCcleyIOT pa3BUTHE IIEJIOr0 psA/la YMEHUN: KPUTHUYECKOTO MBIILIEHUs (aHaIu3
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JTOKyMEHTOB), KOMIIETCHIIMI paOOThl ¢ KHUTOU (YTEHHE y4eOHWKA), MHUCHhMEHHOU
peur (COUYMHEHHUs, OTBETHI Ha BONIPOCHI) U T. A. MIHTepakTuBHbIE 3ananus ¢ MU toxe
CIOCOOHBI  pa3BUMBATh HABBIKM, HO HECKOJBKO HWHOro poxa. Hampumep,
ucnonp3oBanue ChatGPT mpuyuaer dopMynupoBaTh YEeTKHE BOMPOCHI U 3aMPOCHI,
YUUAT OLICHMBATh MOJYYEHHYI0 HMH(POPMALUIO HA JIOCTOBEPHOCTh — (HaKTHUECKH
3aKJ1a/IbIBA€T OCHOBBI HH(POPMALIMOHHON rpaMOTHOCTH B IU(PPOBYIO 3110Xy. B Haiiem
JKCIIEpUMEHTE OBUIO 3aMETHO, 4YTO IMpU pa3dope OTBETa, CTE€HEPUPOBAHHOIO
ChatGPT, yuyenuku cHayasia CKIIOHHBI €MY JOBEPSITh KaK aBTOPUTETHOMY MCTOUYHHKY.
Koraa xe yuutenb BMECTE€ ¢ HUMU Hayal BBISBISATH HETOUYHOCTH WM M30BITOYHO
oOmue mecra B Tekcte UMW, y nereld copMupoBaioch NOHMMaHHUE, YTO MalllMHA
MOXKET OIIMOAaThCSI M YTO JIIOObIE CBENEHUS HY)KHO NPOBEPSATh. OTOT HABBIK
KPUTUYECKOTO BOCHPUATHS MHPOPMALMK — OJWH M3 KIIOYEBBIX B COBPEMEHHOM
MUpE, HaChIILIEHHOM LIUPPOBBIM KOHTEHTOM. C APYroil CTOPOHBI, €CTh ONACEHUE, YTO
ype3sMmepHass omnopa Ha MM MOXET NpPHUBECTHM K CHUIKEHUIO CaMOCTOSITEIBHOCTH
yuamuxcs. Ecam, ycnoBHO, Y4EHMK BMECTO TOrO 4YTOOBI MPOYMUTATH Maparpad,
noyduT roToBblid KOHCNEKT oT ChatGPT, To y Hero Moker He pa3BUThCS HABBIK
BIyMUYMBOro uyteHus. [lodToMy MeTOoauYecKd BEpPHBIM peleHueM Oyzaer
ucrnonb3oBath UM He myis ympoineHus 3amadu yuyeHuka, a Juisi e€ oboramenus. K
IIpUMEPY, MOCIE U3YyYEHHs TEMbl TPAJAMLIMOHHO (YEPE3 KHUTY M JIEKIHMIO) MOXHO
MPEAIOKUTh pedsiTaM CPaBHUTH CBOM KOHCHEKT C KOHCIEKTOM, Cr€HEPUPOBAHHBIM
WU, u HailTh, 4eTo HE XBATAET WM T UMEIOTCS pACXOkIcHUA. Takas AeaTeIbHOCTh
CTUMYJIHMPYET U IMOBTOPEHUE NMPOMIAEHHOIO, U KPUTHYECKOE MBIIUIEHUE. B 1ienom,
CUHEPrus UU(PPOBOTO U TPATULIMOHHOTO METOJOB CIOCOOHA JaTh HAMIYyYIIAN
oOpasoBarenbHblii  pe3ynbTaT: WM TOpUBHOCHT HWHTEPAKTUBHOCTH U 00BEM
uH(popmanuu, a TPaAUIIMOHHbBIE MOAX0Abl 00ECIIEYMBAIOT CTPYKTYPUPOBAHUE 3HAHUS
Y BOCIIUTaHUE KJIACCUUYECKUX YUEOHbIX YMEHUH.
3akiroueHue

