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ÀNNOTATION
This article deals with theoretical value of organizing classroom management in education process
focusing on the professional examples of research works of outstanding scholars who worked and investigated
this field to prove the significance of the master's dissertation theme.
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ÀNNOTATSIYA
Ushbu maqola ta'lim jarayonida sinf boshqaruvining nazariy asoslariga bag'ishlangan bo'lib, asosiy e'tibor
magistrlik dissertatsiyasi mavzusining muhimligini isbotlash uchun ushbu yo'nalishda ishlagan va izlanish
olib borgan buyuk olimlarning ilmiy ishlari namunalariga qaratilgan.
Kalit so'zlar: sinf boshqaruvi, ta'lim jarayoni, samaradorli, samarasiz, strategiyalar, tartib-intizom.

ÒÅÎÐÅÒÈ×ÅÑÊÈÅ ÎÑÍÎÂÛ ÓÏÐÀÂËÅÍÈß ÊËÀÑÑÎÌ Â Ó×ÅÁÍÎÌ
ÏÐÎÖÅÑÑÅ
Ìàäàìèíîâà Ãóëçèðà,
Àíäèæàíñêèé ãîñóäàðñòâåííûé óíèâåðñèòåò

ÀÍÍÎÒÀÖÈß
Äàííàÿ ñòàòüÿ ïîñâÿùåíà òåîðåòè÷åñêèì îñíîâàì óïðàâëåíèÿ êëàññîì â ó÷åáíîì ïðîöåññå,
èîñíîâíîå âíèìàíèå óäåëÿåòñÿ âàæíîñòè òåìû ìàãèñòåðñêîé äèññåðòàöèè è äëÿ ïîäòâåðæäåíèÿ
ýòîãî êàê îáðàçåö äàíû íàó÷íûå ðàáîòû âûäàþùèõ ó÷åíûõ, ðàáîòàâøèõ ïî äàííîìó íàïðàâëåíèþ.
Êëþ÷åâûå ñëîâà: óïðàâëåíèå êëàññîì, ó÷åáíûé ïðîöåññ, ýôôåêòèâíûé, íåýôôåêòèâíûé,
ñòðàòåãèÿ, äèñöèïëèíà.
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O

ur master's research topic deals with classroom management and various
approaches concerning this theme. In this article we discuss theoretical value of
this subject with the example of research works of prominent scholars who made huge
contributions in this field. While working on data collection we came across with various
definitions given to classroom management by other researchers worldwide. We are
going to introduce them and also express our own understanding of this expression
from our viewpoint.
Teachers play a fundamental role in the cognitive and social-emotional development
of children by giving them the opportunity to learn. Effective classroom management
sets the stage for this learning. Without it, classrooms are disorganized and chaotic,
and very little academic learning can happen (Elias & Schwab, 2006, p. 309).
According to Hattie effective education refers to the degree to which schools are
successful in accomplishing their educational objectives. The findings of numerous
studies by him have shown that teachers play a key role in shaping effective education
(Hattie, 2009). The differences in achievement between students who spend a year in a
class with a highly effective teacher as opposed to a highly ineffective teacher are
startling. Marzano (2003) synthesized 35 years of research on effective schools and
found the following results. Consider the following case: a student attends an average
school and has an average teacher for two years. At the end of these two years, the
student's achievement will be at the 50th percentile. If the same student attends an
ineffective school and has an ineffective teacher, the student's achievement will have
drop to the 3rd percentile after two years. If the student attends an effective school but
has an ineffective teacher, his or her achievement after two years will have dropped to
the 37th percentile. An individual teacher can produce powerful gains in student learning.
As a practicing English teacher with 12-year experience in classroom teaching we
clearly understand the difficulties of classroom management since we ourselves have
encountered several problems while working with learners of various ages, levels,
backgrounds, abilities and attitudes. Through the gained experience we have come to
one conclusion, classroom management skills are obtained through the hard work of an
educator, though, they can't be framed forever once you have obtained them. The
reason is simple, the method found effective in one classroom may not bring expected
results in another classroom. Students are not to blame here. It's the teacher's responsibility
to create positive learning atmosphere in every classroom taking into consideration a
human factor which is a complicated task for the teacher but have to be accomplished
effectively to survive in their profession.
Marzano states, "It is probably no exaggeration to say that classroom management
has been a primary concern of teachers ever since there have been teachers in the
classroom" (Marzono, 2003). Evertson and Weinstein (2006) define classroom
management as "the actions teachers take to create an environment that supports and
facilitates both academic and social-emotional learning" (pp. 4-5). This definition
concentrates on the responsibility of the teacher and relates the use of classroom
management strategies to multi ple learning goals for students. They describe five types
of actions. In order to attain a high quality of classroom management, teachers must
(1) develop caring, supportive relationshi ps with and among students and (2) organize
and implement instruction in ways that optimize students' access to learning. The
importance of developing favourable teacher-student relationshi ps is also expressed by
Marzano et al. (2003). Additionally, Evertson and Weinstein (2006) state that teachers
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should (3) encourage students' engagement in academic tasks, which can be done by
using group management methods (e.g., by establishing rules and classroom procedures,
see Marzano et al., 2003). Teachers must promote the development of students' social
skills and self-regulation. Marzano et al. (2003) refers to this as making students responsible
for their behaviour. Finally, Evertson and Weinstein (2006) state that teachers should
be able to use appropriate interventions to assist students with behavior problems. The
last two actions proposed by Evertson and Weinstein (2006) indicate that effective
classroom management improves student behavior. Hence, classroom management is
an ongoing interaction between teachers and their students. Brophy (2006) presents a
similar definition: "Classroom management refers to actions taken to create and maintain
a learning environment conducive to successful instruction (arranging the physical
environment, establishing rules and procedures, maintaining students' attention to lessons
and engagement in activities)" (p. 17). Both definitions emphasize the importance of
actions taken by the teacher to facilitate learning among the students.
McCreary (2010) defined classroom management as "the methods and strategies an
educator uses to maintain a classroom environment that is conducive to student success
and learning" (p. 1). Efficient teachers should acquire a toolbox of classroom management
strategies that they can use within their classrooms. Marzano (2003) also points out
that, "well-managed classrooms provide an environment in which teaching and learning
can flourish" (p. 1). At the same time he mentions that ( Marzono 2003, 2007) the
importance of students feeling safe at school is linked to student learning. Without this
feeling of safety, students will develop anxiety and become uneasy in the classroom.
Marzano (2003) reported, "Safe and orderly environment is protecting students from
physical or psychological harm and maintaining order so learning can take place" (p.
40).
Due to societal changes over the past 100 years, schools have more behavior issues
that affect the way a teacher manages the classroom (Etheridge, 2010). Previous studies
in the field of classroom management have Wendicated that classroom disci plinary
issues today are worse than those in the past, which has impacted student achievement
(Colavecchio & Miller, 2002; Barden & Smith, 2006; Etheridge, 2010). According to
historian Dianne Ravich (2000), half a century ago, students did not question a teacher's
authoritative role in the classroom because they were fearful of areferral to the princi pal's
office and of the retribution that came when the teachers contacted their parents. As
research shows, disruptive behavior does not only affect the student who is noncompliant
with the rules, but every other student in the classroom (Canter, 2003; Daly, 2005;
Marzano, 2003). According to Daly (2005), "There's not a teacher alive who hasn't felt
the frustration of trying to manage a classroom with at least one student who repeatedly
pulls their students off-task with annoying, disorderly behavior" (p. 9). In addition,
Canter (2003, 1998) and Marzano (2003) have both documented harmful results of
having continuous classroom disruptions.
Here, we would like to add a piece of Our professional experience which made us
think deeply about classroom management and as a result we started Our own investigation
on this matter.
When we came to school for the first time the first thing we did was class observation.
we observed the same class with different teachers holding lessons and witnessed the
change of attitudes to the teachers by the same students. The class which was absolutely
calm, respectful and obedient in Math lesson behaved totally differently in other
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subjects. The most surprising thing for me was that math teacher used her half voice
while explaining the theme, no shouting, no nervousness, and students were attentively
listening. In Physics we couldn't recognize those pupils, as they were totally indifferent
to the lesson. Even though the teacher warned them several times, shouted at them and
made several attempts to calm them down nothing worked well on them. Getting surprised
we hurried to a math teacher to ask the secret of her effectively managing the class in
the lesson. She smiled and said, "Pupils are good psychologists. They easily recognize
who you are in the first meeting and react the way you deserve."
That moment we understood that classroom management is also one form of art. If
you succeed in the first stage of your performance proceedings will follow the same, if
you fail it will require hard work to get a second good impression.
All above shows the need for thorough investigation of the case since the demand
for working out effective classroom management strategies is rising with the change of
young generation who are more independent, demanding and challenging than before.
Especially, foreign language learning classroom requires more skills and attention from
a language instructor than any other auditory. While traversing subject on classroom
management in foreign language content we not only touch disci plinary or behavioral
points of the task but also all other connected circumstances which are interrelated to
the subject. Ever since teaching is dealt with a human factor psychology has been a must
subject to deal with classroom management. Moreover, lingua-didactic factors play a
key role in the management of language auditory. We hope the collection of theoretical
base together with our practical investigations will help us to successfully accomplish
our chosen master's research topic.
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