B xome 1mpoBEAEHHOTO  aHaiIM3a  YCTAHOBJIEHO, YTO  HMHTErpamusd
ucKyccTBeHHOro nHreuiekta (Ha nmpumepe ChatGPT) B mporiecc nzydenus uctopuu

o0yiajlaeT CyIIECTBEHHBIM IelarornueckuM moTeHnuanoM. I[ludpoBoit mnoaxon
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IIPOJAEMOHCTPUPOBAT I(PPEKTUBHOCTH B IUIAHE DKOHOMHM BPEMEHM YUYHTENS H
pazHooOpasusi GopMm aesTenbHOCTH ydammuxcs. CrenepupoBanabie UM 3amanus 1o
TeMe «Onoxa AOnmymiaxana [l» mokazanu cebsi coaepkareabHO KOPPEKTHBIMU
(Tmocjie MUHUMAJIBHOW MPABKU) U CIIOCOOHBI MOJIKPENUTh U3yUYECHHE MaTepuaa, aeias
ero OoJjiee HArJMAIHBIM M HMHTEPAKTUBHBIM. Y00cTBO ucnosb3oBaHus ChatGPT
OYEBUJIHO — OH BBICTYNAET B POJIM ACCUCTEHTA, TOTOBOTO MTHOBEHHO NOATOTOBUTH
KOHCIIEKT, BUKTOPHHY WJIM IMOSICHEHWE IO 3ampocy Inefarora. OTO IO3BOJIAET
YUYUTEII0 CKOHIIEHTPUPOBATHCS. HA TBOPUECKUX U OPraHU3aLMOHHBIX aCIIEKTaX yYpOKa,
MIEPEJIOKUB PYTUHHYIO NOATOTOBKY Ha 1udpoBoil uHCTpymMeHT. Kpome Toro,
MpUMEHEHue 31eMeHTOB padoThl ¢ MM MO3WTHBHO cKa3aioch HAa BOBJIEYEHHOCTH
IIKOJIbHUKOB: WHTEPAKTUBHBIE BUKTOPUHBI M HEOOBIYHBIM (opmaT mnojadu
Marepuana TOBBICWJIM HWHTEPEC Yyyaluxcsi K TeMme, CclAelaad Yypok Ooiee
JUHAMUYHBIM. Y  MHOTHX peOsAT BO3HHUKJIO  JIOMOJHUTEIBHOE  JKEIaHHEe
CaMOCTOSITEJIbHO U3y4aTh MCTOPUYECKHE BOINPOCHI € IOMOIIBIO IOJOOHBIX
TEXHOJIOTHIA, YTO MOXHO PAaCUEHUBATh KaK CTPEMIIEHHE K CaMOOOPa30BaHUIO.

BMmecte ¢ Tem, pe3ynbTarbl CpaBHEHHsS MOKA3bIBAIOT, YTO TPAAUIMOHHbIE
MeTObl OOy4YEHHUS HCTOPUU COXPAHSAIOT CBOIO 3HAYMMOCTh M BO MHOIOM
MPEBOCXOAT HU(POBBIE MOAXO/BI 110 INIyOHHE Bo3aencTBUA. JKUBOE CIOBO yuuTENs,
JUCKYCCHS B KJIACCE, CAMOCTOSATEIBHOE YTEHUE NCTOPUYECKUX UCTOUHUKOB — BCE OTU
(GhopMBI  IEATEILHOCTH HE3aMEHHUMBI [IJIS Pa3BUTUA KPUTHYECKOTO MBIILJICHUS,
SMOLIMOHAJIBHOTO NPOHUKHOBEHUS B MaTepuall, BOCHUTAaHHUS LEHHOCTHOTO
OTHOUIIEHUSI K MUCTOPUYECKOMY Haclennio. JPPeKTUBHOCTH 00y4YeHUs: JOCTUTACT
HauOOJIBIIET0 ypPOBHA TMpU pPa3yMHOM KOMOWHHUPOBAaHUM METOJIOB: KOI/a
MHHOBAaLIMOHHBbIE MM -MHCTpYMEHTBI MCIIONB3YIOTCS KaK JOMNOJHEHUE U YCUJIUTEIIb
TPAAULIMOHHOW METOJWKH, & HE KAaK €€ IOJHBIM 3aMEHUTENb. B 4aCTHOCTH, OIIBIT
ypoka 1o uctopuu 3moxu Adaysuiaxana Il mokassiBaeT onmpaBIaHHOCTh CIEAYIOIIETO
MO/IX0/1a: OTopa Ha CTPYKTYPUPOBAHHBIN MaTepHasl YIeOHHUKA U TTOSICHEHUS YIUTEIS,
MOJAKPEIUIEHHAsT TOYEUYHbIM BHeapeHuem HMI-creHepupoBaHHBIX YIPaKHEHUN IS

MOAACPKaHUSI UHTEPECA U TPOBEPKH 3HAHUIA.
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Moxno 3akmounTh, 4TO IMdpoBoi moaxon ¢ mnpumenennem ChatGPT
o0JaiaeT BBHICOKMM MeJarorm4ecKuM mnoreHumasuoMm. [lpu HagnexaiieM KOHTpoJe
CO CTOpPOHBI MpernojaBaTesis OH O0eCHeYrBaeT pa3HOOOpa3ue W WHTEPAKTUBHOCTH
oOyueHHsl, IKOHOMSI BpeMsI M PECypChl, a TaKK€ TOTOBUT YYAIIUXCS K KU3HU B
UH(OPMAIITMOHHOM OOINEeCTBE, TJ€ YMEHHE COTPYIHHYaTh C HCKYCCTBEHHBIM
MHTEJJIEKTOM CTaHET BOCTPEOOBaHHBIM HABBIKOM. ['J1aBHOE — coOtojaTh OanaHC U
MOMHHTD, YTO TEXHOJIOTUYHBIE HHCTPYMEHTHI JOJDKHBI CIIY>KUTh LIEISIM 00pa30BaHHUA.
[Ipumep  paccMOTpeHHOro  ypoka  HUCTOpUM  Y30eKkucraHa  yOeauTEeNbHO
JEMOHCTPUPYET, YTO COUYETAHHNE MHHOBAUMMA W Tpaauuui naét Oosiee Oorarbii
oOpazoBaTenbHbIN (PPEKT, UeM KakJ10€ U3 ATUX Hayaj Mo OTAelbHOCTH. B Oyayiem
1enecoo0pa3Ho MpOAOJKUTh uccienoBanus 3¢dextuBHocTn MM B pazianuHbIxX
CEeTMEHTaX MIKOJBFHOTO HCTOPUYECKOro 0Opa3oBaHUs, BKIIOYas TMPOBEACHHE
NEeAarornyeckux SKCIEPUMEHTOB M 3aMEpPOB YCIIEBAEMOCTH, OJHAKO YyXKe cerdac
SCHO, 4TO rpamoTHas uHTerpauus MM moxer crnenarb uM3ydeHue HCTOpUU Ooree
MPUBJICKATEIFHBIM U TITyOOKUM JJIsi HOBOTO MTOKOJICHUST YYCHUKOB.
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N3yuenne pucka nHpapkTa MHOKAPIA Y NIALMEHTOB € CAXapHbLIM 1Ha0eToM 2
THUIIA
Ilykyposa Kamosua KapumoBna
PecniyOnukaHckuil crieniuaau3upoBaHHBIN HAYYHO-TIPAKTUYECKUN METUIIMHCKUAM
LEHTP 3HIOKPUHOJIOTUH

JlanHoe uccieoBanye ObIJIO HAMIPABICHO HA OIICHKY PUCKa, (PaKTOPOB pUCKa U
3¢ (}EeKTUBHOCTH BBISIBICHUA HH(ApKTa MHUOKapAa y TMAalMeHTOB C CaXapHbIM
anaberom 2 tumna. B ncciaenoBanuu npunsuid yyactue 40 manueHToB (28 MyX4uH U
12 >keHIMH) ¢ YCTAaHOBJICHHBIM JMArHO30M caxapHoro auadera 2 tuma. [lanmeHTs
OBLIIM pa3/iesieHbl Ha JIBE TPYIIIbI:

1-1 rpynma — nDamueHTbl € caxapHbIM AuadeToM 2 TUNa U HHE(APKTOM
MUOKAp/a;

2-5 TpyTIIa — MAIUEHTHI TOJIBKO C CaXxapHbIM TUabeToM 2 THMA.

Y Bcex YYAaCTHMKOB OBUIM H3y4Y€Hbl Te€MOJAMHAMHYECKUE TOKa3aTelu,
BbINOJTHEHBI 3ekTpokapanorpadus (OKI), sxokapauorpadus (9xoKI'), cyrounoe
monutopupoBanue DKI' (XonTep) u aHanu3 ypoBHs IJIIOKO3bI B KpOBU. Pe3ynbTaThl
nokasanu, 4To y 30% nanueHToB C caxapHbIM JUMAa0eToOM 2 TUMa ObLIU BBISBIICHBI
MH(papKT MHOKapAa U Clydad BHE3allHOM CEpACYHOM CMepTH, IpHU ITOM
OOJIBIIMHCTBO M3 HUX — MYKUMHBI. JTH JaHHbIE MMOAYEPKUBAIOT BaKHOCTh PaHHEH
JUArHOCTUKU M TPO(PHUIAKTHUKUA CEPACHYHO-COCYIUCTBIX OCJOXKHEHUU y OOJIbHBIX
nuadbetoM. KiroueBbie cioBa: CaxapHselil Auader, HHPapKT MUOKap/a, apTepuaibHas
TUIEPTEH3US, PUCK, CEPAECYHO-COCYIUCTHIE OCTIOKHEHHUS

Qandli diabet bilan kasallangan be’morlarda Miokard infarkti uchrashi havfini
o’rganish
Shukurova Kamola Karimovna
Respublika ixtisoslashtirilgan Endokrinologiya ilmiy amaliy tibbiyot markazi

Ushbu tadgiqot 2-tur gandli diabet bilan kasallangan bemorlarda yurak xuruj
xavfi, xavf omillari va uni aniglash samaradorligini baholashga garatilgan.
Tadgiqotda 2-tur gandli diabet tashxisi qo‘yilgan 40 nafar bemor (28 erkak va 12
ayol) ishtirok etdi. Bemorlar ikki guruhga bo‘lindi:

1-guruh — 2-tur gandli diabet va yurak xuruji (infarkt miokard) bo‘lgan
bemorlar;

2-guruh — fagat 2-tur gandli diabet bilan kasallangan bemorlar.

Barcha ishtirokchilarda gemodinamik ko‘rsatkichlar o‘rganildi,
elektrokardiografiya (EKG), exokardiografiya (EchoKG), kunlik EKG monitoringi
(Xolter) hamda qondagi glyukoza darajasi tahlil gilindi. Natijalarga ko‘ra, 2-tur
qandli diabet bilan kasallangan bemorlarning 30%ida yurak xuruji va to’satdan o’lim
holatlari kuzatildi, ularning ko‘pchiligini erkaklar tashkil etdi. Bu ma’lumotlar gandli
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diabet bilan kasallangan bemorlarda yurak-gon tomir asoratlarini erta aniglash va
oldini olish muhimligini ta’kidlaydi. Kalit so‘zlar: Qandli diabet, yurak xuruji (infarkt
miokard), arterial gipertoniya, xavf, yurak-qon tomir asoratlari

Study of Myocardial Infarction Risk in Patients with Type 2 Diabetes Mellitus
Shukurova Kamola Karimovna
Republican Specialized Scientific-Practical Medical Center of Endocrinology
This study aimed to assess the risk, risk factors, and effectiveness of
myocardial infarction detection in patients with type 2 diabetes mellitus. The study
involved 40 patients (28 men and 12 women) with a confirmed diagnosis of type 2
diabetes mellitus. The patients were divided into two groups:
Group 1 — patients with type 2 diabetes mellitus and myocardial infarction;
Group 2 — patients with type 2 diabetes mellitus only.
All participants underwent an evaluation of hemodynamic parameters,
electrocardiography (ECG), echocardiography (EchoCG), 24-hour Holter ECG
monitoring, and blood glucose level analysis. The results showed that 30% of patients
with type 2 diabetes mellitus were found to have myocardial infarction and cases of
sudden cardiac death, with the majority being men. These findings highlight the
importance of early diagnosis and prevention of cardiovascular complications in
diabetic patients. Keywords: Diabetes mellitus, myocardial infarction, arterial
hypertension, risk, cardiovascular complications

AKTyaJbHOCTb.

Caxapnsiii quaber 2 tuna (CJ2) mpencraBnsier cobod oaHO W3 Hambosee
pacnpocTpaHEHHBIX SHIOKPUHHBIX 3a00JIeBaHuUH, XapaKTepu3yoIieecs
MHCYJMHOPE3UCTEHTHOCThIO, THUIEPIIIMKEMHEH M XPOHUYECKUM BOCHAIMTEIbHBIM
nponeccoM B opranusme. [lo nqaHHeiM BecemupHOM opraHusanuy 31paBOOXpAHEHUS
(BO3), 3ab6oneBaemocts CJ12 mpoaoKaeT CTpEMUTENBHO PACTH BO BCEM MHpPE, YTO
JeIaeT ero rio0aJbHOM MEIMIIMHCKOM W colaibHOM mnpobiemoii. Ha done
caxapHoro jAua0era 3HAUWTENIbHO TMOBBIIIAETCS PHUCK CEPACYHO-COCYAUCTHIX
3a0oyieBaHMM,  BKJIOYash ~ MIIEMHYECKYyl0  OOJie3Hb  cepAla,  CeplIeUYHYIO
HEJOCTaTOYHOCTh UM, B 0cCOOEHHOCTH, HHGaApKT MHOKapaa. IlaTorenernueckue
MEXaHU3Mbl BKJIOYAIOT SHIOTEIHAIBbHYIO0 IUCHYHKLHIO, YCKOPEHHOE pa3BUTHE
aTepOCKJIepo3a, XPOHUYECKYIO THIEPIIMKEeMHIO, OKCHUAATUBHBIA CTpecC U
HapyllIeHUe JUMUIHOTO OOMEHa.

Nudapkt mMuokapna — ojHa U3 HambOojiee TSKETBIX (GOpPM HIIEMHYECKON
00J1€3HU ceplla, XapaKTepU3yIoIIascsi HEKPO30M ydacTKa MHOKapia B pe3ysbTare
OCTPOTO TPEKPAIICHUS] KOPOHAPHOTO KpoBooOparmienus. ¥ 6onbHbIX ¢ CJ[2 TeueHue
uH(papKTa 4acTo OBbIBA€T AaTHIHMYHBIM, C BBICOKUM PHUCKOM 0€300J€BBIX (OpM, UTO

73



MUALLIM | YYUTEAb | TEACHER Nel | 2025

3aTPyAHSET CBOEBPEMEHHYI) [MAarHOCTHKY M IOBBIIIAET YPOBEHb CMEPTHOCTH.
Coueranne CJ/I2 u umHbapkTa MHOKapJa 3HAUYUTEIHHO YCYTYOJIseT KIMHUYECKYIO
KAPTUHY W YBEJIWYUBAECT YACTOTY JIETAIBHBIX MCXOJOB M OCJIOKHEHHM. YYUTHIBas
3TO, KpailHE BaXKHO MPOBOJAUTH PAHHIOKO JUATHOCTUKY CEPIEUYHO-COCYAUCTOrO pUCKa
y TAalUeHTOB C JAuabeToM, MPUMEHSITh WHIUBUAYATM3UPOBAHHBIE MOIXOIBI K
Tepanuu M CIEAUTh 3a LEJIEBbIMA IOKA3aTeIMH IJIMKEMUU W apTEPUATBHOIO
JaBJICHUS.

Taxkum 00pa3om, MUCCIETOBAHUE B3aMMOCBSI3H MEXKIY CaxXxapHbIM TUA0ETOM 2
TANna W WHPAPKTOM MHOKap/ia, a TakXKe BbIABICHHE (AKTOPOB pHUCKA H
BO3MOXKHOCTEM paHHEW JUArHOCTUKH, OCTAETCA aKTyaJlbHbIM HAIpPaBICHUEM
COBPEMEHHOW KIIMHUYECKOW MEULIUHBI.

Marepuansl 1 METOIBI

B wuccnenoBanun mnpuHsnm ydactue 40 DAUMEHTOB € YCTAHOBJIEHHBIM
JUArHO30M caxapHOro auabera 2 THMa, HAXOAMBIIMXCS Ha aMOyJaTOPHOM U
CTAallMOHAPHOM Jie4eHHH B PecrnmyOnMKaHCKOM CHEHHAIU3UPOBAHHOM HAY4YHO-
IIPAKTUYECKOM MEIUILMHCKOM LIEHTPE HHAOKPHUHOJOTMU B IEPUOJN C SHBAps IO
nexkabpb 2024 roga. Cpeanuii Bo3pacT MalueHTOB cocTaBui 57 + 9 net. IlanueHTsl
ObLIM pa3ziesieHbl Ha IBE TPYIIIIBL:

* OcHoBHas rpynmna — 12 mamuentoB ¢ auarHozom CJI2 m nepeHecEHHBIM
MH(}APKTOM MUOKAPAA;

» KonTponbHas rpynmna — 28 nauuento ¢ C/I2 0e3 undapkra muokapaa. s
OLICHKM COCTOSIHHMSI CEpJE€YHO-COCY/IUCTOM CHUCTEMbl M BBISIBICHHS HWH(DAPKTA
MHOKapJa UCHOJIb30BAINCH CIAEAYIOIIHNE METOBI:

* Kununuueckoe oOcnenoBaHue, BKIoyas cOOp aHamHe3a, H3MeEpEHUe
apTepUalIbHOTO JIaBJICHUS U (PU3UKAIBLHOE UCCIIEJOBAHHUE.

* JlabopatopHble HCCIEAOBaHUSA: ONPEJCIICHUE YPOBHS TJIHOKO3bl HATOIIAK U
nocJie npuémMa Uiy, JUNUIHBIA TPOPUIb, OOIIEKIMHIYECKUE OKa3aTeIu KPOBH.

* UncTpyMeHTanbHble MeTobl: 3iekTpokapauorpadus (OKI') B mokoe u npu
Harpy3ke, »sxokapauorpadus (OxoKI) nns oneHkH QYHKIUHM U CTPYKTYpHI
MHOKapaa, cyrouHoe MmoHutopupoBanue IKI' (Xoinrep) aist BBISIBICHHUS apUTMUNA U
WIIEMUYECKUX U3MECHEHUN.

* CTaTUCTUYECKUH  aHanm3:  00paboTKa  JAaHHBIX  MPOBOAMWIACH  C
rcnoJib3oBanueM mporpammbl SPSS Bepcum 25.0. [l cpaBHEHUS KOJWYECTBEHHBIX
rokaszaresiel ucrnoJib3oBajicsa kputepuit CterojieHTa (t-test), 1Jis cpaBHEHUS JOJIeH —
Kputepuil x>. Pe3ynbraThl CUATAINCH CTATUCTUYECKH 3HauMMbiMU mipu p < 0,05.
ConyrcTBytomue  Qgakrtopsl pucka (KypeHHe, apTepualibHas TUIEepPTeH3Us,
JUCITUIIAJIEMHSs]) YUYHUTHIBAINCh HAa OCHOBAaHUM AHAMHECTUYECKUX JaHHBIX U
pe3ynbTaToB oOcienoBanus Pesymbratel M ux obcyxzaenue M3 40 manueHTOB ¢
caxapHbIM Auaderom 2 Tuna MHPapKT MUOKapaa ObLI TMarHOCTUPOBaH y 12 yenoBek,
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yro coctaBmsieT 30% oT obmiero uucna oOcieAOBaHHBIX. B OCHOBHOHM Tpyme
npeobnananu myxxkuuHbl — 10 u3 12 mauuentoB (83%), B TO BpeMsl Kak cpeau
KEHIIMH UH(GapKT MUOKap/ia BbisiBiieH Y 2 u3 12 (17%). Honsa Mmy»4uH ¢ uH(papKTOM
coctaBuia 35,7%, a >xeHiuH — 16,7%, 4TO CBUACTEIBCTBYET O 00Jiee BBICOKOM
MOJIBEP)KEHHOCTH MY>KCKOTO T0JIa K KapJAHOBACKYJIAPHBIM OCIOXHEHHSIM Ha (oHe
nuadera.

Cpeanuil Bo3pacT MalMEHTOB ¢ MH(APKTOM MUOKapaa ObL1 Bbiie — 60 + 7
JIET, MO CPaBHEHHUIO ¢ 55 + 8 JEeT y MauueHTOB KOHTPoJbHOU Trpynnsl (p=0,04), uto
yKa3bIBA€T HA BIMSIHHUE BO3pACTa Kak (hakTopa pHUCKa.

Cpenu nanuenToB ¢ nHGapkToM 91% nMenn COMmyTCTBYIOUIYIO apTEepUAIbHYIO
runeprensuto, a 75% — HapylleHus JUNUAHOTO OOMEHa, YTO 3HAYUTEIHHO
MPEBBIIIATIO TMOKa3aTe KOHTpoJibHOW rpynnbel (67% u 50% COOTBETCTBEHHO,
p<0,05). Kpome Toro, 58% nanueHToB ¢ HH()APKTOM UMENH cTax AuadeTta Oonee 10
JIeT, TOT1a KaK B KOHTPOJIBHOM rpymie 3ToT mokasarenb 0but 32% (p=0,03).

Cpeanuil ypoBeHb IJIIOKO3bl HATOIAK Yy MAlMEHTOB ¢ MH(APKTOM MHUOKapAa
Obl1 goctoBepHO Bbimie — 11,6 = 2,1 mmone/n mpotuB 8,7 £ 1,5 mMMonw/a1 B
KoHTposnbHOM rpynne (p=0,01), 4yTo cBHUIETENLCTBYET O OoJiee IJIOXOM KOHTpOJIE
TJIMKEMUU Y TAHHON KaTeropuu OOJIbHBIX.

OnexTpokapAuorpa@uuecKkue JaHHble NOATBEPAWIM HAJIMYUE THUIIHYHBIX
M3MEHEHUH HIIEMUU M HEKpO3a MHOKap/a Yy BCEX MAlMEHTOB OCHOBHOM TpYMIIbI.
Cyrounoe wmonutopupoBanue OKI' BbIABUIO HIIEMHUYECKHE 30U30abl y 75%
MAlMEHTOB ¢ UHPAPKTOM, a y 25% — apuTMHUM Pa3IMYHON CTENIEHU BBIPAKEHHOCTH.

Takum 00pa3om, BBISIBIICHBI 3HAUMMbBIC PA3IUYUS MEXKIY TPYIIAMU IO PALY
KJIFOUEBBIX KIMHUYECKHX W JIA0OPATOPHBIX IMOKA3aTeNIeH, MOATBEPKAAIOIINX CBS3b
MEXy ypOBHEM KOHTpOJia auabera W pa3ButueM HH(papkTa MuoKapaa. BeiBon
Nudapkr muokapaa 6s11 BoisiBiieH Yy 30% manueHToB ¢ caxapHbIM JuabeToM 2 THIa,
MPEUMYILECTBEHHO CpeAu MYKUMH. Pe3ynbTarbl MOAYEPKUBAIOT HEOOXOAUMOCTD
PEryJIIPHOTO KapJUOJIOTHYECKOTr0 CKpUHHMHTA Yy mamnueHToB ¢ CJI2, ocobeHHOo mpu
HaJU4YMM COMYTCTBYIOIIEH TUIEPTEH3UM, HApYyUIEHUN JUIOUIHOTO OOMeHa U
JUTMTEIILHOTO aHaMHe3a 3a0ojeBaHus. PaHHSS NHAarHOCTHKA M IIEJIEBOC JICUCHUE
MOTYT CYIIECTBEHHO CHU3UTh YaCTOTY OCJIOKHEHUI U YJIy4IIUTh IPOTHO3.
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